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Editor’s Note

A major goal of this project “Developing Active Learning Modules on the Human
Dimensions of Global Change,” is to disseminate instructional materials that actively engage
students in problem solving, challenge them to think critically, invite students to participate in
the process of scientific inquiry, and involve them in cooperative learning. The materials are
appropriate for use in any introductory and intermediate undergraduate course that focuses on
human-environment relationships.

We have designed this module so that instructors can adapt it to a wide range of student
abilities and institutional settings. Because the module includes more student activities and more
suggested readings than most instructors will have time to cover in their courses, instructors will
need to select those readings and activities best suited to the local teaching conditions.

Many people in addition to the principle author have contributed to the development of this
module. In addition to the project staff at Clark University, the participants in the 1995 summer
workshop helped to make these materials accessible to students and faculty in a variety of
settings. Their important contributions are recognized on the title page. This module is the result
of a truly collaborative process, one that we hope will enable the widespread use of these
materials in diverse undergraduate classrooms. We have already incorporated the feedback we
have received from the instructors and students who have used this module, and we intend to
continue revising and updating the materials.

I invite you to become part of this collaborative venture by sending your comments,
reactions, and suggested revisions to us at Clark. To communicate with other instructors using
hands-on modules, we invite you to join the Hands-on listserve we have established. We look
forward to hearing from you and hope that you will enjoy using this module.

Susan Hanson
Project Director

School of Geography

Clark University

950 Main St.

Worcester, MA 01610-1477
ccg2@vax.clarku.edu
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Summary: Think Locally, Act Globally! Linking Local and
Global Communities Through Democracy and Environment

Abstract

At the heart of this module are two basic
geographic themes: scale and human
relations with other people and their
environments. Students examine the concept
of community, beginning with the one in
which they live. They critically look at the
democratic values that are the ideal
foundation of community in American
society. The module explores linkages
between the local community and
communities at larger scales. Students
investigate how these linkages affect their
daily lives; they assess the concept of global
citizenship, encounter the forces that shape
our world, and, finally, explore the world as
an interdependent partnership where all
partners are vulnerable to environmental
degradation and the deterioration of social
conditions.

General Module Objectives

After completing this module, students
should have

v formed an understanding of the concept
of community

v looked critically at the ideal of
democracy and realized democracy in their
communities and the U.S.

v become aware of their belonging to local
and global communities

v learned about the many linkages among
different geographic scales

v considered the consequences of these
linkages for the environment and their own
daily lives '

Skills
v Critical reading of scientific articles,

advertisements, news and other reports

v/ Writing response papers, newspaper
articles, TV scripts, and a deliberative essay
v Careful interpretation of documents,
maps, reports, and statistical information,
v Team work, group and panel discussions
¢ Role identification and play

¢ Analysis of statistical and other data

Activities

The types of activities suggested here
include

v role playing

v panel discussions

v semi-formal interviewing

v writing various kinds of papers (essays,
TV scripts, newspaper articles, op-eds,
reports, etc.) '

v team work in small groups

v/ mental mapping

v working with census data

v producing histograms, graphs, and pie
charts

¢ analyzing news, statistics, and
advertisements

v designing a brochure, posters, and an
exhibit

Material Requirements

v Student Worksheets (provided)

¢ any product with labeling of content
v voting tables and other newspaper
clippings

v’ used fashion magazines

v paper and colored pencils

v readings (some provided)

Human Dimensions of Global Change

Concepts ,
v decision making in democratic societies

10



v equity and equality

¢ The Green Revolution
v technological change
v economic globalization

Geography Concepts

v scale

¢ human-environment relations
v local to global communities
v global citizenship

Time Requirements
6-8 class periods; allow additional time for
assignments outside of class.

Difficulty

Depending on the number of assignments,
the module can be challenging for first and
second year undergraduates. One exercise
requires simple mathematics. Other
activities are easily adapted to different skill
levels.

11




Module Overview

This module focuses on two geographic themes: (1) scale and (2) relations of humans to
each other and to their environments. The module introduces students to the communities and
segments of communities that constitute our world, and to the linkages that exist among
communities at different levels. The linkages are through governance, economy, environment,
technology, and culture. A central question is how communities respond to global change.

Each unit focuses on a particular scale. The first considers the concept of community and
encourages students’ critical understanding of the local community in which they live. In
addition, it asks students to assess their basic assumptions about U.S.-style democracy.

The second unit moves to the national scale and analyzes the global linkages between the
United States and other communities in the world. As the focal point moves from the local to the
nation and the world, students begin to see how they are personally connected to entities larger
than their immediate social environments. They understand how the “choices” made in one
country often have both positive and negative effects on other international communities and the
global environment. Students are thus introduced to a new type of citizenship: global
citizenship. Readings on the global economy and free trade demonstrate how national borders
are crumbling and in some respects how the concept of the nation state may soon become
archaic.

The third unit treats the supranational scale. It confronts students with a variety of “voices”
struggling to be heard in the world: those embracing the global economy and an international
culture, those adapting to them in varying ways, and those rejecting both because they see their
resources being exploited by multinational corporations whom they consider the new colonizers
of the world. Ifthere is truly a global citizenry, shouldn’t all resources, human and natural, be
protected under a universal democracy? Or should U.S. citizens participate in the global
community merely to the extent that something benefits their own self-interest? Activities in this
unit focus on understanding how a variety of globally active organizations affect our daily lives.

The final unit examines the world as an independent partnership in which all partners depend
on a healthy global ecological and social environment. At the end of this module, students
should be able to address such issues as: How does a democracy deal with global change? How
do people cause the world to change? What are the driving forces behind this change? What
kind of a future will such changes produce? What are some of the alternative visions?

The module’s activities include reading critically, writing essays, interpreting documents and
maps, making sense of statistical information, confronting values, and weighing costs and
benefits.



A Note About This Module

This module differs from other modules in this series in that it contains less material in the
Background Information and more activities. In place of extensive Background Information,
each unit asks students to read several key readings selected by the author. These readings are
summarized within the text of each unit and are referred to in many of the activities.

The AAG has attempted to obtain reasonable permission to reprint as many of the original
articles as possible in Appendix B of this module. Because several of the articles could not be
reprinted, the instructor should place them on reserve for students in order to use this module
most effectively.

Appendix A contains an annotated bibliography of additional readings that might be useful

for the instructor and students. Both the module and the annotated bibliography were adapted
from a semester-long, interdisciplinary course taught at Syracuse University.
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1 | Citizenship and the
American Democracy

Background Information

What exactly do the concepts of democracy and citizenship mean? What does it mean to be
a local citizen or a global citizen? In this unit, you will begin to conceive of the U.S. as a
community in which collective values and social institutions shape the ways in which individuals
think and act toward each other and toward nature. It is this community that defines what it
means to be a citizen and the rights and obligations that citizenship entails. While one can see
the U.S. as a community -- with a common government, culture, and institutions -- looking
beyond the scale of the nation-state, the U.S. is actually a community made up of many smaller
communities. Each of these smaller communities has its own characteristics, traditions, history,
attitudes, local concerns, and sometimes language. Communities change and grow over time
and each has a particular history created from the layers of people and events that have lived in
that particular place over time. Many, but not all, of these communities are place-based,
meaning that location plays an important role in defining them and in determining some of the
issues they face. Global environmental change may present the local and the global communities
with unprecedented challenges, like those that would accompany rising sea levéls. A key
question emerges: “How will communities respond to global environmental change?”

Not all people or groups of people within a community have equal power or equal voice, nor
are opportunities equally distributed among the various segments of a community. These
disparities often create fragmentation that can threaten the unity of a community. These basic
tensions have repeatedly arisen in the framing of U.S. political issues and are likely to continue
to do so. Inequalities and fragmentations within communities prompt the question, “In a
democracy, how do communities make decisions that affect all members, such as how to respond
to environmental threats?”

In this Unit, you will focus on three readings: “Influence of Democracy on the Feelings of
Americans” by Alexis De Tocqueville, “Democracy and Ralph’s Pretty Good Grocery” by John
Mueller, and Chapters I and II of Saul Alinsky’s Rules for the Radicals. Because critical reading
is an important goal of this module, you are expected to read all three of these items carefully.
The following provides a brief summary of each reading and some questions to consider as you
read:



De Tocqueville, Alexis: “Influence of Democracy on the Feelings of the ‘
Americans”

Alexis De Tocqueville (1805-1850), born of a noble French family, spent his

early career as an assistant magistrate in the French government. In 1831, he

journeyed to America in order to study its penal system. Following this trip, he

wrote the book Democracy in America (1835), a much heralded commentary

on the condition of the new American state and its people. In this classic, he

perceptively analyzes the role of "associations" and money in American life, as

well as American beliefs in liberty, equality, and individualism.

The purpose of assighing this reading is for you to define the building blocks of democracy:
freedom and equality. Consider the following questions as you read:

> Does the word democracy necessarily equate freedom and equality?
* De Tocqueville distinguishes between a civil society and a political world; how would this
~ division apply to you and your classmates?
* Does the concept of democracy necessarily embrace individualism?
* [Ifso, are all individuals equal and free in a democracy?
* Ifnot, what are the underlying variables whereby people may not share equallyina
democracy (class, race, gender, etc.)?

This reading will most likely provoke some strong patriotic reactions in some of your
classmates. If you truly believe in democracy and feel it works, then how can we-- as global
citizens -- endorse the exploitation of the natural and human resources of developing countries?

Mueller, John: “Democracy and Ralph’s Pretty Good Grocery”

John Mueller, a professor of political science at the University of Rochester, is
an authority on how public opinion influences, and is affected by, foreign
affairs. He is author of Retreat from Doomsday: Obsolescence of Major War
(1989) and War, Presidents, and Public Opinion (1973). Mueller makes three
arguments in an effort to help explain the growth of democracy over the last
two centuries. First, he argues the simplicity of the notion of democracy, which
does not need elections to take place. Second, he argues that democracy has
little to do with political equality. Lastly, Mueller suggests that democracy
does not challenge individuals to be more than average human beings.

This reading challenges the notion that all the people of a nation are represented in a
democracy. Many Americans live day to day without giving thought to a government body that
has been elected by the people. This article asks “who are ‘the people’?” -- all the citizens of a
democracy or just the ones who vote? Are procedures like elections simply symbolic in a
democracy? If the government does not represent all the people, then who does it represent?

6 1o




‘ After you read this article, reflect on your own participation in the democracy in which you
live. Do you vote at every national and local election? Why or why not?

Alinsky, Saul: Rules for the Radicals, Chapters I & II

These two chapters offer a radical view of democracy. The following excerpt
gives a sense of the extremity of this piece. "In this book we are concerned
with how to create mass organizations to seize power and give it to the people
in order to realize the democratic dream of equality, justice, peace,
cooperation, equal and full opportunities for education, full and useful
employment, health, and the creation of those circumstances in which.man .
[sic] can have the chance to live by values that give meaning to life. We are
talking about a mass power organization which will change the world into a
place where all men and women walk erect, in the spirit of that credo of the
Spanish Civil War, ‘Better to die on your feet than to live on your knees'.”

This reading challenges the notions of an "authentic" democracy. Is the United States truly a
democracy or do we need another revolution to achieve a "real" democracy? This reading is an
important conclusion to our discussion of citizenship in this unit because it considers the
proposed democratic revolution as an "international” process. It is the first in the unit to
challenge the concept of citizenship within a nation state’s borders; Alinsky proposes that we are
all becoming global citizens whose loyalties transcend political boundaries.

After you have completed these readings, you might begin to question the ideas of

‘ democracy and you may even oppose the suggestion that you do not live in a democratic nation.
You should, however, begin to see how notions of community at various scales are important
aspects of American democracy. It is within these various communities that we do many of the
things that are integral parts of a democracy -- we express our beliefs and values, either through
formal means such as elections, or through less formal interactions such as debates or arguments;
we define what it means to be a citizen and negotiate the rights and duties that citizenship
entails; and perhaps most importantly, we make decisions together that affect the future of our
community -- be it our neighborhood, our state, our nation, or even the world.

16




Citizenship and the
American Democracy

Instructor’s Guide to Activities

Goal .
This unit introduces students to a number of concepts that reappear throughout the module
including rational choices, norms, civil society, and modes of participation. Such concepts may
be considered integral to the building of community at various scales. The central question is,
can democracy in the United States be understood in terms of procedures (such as competitive
elections), outcomes (who wins, who loses), sources of legitimate political power (the consent of
the governed), or some combination of these factors? This is a recurring question and an
enduring dilemma in public policy. The activities suggested for this unit are designed to help
students understand that although the principle of equality may be established in civil society, it
may not prevail in the political world. For example, whereas people may have equal rights in
seeking wealth by the same means, not all individuals take an equal share in government.

Learning Outcomes

After completing the activities in this unit, students should:

* be able to take good notes on readings;

* understand the concepts of a civil society and equality;

* have discussed whether or not freedom is confined to democracies;

* have considered whether equality can be achieved; and

* have debated whether or not democracy simply promotes mediocrity.

Choice of Activities

It is neither necessary nor feasible in most cases to complete all activities in each unit. Select the
ones that are most appropriate for your classroom setting and that cover a range of activity types,
skills, genres of reading materials, writing assignments, and other activity outcomes. This unit
contains the following activities:

1.1 Getting Started -- What is a Community? -- Creating a mental map of a community
and class discussion
1.2 Taking Good Notes -- Text comprehension and note taking
1.3 Is Democracy Fair? -- A Class Debate -- Class debate or panel discussion about
the nature and fairness of democracy
1.4 Masking Diversity -- Discovering the -- Analysis and mapping of census data at
Power of Scale various geographic scales

8 17




‘ 1.5 Interpretation and Prediction of Voting Results -- Analysis of data on voting trends, using
tables, maps, and census publications

1.6 Role Play on a Controversial Local Issue -- Mock public hearing on a local
development or siting issue ,
1.7 Does Democracy Mean Equity? -- Text comprehension and reflective writing

Suggested Readings

The following readings accompany the activities for this unit. Choose those readings most

appropriate for the activities you select and those most adequate for the skill level of your

students.

«  Background Information to Unit 1 (all students should read)

o Alinsky, Saul. 1971. Excerpts from Rules for radicals: A practical primer for realistic
radicals. New York, NY: Random House.

An easy read, if dated, but one that will certainly provoke some strong reaction.
Alinsky’s is an extreme and certainly controversial point of view.

o Clark, W.C. 1987. Scale relationships in the interactions of climate, ecosystems, and
society. In K. Land and S. Schneider, eds. Forecasting in the social and natural sciences.
Dordrecht: D. Reidel, pp. 337-378.

A scientific text with which students might need some guidance (more with
interpreting graphs than understanding the text). Recommended for a course in which
environment-society relationships are central. Easier for students with some physical
science background, but that’s not essential.

‘ » De Tocqueville, Alexis. 1945. Influence of democracy on the feelings of the Americans.

: From Democracy in America. Alfred A. Knopf, pp. 62-72.

This is a fairly long piece, and may be at times hard to get through for first year
students. However, it’s a classic and is recommended in courses oriented toward
political and/or philosophical aspects of the issues discussed in this unit.

» Meyer, W., D. Gregory, B.L. Turner, and P.F. McDowell. 1992. The local-global
continuum. In Abler, Marcus, and Olson, eds. Geography 's inner worlds. New Brunswick,
NIJ: Rutgers University Press, pp. 255-279. (provided)

An overview chapter on where and how geographic scale matters in geographic
research. This piece is not always an easy read because it relies on some
sophisticated social scientific vocabulary, so some guidance is advised. But it
picks up the themes of this module: globalization and global change through
various forces, the local in the context of the global, thinking globally and acting
locally (which is turned on its head in this module).

» Mueller, John. 1992. Democracy and Ralph's pretty good grocery: Elections, equality, and
the minimal human being. American Journal of Political Science 36(4): 938-1003.
(provided) : .

Not difficult reading for undergraduates with good and well-outlined arguments.
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Activity 1.1  Getting Started -- What is a Community?

Goals

The central theme of this module is “community” as it relates to global change. This activity
explores the linkages among communities at various scales and the relationships between
communities and larger economic, cultural, political, social, and environmental processes.

Skills
v creating mental maps
v class discussion

Material Requirements
o  Student Worksheet 1.1 (provided)
* paper and pens

Time Requirements
one class period (50 minutes)

Tasks

Starter activities and/or questions are designed to capture student interest, to recall students’
existing knowledge on a subject, to engage them with the subject, and/or to stimulate their
thinking with provocative statements. Ask students to take a blank piece of paper and draw
"their world" or “community.” Don’t give any more directions than that. Through this cognitive
mapping exercise, students begin to articulate their role in various types/ levels of communities.

The questions on the student worksheet encourage students to define what they mean by
“community.” If students themselves do not mention notions of equality and equity, you can
bring those ideas into the discussion and ask whether these concepts would play any role in
defining community and a sense of belonging.

The list of starter questions below may help you begin a class discussion on the issues of
communities, democracy, and linkages to the environment. These questions can be used to
prompt students to ponder terms that they use on a daily basis but probably have not spent much
time reflecting on.

* What does the word "community" mean to you? What does your community look like?

* To what extent is having a shared place or location necessary to the existence of a
community (i.e., are communities necessarily place-based)?

* What types of communities do you identify with?

* What makes you feel like you delong to this community?

* What type of sub-groups constitute your community?
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» Are opportunities equally or unequally distributed among different segments of your
‘ community?
* Does “community” have anything to do with “society” for you?
» What does the term "citizenship" mean to you?
* How would you define "environment?"
» Do you see a connection between citizenship and environmentalism? What about, e.g,,
environmental groups?
» Do you see a connection between economics and environmentalism?
¢ What does “think globally, act locally” mean to you? How do you understand that slogan?
Do you think it is true in essence?
» What do you think of it when it’s turned around: “Think locally, act globally?” Does this
make sense to you? ,

It is important not to convey the idea that there is a single correct answer to each of these
questions. By validating students’ ideas and inputs, you encourage them to engage with this
subject matter personally. Go through the questions relatively quickly (a few minutes on each).

‘ Activity 1.2 Taking Good Notes I

Goals

‘ In this activity, students learn to take clear, pertinent, and concise notes on assigned readings.
The activity is introduced early in the module to encourage students to make note taking a
regular habit throughout the module and the course.

Skills
v note taking
v critical text comprehension

Material Requirements

o Student Worksheet 1.2 (provided)

s  Supporting Material 1.2 (provided)
» Suggested or alternative readings

Time Requirements
Variable (depending on length of chosen readings and students’ skill levels)

Tasks

With help from guiding questions and from the instructor, students learn how to take good notes
on their readings, i.e., they learn to discern the structure of a text and subsequently to structure
their own notes, to paraphrase the main argument(s), and to distinguish “important” information
from “text fillers.”

® S
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A hand-out on note-taking is provided in Supporting Material 1.2. Students should be
encouraged to use it as a “standard” exercise they do automatically as they read assigned class .
material. The time required varies with the length of the readings and students’ reading skills and

ease with the material. Instructors should choose readings accordingly.

I Activity 1.3 Is Democracy Fair? -- A Class Debate I

Goals
Students debate the nature of democracy using the perspectives found in the background
readings.

Skills '

¢ text comprehension

v note taking

¢ communicating (listening, interpreting, forming arguments)

v forming one’s own opinion

v relating a text to the student’s own situation

Vv participation in group or panel discussion (arguing, listening, leading, note taking, process
evaluating)

Material Requirements

 Supporting Material 1.3 (provided) or your own selection of statements from the readings
(copied onto an overhead transparency or provided as hand-outs)

» Suggested Readings: De Tocqueville (1945), Mueller (1992) and Alinksy (1971)

Tasks

Students should read the suggested readings prior to coming to class. Use the statements

provided in Supporting Material 1.3 to initiate a class discussion and to stimulate students’

responses. These statements are derived from the suggested readings; you can choose to focus on

those that best fit the goals of your course. Using the statements, prompt students with questions

like:

»  “Let’s have a show of hands of all those who agree with ..., do not agree with ..., ‘kind of’
agree with...” .

“Why?”

“What do you think of ...?”

“How are things in our country in this [...] respect?”

“In the community that you feel you belong to, do you feel there is equality?” etc.

To begin a debate, assign one part of the class to represent Alinsky’s viewpoint and another part

to represent De Tocqueville’s. Either in a panel or in several groups, have students debate the

three questions listed below (again, without correct answers).
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* “What does a ‘perfect’ democracy look like?”
* “What is the best way to ensure equality? Equity? And what’s the difference anyway?”
* “What do you think the American Democracy needs to be a better democracy?”

Students should use the arguments and positions of each author to discuss and debate each
question. If you use the panel format, assign individual students to the roles of panel/discussion
leader, reporter (taking notes of main arguments and the course of the debate), process observer
(making sure that each panelist gets an adequate amount of time to speak and that the discussion
is civil) and/or panelists (who might take one of the previous roles as well). Conclude the debate
by reconvening the class and discussing briefly what they learned.

l Activity 1.4 Masking Diversity -- Discovering the Power of Scale I

Goals

Students understand the power of geographic scale in masking socio-economic diversity. This
activity, as well as Activity 1.5 and 1.6, is useful in making the discussion of community more
real to students by linking it to activities that require them to consider concrete, local community

issues.

Skills

v analysis of census data

v presenting data on maps

v understanding the concept of geographic scale
v working in small groups

Material Requirements

 Student Worksheet 1.4 (provided)

* Census data at a number of different geographic scales (block, block group, census tract,
county, or state)

* Maps corresponding to the census data

» Suggested Readings: Meyer et al. (1992) and Clark (1987)

Time Requirements

One class period (50 minutes) for the in-class portion of the activity; allow additional time for
students to complete the homework portion (7 -10 days) and for them to present their work (one
class period).

Tasks
Begin by having the class look at a list of the variables collected in the decennial Census of

Population and Housing (by the U.S. Bureau of the Census). You might choose to provide this
list on an overhead transparency. Next, ask students to identify at least twenty variables from the
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list that they think are most important in characterizing a community or area. Some possibilities
include gender, race, ethnicity, level of education, income, number of children, or number of
elderly, among others. Using state-level data for several of the variables selected by the
students, show them how to convert the raw numbers into percentages and explain how the
conversion to percentages allows for a relative basis of comparison among different places.
Discuss the picture of urban social geography presented by the data at this level. Ask students if
this is an accurate representation of their city or community and explore how aggregate levels of
data can mask diversity present at smaller geographic scales.

As a homework assignment, students work with census data to assess social geographies that are
visible at geographic scales smaller than the state. Students assume the role of a campaign
planner whose candidate will soon make a campaign stop in the area. Their task is to provide the
candidate with information on the social composition of the local community and to link this
information to the candidate’s platform and other election issues. If an election is approaching in
your area, this is a great opportunity to link classroom activities with current political issues.

This project can be done individually or you can create teams of campaign planners to work
together. Assign each student or group a particular geographic scale of analysis (e.g., region,
county, census tracts, census block groups, or census blocks). If you are considering a specific
political race, you may want to select geographic scales that are a good fit with the geographic
area that the candidate represents (i.e., counties for state-level congressional representative races
or census tracts or blocks for city council races). Students should choose one or two of the
variables discussed above and extract the data for those variables at the assigned scale from the
-most recent census. Each student or group should design a mapping scheme and map the data
using the blank maps of the various geographic areas. Those working at smaller scales (e.g.,
blocks or block groups) should be required to create maps for total areas that are smaller than
those working at larger scales (e.g., counties). The Student Worksheet provides detailed
instructions for students on how to map the data.

After they have completed the maps, students write a 2-3 page summary of their findings.
Students should explain in their report how their findings differed from the state-level analysis
and how the information is related to their candidate’s campaign. Each student or group will
give a brief presentation (10 minutes) to the class of their findings and the maps they produced.
Allow students sufficient time to examine the maps created by other students for different
variables and at different scales. This is an important step because it allows students to see if
any variables have similar distributions and to see how the spatial patterns change with changing
scale.
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| Activity 1.5 Interpretation and Prediction of Election Results I

Goals
This exercise is designed to demonstrate that the right to vote -- the cornerstone of our
democracy -- is not widely practiced in the United States.

Skills

v map reading

v reading and interpreting voting tables
v collecting socioeconomic data '

Material Requirements
« Newspaper clippings or other information on recent elections including voting tables,
interpretive articles, precinct maps, and/or election result maps

Time Requirements
30 minutes

Tasks

Most of your students will probably feel that the United States is the "most" democratic nation in
the world. In this activity, students look at community and/or U.S. voting trends as depicted in
election materials that you provide. (If you use election data for the same area or community
that students looked at in Activity 1.4, they will be able to make connections between the census
data and patterns in voter behavior.)

Looking at the voting data, ask students “What patterns do you see? Is voter turnout in the
community/ U.S. high or low? In what sense? What do these considerations and comparisons
indicate about citizenship in the United States?” (You may want to focus on general election
results or a hot referendum topic.) Informal questioning will reveal whether students make blind
or informed guesses, i.e., whether or not they apply knowledge previously established in class.

As a follow-up to Activity 1.4, have students investigate the role of scale: At what scale are each
of these processes, as tied to the voting patterns, operating?

Finally, ask students to explain the concept of “community” on the basis of socio-economic and
voting patterns.
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“one week for students to research and prepare their testimony

| Activity 1.6 Role Playing on a Controversial Local Issue I

Goals

Students become aware of the difficulties of decision making within a democracy by exploring a
controversial local siting or development proposal. They can see the various and often
competing perspectives surrounding a local issue and understand the extent to which these
perspectives vary according to community characteristics and the geographic bases of
stakeholders’ positions. '

Skills

¢ identification with a chosen role

¢ application of abstract concepts to a concrete local problem
v communicating

¢ writing a newspaper article (alternative activity)

Material Requirements
* Background material (reports, newspaper articles, etc.) on a local development or facility
siting issue or information on local council, planning board, or zoning board meetings

Time Requirements
20 minutes to introduce the activity; one class period (50 minutes) for the hearing; allow at least

Tasks

Provide (or have students locate) background material on a local development or facility siting
issue that is sufficiently controversial (i.e., an urban development project that would encroach on
an ecologically valuable area, the siting of a waste incinerator facility nearby, the widening of a
local highway to a four-lane freeway, the cutting of old-growth timber, or the opening of an
open-pit mine, etc.) If there isn’t such a controversy, create a hypothetical case.

After students have read the background information, ask them to identify potential stakeholders
in the controversy while you list them on the blackboard. Each student (or small group of
students) will then represent one of the stakeholders in the controversy (the developers, the city
manager, the environmentalist, the concerned parents, the small business representative, etc.).
Allow students sufficient time to do additional research, to develop a position and strategy, and
to prepare a concise and well-supported testimony about the proposal. Ask them to think
through and identify the geographic bases of their stakeholder’s position. For example, someone
who lives near a proposed highway expansion may have a different perspective than an out-of-
town developer who hopes to benefit from the project.

On the assigned day, hold a public hearing (or several, if the class is big) in which
representatives of all sides state their cases and try to convince a decision-making panel of their
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respective positions. Adapt the scenario to the particular case in your area. For example, if the
controversy is a siting issue, make the decision-making panel a siting board or city council; if the
controversy is a proposed piece of legislation, make the activity a legislative hearing before a
legislative committee. Ask teaching assistants, graduate students, and faculty to serve as
members of the panel and instruct them to “play the role” meaning that some of them should be
intimidating, loud, and visibly uninterested in their testimony. Others should be quite the
opposite. This is the reality that many groups face when they are asked to provide input at a
public or legislative hearing, so try to make it as real as possible.

After the hearing, the instructor should point out any common ground among the groups and
encourage representatives to seek some form of consensus. If there were several hearings,
compare results and observations on the process. Ask students to consider whether this process
is “democratic” and whether they can imagine a better process for decision making in their local
community.

The role play may be done twice. Once without any guidance, and the second time after some
post-hearing reflection in class, i.e., after students have considered how they succeeded in
incorporating their “ideal” notions of democracy, civility, equality, etc. into the “real” process of
practicing these.

Alternative Activity ,

Students attend a local council, planning board, or zoning board meeting in the role of a
newspaper journalist and write a short newspaper article summarizing the issues brought up on a
particular development proposal. Make sure that students note the extent and type of conflicts
that evolve and make sure they supplement the analysis with additional information from local
officials or articles in the local paper. To what extent were the conflicts solved? How? What
roles did various board members or council members play? Have the students present their
articles to the class.

l Activity 1.7 Does Democracy Mean Equity? I

Goals
Students prepare a short, reflective paper on the tensions between democracy and political
equality.

Skills

v text comprehension and reflection
v organizing a sequence of arguments
v writing
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Material Requirements
e Student Worksheet 1.7 (provided)
* Suggested Readings: De Tocqueville (1945), Mueller (1992) and Alinksy (1971)

Time Requirements
3-4 days outside of class

Tasks

As a written homework assignment and after some class discussion or other activities, students
write a relatively short (2-3 double-spaced pages) reflective paper considering the following
topic:

Drawing from De Tocqueville and Mueller, discuss the
tensions between democracy and political equality.

Alternative Activity

Instead of having students think over these issues first in a writteri homework assignment, divide
the class into small groups of students to debate and discuss the topic and the readings. You may
wish to assign a particular question or two to each group to get them started. After the in-class
discussion, students will then complete the written assignment.
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Citizenship and the
American Democracy

Student Worksheet 1.1

Activity 1.1 Getting Started — What is a Community? I

The central themes of this unit are democracy and “community” as they relate to global change.
This activity explores the linkages among communities at various scales and the relationships
between communities and larger economic, cultural, political, social, and environmental
processes.

Part A: Mapping Your Community

1. In the space below, draw a picture or map of your community.
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Part B: Defining and Describing Your Community -

2. Define what you mean by “community.”

3. To what extent is having a shared place or location necessary to the existence of a
community (i.e., are communities necessarily place-based)?

4. What types of communities do you identify with? What makes you feel like you belong to
this community?

5. What type of sub-groups constitute your community? Are opportunities equally or unequally
distributed among different segments of your community?
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6. Does community have anything to do with society? What does the term “citizenship” mean
to you?

7. How would you define “environment?” Do you see a connection between citizenship and
environmentalism? Do you see a connection between economics and environmentalism?

8. What does “think globally, act locally” mean to you? Do you think it is true in essence?
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Student Worksheet 1.2

I Activity 1.2 Taking Good Notes I

As you work through the reading assignments in this module, do not just read the articles or just
underline important passages. For understanding and remembering the arguments, it is even
more important to take notes on what you read. The primary purpose of taking notes is to
produce a brief overview of a text to help your memory recall the big picture.

Refer to the hand-out provided by your instructor on how to take good notes so you can follow
and better understand the six steps of note taking listed below.

Steps in taking notes on your readings:

Gather the most obvious clues!

Put your mind’s antennae out!

Read the text (again)!

Note the main argument!

Concisely list the supporting arguments under each heading (or subtitie)!
Check whether it makes sense!

DAL WN =
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Student Worksheet 1.4

| Activity 1.4 Masking Diversity — Discovering the Power of Scale I

In this activity you will explore the power of scale in masking geographic diversity. With your

instructor, you have already looked at the variables collected by the decennial U.S. Census and

have selected several variables that you thought were important in characterizing a community.

You have also seen how some of the diversity within your state is hidden when you collect data
aggregated at the state level. In order to see some of the diversity among different areas within
the state, you need to look at more disaggregate geographic scales.

In this activity, you assume the role of a campaign planner whose candidate is making a
campaign stop in your area very soon. Your task is to provide the candidate with information on
the social composition of the local community and to link this information to the candidate’s
platform and other election issues.

Data Collection

Your instructor will assign you several variables and a particular geographic unit to examine for
the remainder of this activity (i.e., county, census tracts, census block groups, or census blocks).
We’ll use census tracts as an example throughout the remainder of these instructions. Find the
data on your assigned variables for your assigned areas and convert the raw numbers to
percentages. You may choose to keep track of your data in a table like the one below:

Variable 1 Variable 2 Variable 3

Tract #
raw % raw || % raw %

Mapping
You will now map the data that you have just collected. Use the blank maps provided by your
instructor and follow the steps below to create your maps.

1. You are going to create choropleth maps which are maps that use colors or shades to
represent areal data. Maps that use a different shade or color for every single census tract are
not recommended because they are difficult to read or interpret. You can simplify the data
by creating groups or classes into which the census tracts fall. As an example, start with the
data for one variable. (You can either use the raw numbers of the percentages.) Determine
the range of the values in the data set by arranging the values in order from lowest to highest.
Next, break this range into 4 classes known as quartiles, or groups of equal size that each
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capture one-quarter of the range of the values. Be sure that your data classes do not overlap. ‘

This example is based on using quartiles, but it’s only an example. Your group should
decide how best to display the data for your variables (i.e., you can group the data in some
other way if you think it would be better).

2. After you’ve created groups or classes for the data, assign a color for each class. Choose a
color pattern that will best illustrate the data in a way that the reader can quickly understand
and interpret the phenomenon you are mapping. Here are some simple rules of good color
patterns:

» the highest class should be the darkest color;

* the lowest class should be the lightest color;

*  use colors within the same family or hue range. Cartographic tests demonstrate
that choropleth maps with colors in a similar range are easiest for map readers to
understand. For example, use a color range of reddish brown, to red, to orange, to
yellow; and

» reserve blank or white for areas with no data.

3. Before your map is complete, be certain that it has the following items:
o A title that summarizes what the map is about. Include the name of the area and
the year of the data.
*  Alegend that illustrates the assigned color pattern for each class of data and
provides the unit measurement of the data.
* A source that tells the reader where you found the data and the date of that
publication.

After you have completed your maps, write a 2-3 page report to the candidate in which you
summarize your findings, discuss how they differed from the state-level analysis, and explain
how the information is important to his or her campaign. You will give a brief presentation (10
minutes) to the class of your findings and the maps you produced.
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@ Citizenship and the
American Democracy

Answers to Activities

‘ Activity 1.1 Getting Started -- What is a Community? I

Students’ maps and responses to the questions on the worksheet will vary.

| Activity 1.2 Taking Good Notes I

Use Supporting Material 1.2 and your own experience and expectations to determine whether
students are taking good notes.

‘ Activity 1.3 Is Democracy Fair? -- A Class Debate I

There are no right or wrong answers for this activity. The instructor should only facilitate when
necessary in order to keep the debate on track. The content of the debate should clearly indicate
whether students have read the background readings, have taken good notes, and have prepared
for the debate.

I Activity 1.4 Masking Diversity -- Discovering the Power of Scale I

Answers to this activity will depend on the geographic scale and the census variables chosen for
analysis. Use the criteria below to assess students’ reports and maps.

Student reports should:

* summarize the findings concisely;

 identify how the data at the local scale differs from the state-level analysis; and

o | 2

34




* explain how the data is important to the candidate, his or her platform, and related election
issues.

Students maps should:

* Dbeneat, clear, and contain a title, source, and legend;

* have appropriate data classes in order to display patterns and variations in the data; and
* have a color scheme within the same family or hue range.

I Activity 1.5 Interpretation and Prediction of Election Results I

This activity is mainly an in-class discussion. Student input will vary based upon the election
data the instructor chooses for consideration. Students should be able to identify general patterns
in the data and to make links between these patterns and the socio-economic characteristics of
the study area. '

| Activity 1.6 Role Playing on a Controversial Local Issue I

The role-playing in this activity will vary depending on the local issue selected and the
stakeholders identified. Students testimony should be concise and well-supported with evidence.
Students should not be allowed to state simply their group’s opinions -- they must support that
opinion. A good testimony will require that students do additional research in order to formulate
their stakeholder’s position. They should make clear in their testimony how the stakeholder’s
position and concerns are geographic (i.e., “I am a stakeholder because I live two streets away
from the proposed landfill”). The oral presentations should be professional and should clearly
articulate the concerns of the group. The instructor should structure the “hearing” such that
students are able to “get into” the role-play and enjoy themselves.

| Activity 1.7 Does Democracy Mean Equity? I

In assessing the student papers, you may want to consider the following:

. Did it synthesize concepts, ideas, etc.?.

. Did it demonstrate that the student understood the concepts of democracy and equality
and the tensions between the two?

. Did it contain good citations?

. Did it demonstrate a clear organization of thoughts?
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EI The Nation-State within
the Global Community

Background Information

Our focus in Unit 1 was on community, citizenship, and democracy in the U.S.; in this unit
we turn to nation-states within the global community. We concentrate on multinational
corporations (MNCs) and trade to develop an understanding of the nation-state in the global
context. The first part of this unit challenges the future of the nation-state, portraying it as an
archaic concept that is past its prime. Provocatively we ask here, are the boundaries of the
nation-state stronger than the promises of profit in the international economic community? The
second part of this unit introduces the concept of the global economy and explores the role of
MNC:s in establishing global linkages. The readings upon which many of the activities are based
are described briefly below.

The Nation-State

What exactly is a nation-state? To attempt a definition, let’s look at both parts of the word.
A nation is a group of people who share a similar set of beliefs regarding political concepts,
ideals, and institutions. These people may also share a common language or culture, but more
importantly, they adhere to a general set of political values. A state, on the other hand, is an
entity that possesses certain characteristics including land territory, a population, a government,
an organized economy, and a system of circulation (Glasner 1993). States also have some form
of sovereignty as well as recognition by a portion of the international community. A nation-
state, therefore, is a combination of these two terms -- quite simply, a nation with a state
wrapped around it (Glasner 1993).

Nation-states are the basic members of international political organizations such as the
United Nations and are the major actors in international military actions like the Gulf War. Many
nation-states, or would-be nation-states, command great loyalty from large numbers of their
inhabitants; thus, the nation-state is probably still the most important form (or one of the most
important forms) of community around the world. It is what most of us know best. In fact, many
of us probably think spontaneously of our own community and of world affairs in terms of
nations and nationalism. Part of this unit examines the problems with localized nationalism, but
the larger purpose is to examine some global forms of community that are alternatives and rivals
to the nation-state. These alternatives may be better or they may be worse. In any case, they may
be the future. The reading on the nation-state is:
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Kennedy, Paul: “The Future of the Nation-State”

Paul Kennedy is an English-born historian, now teaching at Yale University.
This selection describes the nation "from above," from the perspective of its
centralized government and its role as an actor in international affairs.
Kennedy points out the current challenges to the nation from both
“transnational" and "sub-national” developments. His analysis prompts us to
ask at least two basic questions: First, is his assessment of the seriousness of
the challenges to the nation correct? And second, should we conclude that the
nation is outdated and needs to be replaced by other forms of organization?

This reading challenges the concept of the nation-state as an independent state. Some of the
questions raised are:

o Is the nation-state really a community?
* Do you identify more closely with a nation-state community or with other communities that
transcend state boundaries, such as religion, culture, politics, or environmentalism?

The Global Economy

Global economic communities have grown rapidly in recent years. This growth is in part a
result of changes in technology, communication, and human mobility. Global economic ‘
communities include investors, bankers, and financiers, and increasingly managers, scientists,
engineers, educators, and other skilled professionals. These communities may not always speak a
common language -- although English gains ground every day -- but they often possess a
common style and an “economic culture” that cuts across other and national boundaries. An
increasingly important component of these global economic communities is multinational
corporations (MNCs), corporations with sites of production in various countries around the
world. :

There are several perspectives on the limits and possibilities of the global economic
community. The predominant view suggests that countries are increasingly linked through
global markets to networks of trade, investment, and technology transfer and that such networks
are beneficial because they contribute to the overall efficiency and growth of the world economy
and therefore to the material welfare of the world’s people. This view is sometimes referred to as
the “liberal” or “integrative” view of the world.

A second view suggests that economic globalization is not necessarily good and that it could
undermine values of democracy if it is not accompanied by democratic political linkages among
communities and citizens of different countries. Whereas the first perspective emphasizes values
of efficiency and economic growth, the second view emphasizes values of political participation
and self-determination as the basis of global community.
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A third view is the “economic nationalist” perspective. From this perspective, the world
. appears neither as a transnational collection of investors and traders seeking wealth through
efficiency nor as a society of global citizens seeking to expand democracy, but instead as nation-
states competing for power and wealth. This view suggests that economic and industrial
development are important to a state’s power and status in the world and that states can use their
power to manipulate the economy and promote rapid industrial development.

The issue of multinational corporations (MNCs) is an important point upon which these three
perspectives disagree.

* Do MNCs promote efficiency, growth, and development or do they sustain global
inequalities of power and wealth, keeping the majority of the world’s population poor and
subordinate to the wealthier minority?

* Can nation-states design policies that will allow them to benefit from operations of global
firms?

* Can MNGC:s serve as vehicles for economic integration and cultural learning?

The readings for this section were selected to provide a range of perspectives on the global
economic community including a critical analysis as well as a positive endorsement. The
readings for the remainder of Unit 2 are summarized below:

Greider, William: The Global Marketplace: A Closet Dictator
William Greider is a journalist and author whose recent books include Secrets
‘ of the Temple, about the Federal Reserve, and Who Will Tell the People?,
which deals with the corruption of American democracy. The previous reading
described a world that is increasingly integrated by trade, investment, and
technology -- in short, a kind of global community based on norms of private
profit, economic efficiency, and growth. In this article, journalist William
Greider presents an alternative view of the global community. If economic
globalization occurs without a corresponding globalization of political
democracy, Greider sees a threat to democratic self-determination. In a world
where the bargaining power of MNCs and the competitive pressures of the
market determine what, where, how, and by whom products are produced and
consumed, the ability of citizens to democratically determine their own
conditions of work and life will be undermined, thus weakening democracy
through unrestrained economic globalization. Greider suggest that we ought to
think about the possibilities of a global community based on values of
democratic self-determination. How would our thoughts and actions have to
change for Greider's vision of global community to be possible?

This reading may trigger some debate among your classmates. The article calls for a world

democracy in response to the hegemonic policies of nations like the United States in areas such
as free trade. Do you agree with the article or do you feel it is heavy handed and "unpatriotic?"

o "
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The Economist, “Everybody's Favorite Monsters: A Survey of .
Multinationals”

The Economist is an informative, conservative weekly magazine on economic
and political affairs. MNCs are often thought to be the chief agents of
economic globalization. This article argues that they may not be the monsters
they are sometimes perceived to be. The Economist article also claims that
there are additional disparities between perception and reality. Some MNCs
are new; many are small. MNCs are more regional than global in orientation.
Their ownership is far more spread across nation-states than believed, and
alliances among them make it increasingly inaccurate to speak of "U.S.
MNCs" or "industrialized-world MNCs." Some are even publicly owned.

Do you agree with The Economist's position. If not, what evidence would you use against it?
Other questions you should consider are:

* Would life be somehow "better" (and for whom?) with some other channel for global
integration, e.g., with less MINC activity but more trade or more migration?

* What about privatization of state-owned firms? 4

* Can MNCs and other buyers improve on the economic performance of such firms?

* If a main reason for the existence of MINCs is the high pre-production cost of research and
development that leads to technological progress, then is a region that constrains MNC’s
going to sacrifice economic gain?

*  What other institutions could better bear the costs and risks of research and development?

Mies, Maria: "Housewifization International: Women and the New
International Division of Labor"

Maria Mies is a sociologist and author of several books, including ndian
Women and Patriarchy (1980) and The Lace Makers of Narsapur (1982). She
is currently active in the women's and environmental movements in Germany.
Her most recent book is Women, the Last Colony (1988), written in
collaboration with Claudia von Werlhof and Veronika Bennholdt-Thomsen. In
this article, Mies argues that "housewifization" -- the notion that women
worldwide are supported primarily by a husband (male breadwinner) while
their job is to reproduce the family unit -- is a strategy by capitalists to blur the
role of women in order to maximize profits. She asserts that poor women in
Third World countries perform "informal" and thus invisible labor to make
cheap items for First World women. This link allows capitalists (i.e., MNCs) to
reduce labor costs and gain huge profits. Mies suggests there is a capitalist
conspiracy of "blaming the victim" that sees Third World women as
responsible for their own poverty when they over-reproduce instead of produce
for the world marketplace. In this view, women are breeders of "human
resources" who if "underutilized" (i.e., if they are but surplus, unemployed
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labor) are inefficient consumers (extra mouths to feed but not contributing to
international capitalism).

As you read this értféie, consider the following questions:

¢ Do you agree with the author?

* Are women more important as producers in the world economy or as reproducers of cheap
labor?

» To what is Mies referring when she writes, "the enslavement and exploitation of one set of
women is the foundation of a qualitatively different type of enslavement of another set of
women?" :

As an alternative, less dense, less ideological piece, you might choose to read the pamphlet
entitled Women in the Global Factory (Fuentes and Ehrenreich 1983), which does not discuss
the issue of the exploitation of First World women but does a good job in presenting both Asian
and Mexican case studies of the working conditions for women in multinational factories.

O
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The Nation-State within @
the Global Community

Instructor’s Guide to Activities

Goal

In Unit 1, students explored the ideas of community, citizenship, and democracy in the U.S. In
this unit students identify the global linkages of citizenship and nationhood through political,
cultural, economic, and environmental processes. In these activities, we move from the block,
neighborhood, and local community to the higher scales of the region, the nation, and beyond.
Depending on the general subject of the course, you may want to pick your own theme through
which to explore local-to-global linkagés among people, and between people and their
environment. For example, in Activity 2.1 instead of focusing on free trade in North America
(Which is the topic chosen here), you could look at issues of trade, isolationism, cross-border
communication, immigration, and so on in the context of the European Community, or the
Southeast Asian region; other possibilities include a discussion of the Antarctic Treaty,
cooperation in the Mediterranean region to clean up the Mediterranean Sea, the trade in dirty
wastes from rich to poor nations, or a cross-border issue relating to air and water pollution. ‘

The first four activities (2.1-2.4) introduce students to global connections among nations using
the nation-state as the basic unit. The remaining activities (2.5-2.8) focus upon multinational
formations. The theme is multinational corporations and theit impacts on the social, economic,
political and environmental spheres. The focus on economic linkages is suggestive, not
prescriptive. Other possible themes might include political unions like the European Community
or the United Nations or any specific agency therein, or the distribution and power of world
religions, or international environmental organizations like Greenpeace. The goal is for students
to understand the connections of nation-states to these entities and to grasp the effects of these
relationships on their own lives and the environment.

Learning Outcomes

After completing the activities in this unit, students should:

* understand the concept of the nation-state in terms of a community;

* have explored how nations relate to larger (supranational/global) communities and have
considered the environmental consequences of these linkages;

* understand the role MINCs play in the establishment of a global community;

* have learned about the changes in social relations and the environment brought about by
multinationals; and '
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» have formulated their own opinion on the impacts of MNCs using their previously acquired
‘understanding of citizenship (national and international), democracy, and communities at
various scales.

Choice of Activities

It is neither necessary nor feasible in most cases to complete all activities in each unit. Select the
ones that are most appropriate for your classroom setting and that cover a range of activity types,
skills, genres of reading materials, writing assignments, and other activity outcomes. This unit
contains the following activities:

2.1 Interviewing the Local Community -- Interviews with local residents
2.2 From Cradle to Grave ) -- Research on the geographic path of a
product
2.3 Trade Diversity -- Data compilation on international trade
2.4 The Nation State and Global Linkages -- Text comprehension and essay writing
of Citizenship
2.5 International Trade and Film -- Analysis and group discussion of film
2.6 Pretty Women ' -- Analysis and discussion of images in
advertising
2.7 Multinationals in Context -- Research project on a multinational
corporation and creative presentation
2.8 Multinational Corporations -- Monsters -- Text comprehension and essay writing
or Friends?

Suggested Readings
The following readings accompany the activities for this unit. Choose those readings most
appropriate for the activities you select and those most adequate for the skill level of your
students.
» Background Information to Unit 2 (all students should read)
Activities 2.1-2.4
o Garreau, J. 1979. Nine nations of North America. The Washington Post, March 4.
Reprinted in Annual editions: Geography 1991/92, G. Pitzl, ed. Guilford, CT: Dushkin
Publishing Group, pp. 153-159.
A classic by now. A short summary of his book was repeatedly published in Annual
editions: Geography (look for back issues of the early 1990s). For a visualization of
the nine nations, see Supporting Material 2.4. The chapter is a challenge to, and
therefore a possible basis for discussion of, the notion of a nation-state since Garreau’s
nations cross current state and national boundaries as we know them.
» Greider, W. 1995. The global marketplace: A closet dictator. In R. Nadar et al., eds. Who
will tell the people? San Francisco, CA: Earth Island Press, pp. 195-217.
Great article; journalistic style; polemical, interesting, engaging.
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* Kaplan, D. 1994. Two nations in search of a state: Canada’s ambivalent spatial identities. ‘
Annals of the Association of American Geographers 84(4): 585-606. (provided)
Similar to Garreau, but applied to the topical issue of Quebec and Anglo-Canada. An
article in social and spatial-scientific language, but an interesting focus on identity and
perception as opposed to political boundaries as determinants of “nation” boundaries.
* Kennedy, P. 1993. The future of the nation state. In Preparing for the twenty-first century.
New York, NY: Random House, pp. 122-134.
The article itself is well written and easily understandable, but it may require some
more background reading for introductory-level students or in-class discussion on
what a nation-state is.

Activities 2.5-2.8: If you choose to focus on MNCs as the substantive example for international

relations at the global scale, the following readings are useful as background material:

°  The Economist. 1993. Everybody's favorite monsters: A survey of multinationals. March
27, pp. 5-20.

A more conservative reading, but a good one. Fairly long and perhaps more useful as
background reading for the instructor than for students.

* Maria Mies. 1986. Housewifization international: Women and the new international
division of labour. In Patriarchy and accumulation on the world scale. Atlantic Highlands:
Zed Books, pp. 112-128.

A provocative, polemical reading, and one that requires a fairly sophisticated
understanding of social science jargon. Great for well-read students. Otherwise it may
be more appropriate for the instructor to read the chapter and convey the main point
(multinationals exploit women) to the class.

I Activity 2.1 Interviewing the Local Community I

Goals

Students identify global linkages through trade relations by interviewing local residents about
the North America Free Trade Agreement (NAFTA) or by interviewing managers of local retail
stores.

Skills

¢ informal interviewing

v/ communicating (listening, interpreting, forming arguments)
v graphically displaying information (maps, charts, etc.)

¢ oral reporting

v working in a group/ collaborative work

Material Requirements
*  Student Worksheet 2.1 (provided)
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* Note pad and pencil
+ Battery-operated tape recorder (but note pad and pencil will do just fine)
* Some pro-and-con background information on the North American Free Trade Agreement

Time Requirements
10 minutes to introduce activity and one class period (50 minutes) for students to present the
findings of their research. Allow students about 1 week outside of class to complete the research

portion of this activity.
Tasks

Option 1

One impressive way to realize our global connections is to look at trade relations. This can begin
in a common setting like a grocery store. Instead of having students look at product labels, divide
them into small groups (of maybe three or four) and ask them to contact the sales manager of a
local grocery store and request an hour or so of her/his time to talk about the locations from
which the store gets its products. Discuss with them the kinds of questions they might ask the
manager. Depending on the size of your town/city, interview teams should go to different
grocery stores or different types of stores (auto parts supply store, furniture store, office supplies
store, a produce stand, etc.).

Students should report back to the class in the form of an oral report and/or thematic maps and
other graphics (bar charts, pie charts, tables, etc.).

Option 2

While NAFTA usually doesn’t make it into the headlines of American newspapers anymore, the
economic, social, and environmental impacts of NAFTA are becoming evident. Some regions,
industries, or economic sectors are more affected than others, so this activity may be particularly
instructive in these regions (e.g., the U.S./Mexican border) or in areas dominated by certain
industries (e.g., some branches of agriculture). Before beginning this activity, students should
have a well-developed understanding of what NAFTA is, what the predicted impacts are in
different areas, and what the relevant arguments are on each side of the debate. Have students
do some background research on NAFTA or present the material to them in a class lecture/
discussion.

As an activity, students interview local residents (i.e., people in the streets, people in an
unemployment office, workers of a specific factory, and so on) to find out how much they know
about NAFTA and to what extent they have been or are being affected by NAFTA. Students
should form pairs and do at least five interviews per pair. Within each pair, students should
alternate interviewing and note taking. Focus on economic, social, and environmental
consequences. (How do supranational agreements affect Mr. Jack Jones of Odessa, Texas?)
After completing their interviews, students should be prepared to present their findings orally to
the class, relating both general findings that they derived from the interviews and personal
stories (while respecting the interviewees’ right for anonymity).
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I Activity 2.2 From Cradle to Grave I

Goals

In this activity, students gain an understanding of all the materials that go into a product, the
places this product has been, the number of people involved in producing and distributing it, and
how the product symbolizes our connection to distant people and places and to the global
environment that we use as a source for raw materials and as a sink for our waste.

Skills

v data searching

v production process understanding

¢ graphic and textual representation of findings

Material Requirements
* Any labeled product (i.e., a can of soda, a CD, etc.)

Time Requirements
10-15 minutes to introduce activity; 3-4 days outside of class

Tasks

Students decide on one product (a pencil, a soda can, a car tire, a CD, and so on) for which they

find out the place(s) or country(ies) of origin; the pathways from the place(s) of origin to the user ‘
(the student) to the waste dump (its geographic path); and the processes of production/

manufacturing, sale/ distribution and collection.!

Students should summarize their findings in any creative way, e.g., a collage, or a poster with
maps, graphics, tables and text, and/or a short summary report (less than one page).

Alternative

A varniation of this activity is for students to find out the same kind of information about each
individual “ingredient” that went into making the product: places and countries of origin,
pathways, the various steps in the production process, the people involved (age, gender, race,
ethnicity, class), etc. The idea, again, is to appreciate our manifold connections to people of all
races, ethnicities, and classes, to near and far away regions, and to the global environment.

Ask students to begin thinking about how these connections make a difference in our daily lives.
Do they diminish the differences -- economic, social, cultural, ethnic, etc. -- that existed or still
exist between regions, countries and cultures? Do you feel that this is good or bad, and why?

* For a very similar example of such an activity, see Wolken, L.C. 1989. The intenational pencil:
Elementary level unit on global interdependence. Journal of Geography 83(6): 290-293.
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How do these relations improve or worsen the quality of life in each of the involved countries or
regions? How are these relations gendered?

| Activity 2.3 Trade Diversity I

Goals
The purpose of this activity is to give students a qualitative and a quantitative notion of global

economic relations.

Skills

v data acquisition

v transferring numeric data into graphs (e.g., pie charts, histograms)
v interpreting statistical data

v report writing

Material Requirements

o Student Worksheet 2.3 (provided) .

+ Sources of international economic statistics (e.g., the U.N.’s International trade statistics
yearbook, Volumes I [trade by country] and II [trade by commodity], U.N.: New York)

Time Requirements
15 minutes to introduce activity; 4-5 days outside of class

Tasks

Students look up trade statistics on 10 nations of their choice. Ask them to include large and
small countries from several continents. They should focus on the following statistics:

» total trade volume

+ most significant trade partners (and the volume of the trade with each one)

 the export-to-import ratio

» the major trade products (for one possible source see above)

Students should compile and present their data in tables and graphs. For example, trade volume
per trading partner can be nicely depicted in a pie chart. Students might construct a thematic
world map that shows trade relations of one country with trade volume and trading items (trade
flow map). This should be accompanied by a short (1-2 pages long) interpretive text.

The purpose of this activity is to give students a qualitative and a quantitative notion of global
economic relations. Again, this relatively abstract understanding should be brought back home
in a class discussion by asking students to think about what the numbers and relations mean for
their way of life. If the U.S. had a higher export-to-import ratio, what would that mean for, say,
car prices? If Canada’s trade partners had a more equal share in the total trade volume, what
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would that mean for product diversity? Why is it that I (located in Massachusetts) can geta ‘
cheaper quart of milk from Wisconsin than from Vermont? (Fill in any product and region of
your choice!) What are the implications of this situation for the environment, here and there?

These kinds of questions are a personalized way to get at the main themes of this unit -- free
trade and isolationism, and the economic, social and environmental costs and benefits of either.

Activity 2.4 The Nation-State and Global Linkages of Citizenship

Goals
Through readings, in-class discussion, and a short essay, students explore the natlon-state free
trade, and the linkages between a nation and supranational entities.

Skills

v text comprehension and reflection
¥ organizing a sequence of arguments
v writing

Material Requirements

*  Student Worksheet 2.4 (provided)

* Suggested Readings: Kennedy (1993), Greider (1995), Garreau (1979), and Kaplan (1994)
* Supporting Material 2.4 (provided)

Time Requirements
The readings should be assigned as homework prior to class. Allow 20-30 minutes for in-class
discussion and 4-5 days for students to complete the written assignment.

Tasks

Students read the suggested readings listed above. In the next class session, hold a discussion to

get them thinking about the issues. The followmg is a list of questions to guide in-class

discussions on the nation-state (a community to which the students belong), free trade, and the

linkages between a nation and supranational entities.

* What is the nature of "community?"

* Is the nation state really a community?

* Is there such a thing as global community?

* How are you aware in your daily life that you belong to this community called “the nation”
(alternatively: your nation of origin)?

* What do you know about free trade?

* Isfree trade good or bad in your opinion, and why?
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» According to Greider, what are the dangers of free trade and economic globalization? Who

wins and who loses? How could it harm people's standard of living? How could it undermine

- democracy? What alternative vision of global community does Greider suggest?

You might also use Supporting Material 2.4 as an overhead transparency to initiate discussion of

Garreau’s article.

Following the in-class discussion, students write a relatively short (2-3 pages long), reflective
paper as a homework assignment on the assigned readings and class activities. Use the
following examples as paper topics:

(1) Kennedy points out a number of “international” trends that
challenge the power of the nation-state; Greider also challenges the
nation-state, but in a very different way. Drawing on the readings,
identify and describe concrete examples for each of these assertions.

(2) Drawing on the readings and the class discussions and activities,
form your own opinion on the isolationism vs. free trade debate. What
do you think are the benefits for a nation-state of being part of the
global community? What are the drawbacks?

I Activity 2.5 International Trade and Film I

Goals
Students are introduced through film(s) to issues connected to international trade (i.e.,
multinational corporations, effects on workers, etc.)

Skills

¢ film comprehension

v interpretation of information
v critical discussion of movie

Material Requirements
A copy of the movie The Global Assembly Line* (58 min.)

2This movie can be obtained from the Public Broadcasting System’s Archives in Maryland or through
interlibrary loan just for the class session in which you plan to show the movie. Allow sufficient time to acquire a
copy of the movie. The movie is also available on video tape at some rental stores.
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The Global Assembly Line is a 1986 movie produced by Lorraine Gray and New Day ‘
Films, also available from Public Broadcasting System (PBS). The movie shows the lives
of men and women factory workers when U.S. factories are moved to free trade zones in

. Mexico and the Phillippines. Although the movie focuses on workers, managers get to -
say a few words in justification for hiring women instead of men (their hands are small
and nimble...). Maria Patricia Fernandez-Kelly, a noted scholar of the maquiladores, is
one of the authors.

* A copy of the movie One Man's Enterprise® (59 min.) (optional)

If you or your students think that The Global Assembly Line was too biased toward the
worker, then counterbalance it with One Man'’s Enterprise. This 1981 movie by WGBH
(PBS) traces the progress of a Czech immigrant to Canada who started a shoe company,
which expanded into a multinational in order to lower the labor costs and expand the
market. The company expands into Africa and Southeast Asia and develops a colonial
type relationship with the workers in those places.

Time Requirements
60 minutes for the film, plus additional time for class discussion

Tasks

Show the movie as an introduction to the second half of the unit, asking students to take notes on

what they think is remarkable, memorable, interesting, disturbing about it. Use these comments

as a basis for an in-class reflection on and discussion of the movie and as a lead-in to the

readings and other activities associated with this unit. Note that both of these movies are slightly ‘
longer than some institutions’ regular class sessions. You may ask students to plan to be there a

little early or stay a little longer, or show the movie during a lab session, and shorten your next

session by the equivalent amount of time.

| Activity 2.6 Pretty Women '

Goals

Through an examination of images in advertisements, students gain an understanding of how the
seeming pleasures and profits of one part of the global society often involve the exploitation of
another part.

Skills
¢ critical assessment of implicit messages in advertisements
v oral presentation

*This movie was originally produced for Canadian Public Television. It can be obtained from the Public
Broadcasting System’s Archives in Maryland or through interlibrary loan just for the class session in which you plan
to show the movie. Allow sufficient time to acquire a copy of the movie. ‘
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Material Requirements
¢ Used fashion magazines (students bring in their own)
* Suggested Readings: Mies (1986) and The Economist (1993)

Time Requirements
one class period (50 minutes)

Tasks

Ask students before class to bring in several issues of a fashion or a popular magazine that they
have at home. You may want to provide a few issues for those students who don’t purchase
these periodicals. Using these magazines, students cut out pictures of women (and men) where
the images are unrealistic and in some cases outrageous. If students come across examples of
non-exploitative advertisement, they may compare and contrast them with the “bad” examples.

Alternatively, students may focus on the depiction and exploitation of minorities (e.g., American
Indians and the appropriation of their cultures, or other native peoples from across the world and
the exploitation of specialized knowledge by pharmaceutical and other companies) or the
exploitation of nature. Interestingly, these go often hand in hand and thus comprise another
theme to look for in all types of periodicals.

In combination with the readings, students should gain an understanding of how the seeming
pleasures and profits of one part of the global society often involve the exploitation of another
part. Use this activity and the images students select to initiate a class discussion of how MNCs
make use of exploitative images in their advertizing to sell their products. How does this
advertizing reinforce stereotypes and misconceptions? Do these images reinforce or threaten a
global sense of community?

I Activity 2.7 Multinationals in Context I

Goals

Students research a MNC in order to understand the socioeconomic, political, and environmental
contexts in which the MNC operates. Students also understand the reasons why MNCs locate
where they do and identify the roles that MNCs play in their own lives.

Skills

v data acquisition

v analytical thinking

v creative writing

v graphic, textual, and/or oral presentation of findings
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Material Requirements , ‘
* Access to socioeconomic statistics, textbooks, and/or maps of various countries (e.g., U.N.
Statistical yearbook, Annual, New York, NY: UN.)
* Newspaper articles
* Annual reports
* Access to data gathered by local/regional organizations, e.g., an environmental group, a labor
union (optional)

Time Requirements
10-15 minutes to introduce activity; allow at least one week outside of class for students to
complete their research

Tasks

Introduce this activity by discussing with the class why MNCs are economically and fiscally
profitable. As individuals or in groups, students select a multinational corporation of their
choice (you might have to help them by naming some to get them started) for which they will try
to answer the questions below. You should specify whether they should select a MNC in the
local or regional area, or whether they should select one in a global context. The example they
choose might be a MNC that has been in the news recently, one that has a plant located nearby,
one on which many people in town depend for work, or one that is particularly important to the
regional economy (e.g., a car manufacturer, a fertilizer producer, a food processor, etc.).
Encourage students to find data on the company of interest from a variety of sources, e.g., they
could request annual reports including employment data from the company; they could talk to
people in environmental or other relevant action groups; or they could look for information at the
Chamber of Commerce. The questions they should answer are:

* What does this corporation do/produce/distribute?

* What’s the degree of vertical and horizontal integration?

* Where is this corporation’s headquarters located? And where is the production plant located?
(In other words, who works, and who earns the bulk of the profit?)

*  Which countries are involved in this venture?

* What is the socioeconomic, political and environmental context in which the MNC operates
its production plants? In other words, why did the MNC locate in a particular host country?
(Be sure to include issues like gender and average age of workers, wages and benefits for
laborers, natural resources, environmental regulations, level of prosperity, political regime,
and tax rates in the host country, size of potential market, etc.)

The findings can be presented in a variety of ways, depending on the time allotted to this unit,
class size, and student ability and creativity. Students could make posters, write a film script for
a documentary on this MNC (a good idea if this is done as a group assignment), write a
newspaper article that would reflect on the environmental and social performance of this
company in the host country, create a “glossy” brochure on the city/region that is meant to attract
MNCs to the area, or write a performance report on a MNC to the Office of Technology
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Assessment or the Environmental Protection Agency. You can leave this choice to the students
or specify the produce of their research.

Students learn in this activity that industries in general, and multinationals as primary examples,

do not locate in certain places accidentally. As in each unit, students should also bring the issue

of multinationals close to home. If the students look at MNC:s in a global context, the following

questions are important for them to consider:

» How do we profit from [this MNCs] operation in [...] (fill in an example, and a host country)?

»  Why should I worry about the slack environmental regulations and enforcement in Tanzania?
-- All T want is a cup of coffee ...

» So what’s the connection between my lunch (a McDonald’s hamburger) and the global
climate?

» How many people does it take to drill a hole in the wall with a Black & Decker drill? (This is
not a joke, but a question to stimulate critical and relational thinking.)

» Idrove to school this morning with my Kawasaki motorcycle that had Exxon gas in the tank
and Firestone tires on the wheels. How many countries were involved in getting me to class
on time?

| Activity 2.8 Multinationals-- Monsters or Friends? I

Goals
In a written assignment on multinationals, students synthesize what they have learned through
readings, class discussions, and other activities in this unit.

Skills

v text comprehension and reflection

¥ organizing a sequence of arguments

v writing

Material Requirements

o Student Worksheet 2.9 (provided)

» Suggested Readings: The Economist (1995) and Mies (1986)

Time Requirements
3 to 4 days outside of class
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Tasks

As a written homework assignment and after some class discussion or other activities students ‘
write a relatively short (2-3 double-spaced pages), reflective paper on the topic below.

In what ways do multinational corporations (MNCs)
advance or hinder world economic development? Consider
the communities that MNCs belong to and how their

belonging to particular communities affects their impacts
on world economic development.




® The Nation-State within
the Global Community

Student Worksheet 2.1

| Activity 2.1 Interviewing the Local Community I

One way to realize how interlinked we are across the globe is to look at trade relations. Working
with the other students in your group, contact the sales manager of a local grocery store, and
request an hour or so of her/his time to talk about where the store receives its products (places of
origin and exchange). Before going to the interview, prepare a list of questions that you would
like to ask the manager. You should also decide within your group who will be responsible for
asking the questions, who will take notes, etc.

You should be prepared to present the results of your interviews to the class. You will be
. expected to use graphics in your presentation, including bar charts, pie charts, and/or tables as

well as maps that show the places of origin and exchange for the various products sold in the
store.
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Student Worksheet 2.3

I Activity 2.3 Trade Diversity I

The goal of this activity is to help you understand the nature and extent of global economic
relations. To begin, choose 10 nations that you would like to research. Include both small and
large countries from several different continents.

1. 6.
2. 7.
3 8.
4. 9
5 10.

Use the sources of international economic statistics suggested by your instructor to extract data
for each country on the following variables:

. total trade volume

. most significant trade partners

. volume of trade with each significant trade partner

. export-to-import ratio

. major trade products

Comopile the data you collect into tables and graphs. For example, trade volume per trading
partner can be nicely depicted in a pie chart. You may also want to construct a thematic world
map that shows trade relations of one country with trade volume and trading items-- a trade flow
map. You can prepare these materials by hand or with the help of a standard spreadsheet or
graphics software package. Write a short text (1-2 double-spaced pages) to accompany your
graphics in which you summarize and interpret the data.
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. Student Worksheet 2.4

Activity 2.4 The Nation State and Global Linkages of Citizenship

As you read through the readings suggested by your instructor, take notes that will help you
prepare for an in-class discussion. (See Activity 1.2 for suggestions on taking good notes.) The
following is a list of questions that will be part of the in-class discussion on the nation-state (2
community to which you belong), free trade, and the hnkages between a nation and
supranational entities.

. What is the nature of "community?"

. Is the nation-state really a community?

. Is there such a thing as global community?

. How are you aware in your daily life that you belong to this community called “the

nation” (alternatively: your nation of origin)?

. What do you know about free trade?

. Is free trade good or bad in your opinion, and why‘7

. According to Greider, what are the dangers of free trade and economic globalization?
Who wins and who loses? How could it harm people's standard of living? How could
it undermine democracy? What alternative vision of global community does Greider

‘ suggest?

After the in-class discussion, you will write a 2-3 page, reflective paper as a homework

assignment. Choose one of the questions below as the focus of your paper:

(1) Kennedy points out a number of “international” trends that
challenge the power of the nation-state,; Greider also challenges the
nation-state, but in a very different way. Drawing on the readings,
identify and describe concrete examples for each of these assertions.

(2) Drawing on the readings and the class discussions and activities,
form your own opinion on the isolationism vs. free trade debate. What
do you think are the benefits, for a nation-state of being part of the
global community? What are the drawbacks?

l 47

06




Student Worksheet 2.7

‘ Activity 2.7 Multinationals in Context I

In this activity, you will select and research a multinational corporation (MNC) of your choice.
Your instructor will tell you whether to choose a MNC in the local or regional area or whether to
choose one in a global context. You may want to choose one that has been in the news recently,
one that has a plant located nearby, one where many people in your town work, or one that is
particularly important to the regional economy (e.g., a car manufacturer, a fertilizer producer, a
food processor, etc.). Using any available resources, including those suggested by your
instructor, answer the following questions: ’

Where is this corporation’s headquarters located? (Who earns the bulk of the profit?)

What countries are involved in this venture?

What does this corporation do/produce/distribute?

What’s the degree of vertical and horizontal integration?

* What is the socioeconomic, political, and environmental context in which the MNC operates
its production plants? In other words, why did the MNC locate in our town/region? (Be sure
to include issues like age and gender of workers, wages and benefits for laborers, natural
resources, environmental regulations, level of prosperity, tax rates and other incentives, size
of potential market, etc.)

Other items may be important to consider depending on the local or regional context of the
MNC. For example, you may investigate an accident, a strike, a case of uncovered fraud, major
civil rights violations, marked environmental pollution, or, on the positive side, increasing
economic prosperity and -- by way of attracting other industries -- economic diversification, and
general increase of attractiveness of a location. If you are researching a MINC in a global
context, consider some of the following questions:

* How do we profit from [this MNCs] operation in [...] (fill in an example, and a host country)?

* Why should I worry about the slack environmental regulations and enforcement in Tanzania?
-- All T want is a cup of coffee ...

* So what’s the connection between my lunch (a McDonald’s hamburger) and the global
climate?

* How many people does it take to drill a hole in the wall with a Black & Decker drill? (This is
not a joke, but a question to stimulate critical and relational thinking.)

 Idrove to school this morning with my Kawasaki motorcycle that had Exxon gas in the tank
and Firestone tires on the wheels. How many countries were involved in getting me to class
on time?
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You should try to find information on the company of interest from a variety of sources, e.g., you
could request annual reports including employment data from the company; you could talk to
people in environmental or other relevant action groups; or you could look for information at the
Chamber of Commerce. Your instructor can also point you toward other sources of relevant
information.

Your can choose to present your findings in a variety of ways -- writing a critical op-ed piece, or
a “glossy” brochure on the city/region that is meant to allure MNCs to locate in the region, a

performance report on a MNC to the Office of Technology Assessment or the Environmental
Protection Agency, a poster presentation, or a film script for a documentary on the MNC.
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Student Worksheet 2.8

| Activity 2.8 Multinationals-- Monsters or Friends? I

Write a relatively short (3 pages doubled spaced) reflective paper using the assigned readings,
class discussion, and other activities as background information. You should addres the
following question in your paper:

In what ways do multinational corporations (MNCs)
advance or hinder world economic development? Consider
the communities that MNCs belong to and how their
belonging to particular communities affects their impacts
on world economic development.
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o The Nation-State within
the Global Community

Answers to Activities

| Activity 2.1 Interviewing the Local Community I

The results of the students’ interviews will vary depending upon which option of the activity
they complete, the types of products and stores they target, and the people they choose to
interview. The presentations of their interviews should make effective use of graphics, charts,
maps, and excerpts from their interviews and should highlight the linkages among trade,
supranational agreements, and the local community.

‘ Activity 2.2 From Cradle to Grave I

Students findings will vary based upon the product they choose to investigate. Students should

summarize their findings in any creative way, e.g., a collage, or a poster with maps, graphics,

tables and text, and/or a short summary report (less than one page). Their summaries should

contain the following information:

» place(s) or country(ies) of origin

» the pathways from the place(s) of origin to the user (the student) to the waste dump (its
geographic path)

» the processes of production/ manufacturing, sale/ distribution, and collection

I Activity 2.3 Trade Diversity I

The products from this activity will vary depending upon the particular countries that students
choose to research. Students should find the following statistics for the countries they select:

» total trade volume A

most significant trade partners (and the volume of the trade with each one)

the export-to-import ratio
. the major trade products
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Students should compile and present their data in tables and graphs. The graph below for one ‘
variable is just one example of the types of graphs students should produce:

Fuels Export (in Millions $US)

Cuba Poland

Kenya

United Arab

Singapore Argentina

Source: Dsts extracted from World Resources Institute. 1950, World Resources.
New York: Oxford University Press.

Activity 2.4 The Nation State and Global Linkages of Citizenship

Student papers will vary depending upon the question they choose to address. Use general

criteria below to guide your assessment of the papers or see Notes on Active Pedagogy for
additional suggestions on responding to student writing.
* Does it answer the question as posed?

* Does it demonstrate a thorough understanding of the concepts covered in the suggested
readings?

¢ Isit concise and well-written?
* Does it represent several perspectives?

l Activity 2.5 International Trade and Film I

This is a class discussion activity and therefore there are no specific answers.
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| Activity 2.6 Pretty Women I

This activity is primarily a method for generating an interesting class discussion about the use of
images in advertising, the links between such images and forces of exploitation, and the ties to
MNCs and the global community. Because of the variety of images that students might find and
the nature of the activity, there are no specific answers.

l Activity 2.7 Multinationals in Context I

Students’ projects should address the questions posed in the Instructor’s Guide and on the

Student Worksheet for this activity. Students should be allowed the option of producing a

creative product for this activity, rather than a traditional research paper. Regardless of the
media of presentation, be certain that students:

« answer most of the questions they were asked to consider;

 clearly and effectively convey their findings in the product; and

» demonstrate that they have all shared equally in the work.

l Activity 2.8 Multinationals-- Monsters or Friends? I

Student papers will vary depending upon the question they choose to address. Use the general

criteria below to guide your assessment of the papers or see Notes on Active Pedagogy for

additional suggestions on responding to student writing.

* Does it answer all aspects of the question as posed?

e Does it demonstrate a thorough understanding of the concepts covered in the suggested
readings and throughout the module?

» Isit concise and well-written?

* Does it present a balanced account of perspectives?
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Local Communities
and Global Processes

Background Information

In this unit our focus returns to the local community, but here we emphasize the local
community in the global context. We examine communities that appear to be alienated from the
world of global trade and industry but actually are tightly linked to global processes. The
readings highlight small, South Asian communities whose self-sufficiency is being threatened by
the interdependent global economy and by centralized national governments. The global
linkages that enmesh these local communities include those created by the Green Revolution,
those evident in industrial disasters such as that at Bhopal, and the linkages involved in large-
scale development projects such as dams. These three types of linkages are explored further in
this unit.

Perhaps the few people in the United States and Western Europe who can best recall
belonging to such self-sufficient communities are Native Americans, the Inuit of Canada, and the
Laplanders of Arctic Scandinavia. Most of us cling to an idealized myth of village life in which
the linkages between a small village or town and other places are minimized. Even the earliest
colonists of North America, however, were defined by their place within the interdependent
imperial economies that transformed Europe.

Morally, the self-sufficient village possesses enormous appeal. Fifty years ago the major
thinker in this domain was Gandhi, who taught the world non-violence as he led India to free
itself from British control and who based his teaching on the moral need for communal self-
government in every sphere -- economic as well as political. His ideology lives on in South
Asian communities currently fighting to preserve their self-sufficiency, communities where
women play a leading rather than a subordinate role in the fight against the westernizing of local
cultures.

These moral teachings come at a high price, however, particularly in the eyes of those who
wish to maintain the material standard of living that the interdependent global economy offers its
beneficiaries. By comparison, life in self-sufficient village communities looks terribly stunted
and poor.

The integrated global economy appears to benefit everyone. Inherently expansive, it presses
for ever-widening markets to absorb the production of developed countries and of newly

industrialized countries (NICs) like Taiwan or South Korea. But in many places this newly
created wealth has done little to benefit the large portion of the population who owns no land and
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has little but its labor. Furthermore the majority may find itself pressured into giving up valued '
elements of its own culture while having to adopt others cultural traits it finds unpalatable.

The readings for this unit can be grouped into two sets. Those in the first set -- Barber
(1992), Stavrianos (1981), and Dak (1989) -- concern the Green Revolution. The second group
of readings -- Gupta (1991), Morse and Berger (1992), and Thukral and Sakate (1992) -- reviews
the positive and negative effects of technology. The cases of Bhopal and Sarovar detail the grim
realities of what can go wrong when First World nations administer development projects in the
Third World. The case of Baliraja, by contrast, demonstrates how development projects, when
initiated and monitored within the local community, can be extremely successful. These
readings are summarized briefly below.

Barber, Benjamin.: “Jihad vs. McWorld”

Benjamin Barber is professor of Political Science at Rutgers University, where
he developed a research center on the culture and politics of democracy. This
essay argues that the world is being pulled in contradictory directions by two
forces, parochial hatreds and universalizing markets. Are these forces, as
Barber suggests, anti-democratic? Do you agree with the remedy he proposes
(borrowing from the Green movement), "Think globally, act locally"?

Stavrianos, L.S.: “Multinational Corporations and the Green Revolution
in the Third World.”

The Green Revolution involved the transformation of agriculture in Third
World countries through new strains of food crops, along with chemical
fertilizers, pesticides, irrigation, and other more capital-intensive agricultural
technologies developed in the laboratories of First World corporations and
research centers. While many see the Green Revolution as a beneficial use of
science and technology in order to feed the world's poor, historian L.S.
Stavrianos takes a more critical view. Stavrianos sees the Green Revolution as
creating international markets for U.S. multinationals interested in selling
agricultural machines and chemicals. Within Third World countries, Stavrianos
claims, the Green Revolution has benefited a minority of large and wealthy
landowners who can afford the machinery, chemicals, and irrigation that allow
them to get the most out of the new seed varieties. These farmers tend to grow
cash crops for export in order to make a profit on the world market. As they
have expanded, they have displaced small-scale peasant farmers growing
subsistence crops that fed their families; these displaced farmers are then often
forced into urban slums and shanty towns where they join the increasing
masses of the impoverished and unemployed. Was the Green Revolution, then,
on balance, a good thing for the Third World?

Dak, T.M. : “Green Revolution and Social Change: Some Reflections”
T.M. Dak is an associate professor of Sociology at Haraa Agricultural
University in Hisar, India. Dak provides an account of the history of the Green
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revolution in India. He also discusses associated social changes and evaluates
the results.

Gupta, Ashis: “Bhopal, The Forgotten Tragedy”

Gupta describes and analyzes the 1984 Bhopal gas disaster both from a "local”
Indian and a recently updated (1991) perspective. Can Bhopal be viewed as a
local community "victim?" What is the connection between Bhopal and the
Green Revolution? Has this tragedy been forgotten so quickly because it
represents a failure of the predominant international economic system?

Morse and Berger: Sardar Sarovar

The members of this review included Bradford Morse, a former U.S.
Congressman and the former Administrator of the United Nations
Development Program, Thomas Berger, a Canadian lawyer known for his
work on human rights, indigenous peoples, and the environment; Donald
Gamble, a Canadian engineer whose expertise is in environmental policy and
water development issues; and Hugh Brody, a British-educated anthropologist,
now living in Canada, who has done studies of indigenous peoples and land
use areas in northern North America including an impact study on the Alaska
pipeline.

The reading encompasses three short chapters from this report. The first, the
letter to the President of the World Bank, represents the actual document
provided to the World Bank administration, summarizing and highlighting the
conclusions of this review. Chapter 1 details the origins of the Sardar Sarovar
project. Pay special attention to the roots and the escalation of this conflict.
Finally, Chapter 5 is about the indigenous people in this valley.

Thukral and Sakate: “Baliraja: A People's Alternative”

This chapter is based on a study done by Sakate, a member of the faculty at
Rajshri Shahu college, Kolhapur, India. Thukral, the co-author, is the project
coordinator at the Multiple Action Research Group (MARG) in New Delhi,
India. This reading presents a contrast to the case of Sardar Sarovar. In the
case of Baliraja, the local people initiated the project based upon the farmers'
need for water, which had become scarce because of repeated droughts.
Besides the local initiative, participation, and use, also note that the project
was much smaller in scale than Sardar Sarovar and that water was distributed
equally to all.
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Local Communities
and Global Processes

Instructor’'s Guide to Activities

Goal

This unit brings the subject of globalization back to the home community, the neighborhood. The
focus is on a key driving force behind globalization and global change -- technology. Students
learn to connect environmental disasters and global environmental problems more generally
(their media coverage, attitudes about valuing people’s lives) with already established notions of
a civil society. Students debate and assess whether the Green Revolution -- as an example of
technological change experienced by small, underdeveloped agricultural communities -- was a
good or a bad thing for the Third World.

The activities ask students to look critically at approaches to the “value of life” and thus to
reconsider how democratic our “global community” really is. Are some lives more valuable than
others? Do we value members of the global community in the same way as the members of our
local community? Should members of the global community interact only to improve and
advance technology or also to advance and insure global human rights? Examples include
disasters and the current debate over effective and efficient global climate change abatement
policies.

You may choose to focus on agricultural technology and use the ‘Green Revolution’ theme
proposed for Activities 3.1-3.4 and the Union Carbide accident at Bhopal for Activities 3.5-3.8,
or you may choose any other technological development with respect to extractive activities and
human-induced disasters.

Learning Outcomes

After completing these activities, students should:

* understand the role agricultural technology plays in transforming the environment and the
social relations among people using this technology;

* comprehend the linkages between big business (MNCs, agro-technological complexes, etc.)
and small local farmers; and :

* be aware of the significance of water for sustaining the use of the earth -- because many
extractive technologies affect water resources.
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Choice of Activities

It is neither necessary nor feasible in most cases to complete all activities in each unit. Select
those that are most appropriate for your classroom setting and that cover a range of activity
types, skills, genres of reading materials, writing assignments, and other activity outcomes. This
unit contains the following activities:

3.1 Green Revolution Game -- Role playing game and class discussion
3.2 Inequity and Poverty in Bangladesh -- Role play, debate, and class discussion
3.3 Technological Change = Social and -- Research and interviews in local
Environmental Change community and creative presentations
3.4 Development (f)or Water? and -- Research on local water resources, log of
The Daily Water Log personal water usage, and presentation
3.5 What if...? Is Your Community -- Assessment of community disaster
Ready for Disaster? preparedness and creative writing
3.6 Think the Unthinkable!!! -- Disaster scenario formulation and class
discussion
3.7 The Media -- Living by Disaster? -- Critical assessment of media and creative
writing
3.8 Getting Involved -- Participatory observation and/or
involvement in community work
3.9 Response Paper : -- Text comprehension and synthesis and
essay writing

Suggested Readings

The following readings accompany the activities for this unit. Choose those readings most-
appropriate for the activities you select and those most adequate for the skill level of your
students.

+ Background Information to Unit 3 (all students should read)

Activities 3.1-3.4: If you decide to focus on the Green Revolution or technology- and economy-
driven agricultural change, the following readings are recommended:

« Barber, B. 1992. Jihad vs. McWorld. The Atlantic Monthly (March): 53-55 and 58-63.
An easy reading. Places democracy in the power field between two forces --
economic marginalization and isolating nationalism that fragments supranational
associations.

« Dak, T.M. 1989. Green revolution and social change: Some reflections. In Green

revolution and social change. Delhi, India: Ajanta Publications, pp. 65-77.
A critical view but certainly not the most negative reflection on the Green Revolution
and its outcomes. An easy and quick read.
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* Huke, R.E. 1985. The green revolution. Journal of Geography (November/December). '
Reprinted in Annual editions: Geography 1991/92. G. Pitz, ed. Guilford, CT: Dushkin
Publishing Group, pp. 20-26.

This paper provides a brief historic and geographic view of the genetic and
technological developments that led to the Green Revolution. It also raises
questions on the unequal impacts of the revolution. A good introductory piece.

o Stavrianos, L.S. 1981. Multinational corporations in the Third World: Multinational
corporations and the green revolution in the Third World. In Global rift: The Third World
comes of age. New York, NY: William Morrow, pp. 446-450.

Good freshmen level reading. Good if paired with French’s (1995) Forging a
new global partnership. Both are about multinational corporations, but present
viewpoints from different times (1981 and 1995 respectively). Thus students
get some temporal change and a cumulative impression of the issues of concern.

Activities 3.5-3.8: If you choose to focus on the Union Carbide accident in Bhopal, the
following are selected readings on the case. In addition, we suggest one recent article on valuing
people’s lives differentially in the context of global climate change policy making. Do not feel
restricted to these papers. You may select readings on a different (more topical or regionally
more relevant) disaster or on a number of different disasters to work out commonalities.

* Gupta, A. 1991. Bhopal, the forgotten tragedy. In Ecological nightmares and the
management dilemma. Delhi, India: Ajanta Publications, pp. 1-31.

Very good reading for introductory-level students. Reflects on the accident and
the developments and red tape problems since then.

* Morse, B. and T. Berger. 1992. Letter to the President and Chapters 1 and 5 from Sardar
Sarovar: The report of the independent review. Ottawa, Canada: Independent Review, pp.
xi-xxv, 3-7, and 61-79.

Not directly relevant to Bhopal, but relevant to the local-to-global linkages
of development projects. A straightforward reading on this World Bank-
funded dam project. Good in combination with the Thukral and Sakate
reading mentioned below.

* Thukral, E. and M. Sakate. 1992. Baliraja: A people's alternative. In E. Thukral, ed. Big
dams, displaced people: Rivers of sorrow, rivers of change. New Delhi, India: Sage
Publications, pp. 143-154.

The alternative dam project: bottom-up rather than top-down like the World
Bank-funded dam described in the Morse and Berger reading. An easy read, but
advisedly only in combination with the Morse and Berger articles.

* Wysham, D. 1995. Ten-to-one against: Costing people’s lives for climate change. The
Ecologist 24(6): 204-206.

This short article critically assesses the approach currently in vogue in Western,
industrialized countries to put a price tag on people’s lives in order to estimate the
costs and benefits of climate change abatement policies. The price tag put on a person
from an industrialized vs. an underdeveloped country makes for biased conclusions as
to what policies to favor... Provocative to say the least!
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| Activity 3.1 Green Revolution Game I

Goals .
Through a role playing game, students become aware of the differential access of Third World

farmers to resources. Students will also come to see the vulnerability of Third World farmers to
the vagaries of nature and the market.

Skills

v role identification and play

v application of abstract concepts to a concrete local problem
v/ communicating

Material Requirements
o Supporting Material 3.1 (provided)
» Suggested Readings: Stavrianos (1981), Dak (1989), Barber (1992), and Huke (1985)

Time Requirements
one class period (50 minutes)

Tasks

Students play the role of Indian farmers who have different levels of socioeconomic status and
who have differential access to the modern, high-tech agricultural inputs that the Green
Revolution promised. With their varying access to resources, farmers are faced with scenarios of
either good or not-so-good years. In additional scenarios, “reality checks” such as debts, the
threat of landlessness, or even cooperation among farmers can be introduced. To explain the
game to the class, follow the instructions in Supporting Material 3.1.

This game and a follow-up discussion give students a good sense of the hardship and differential

levels of vulnerability of Third World farmers to the vagaries of nature and the market,

depending on farmers’ access to resources (land, seeds, fertilizer, water, know-how, social

networks). Use the following questions to guide a brief in-class discussion:

* How might local communities react to new agricultural technology?

*  What are the effects of the Green Revolution upon local communities? (You may want to
refer to the reading by Dak.) _

*  Which groups have benefited most? In which way? Why?

»  Which groups have lost? In which way? Why?

» Are there more costs or more benefits to local communities from the Green Revolution?

» Should modern agricultural technology continue to be applied in all places? Who should use
it? In what kinds of environments?

*  What would Gandhi say?

» If future generations had a voice, what would they say about the Green Revolution?

61

63



I Activity 3.2 Inequity and Poverty in Bangladesh '

Goal
Students assume roles in a group discussion and debate and explore the conditions of the rural
poor in the Third World. '

Skills

¥ role identification and role play

¢ application of abstract concepts to a concrete local problem
¢/ communicating

Material Requirements
o Supporting Material 3.2 (provided)
* Background information on Bangladesh and/or the rural poor in the Third World

Time Requirements
one class period (50 minutes)

Tasks

Before beginning the role play activity,* it is useful to supply students with some background
information on Bangladesh and/or the situation of the rural poor in the Third World so that the
role play becomes more real for them. For example, newspaper articles of Bangladesh after a
devastating typhoon might be a vivid illustration of some of the issues with which this activity is
concerned. :

Divide the class into five groups. Provide each group with sufficient copies of the role statements
provided in Supporting Material 3.2. There are three to five roles per group, but groups can
have several representatives of a given role. Each group deals with an aspect of
underdevelopment in Bangladesh and should consider the questions listed below for their group.

Group A: Inequities between social classes, land tenure problems
Is it fair to have unequal land tenure?

Group B: The vulnerability and life quality of the poor
Do the poor deserve their ‘fate’? How can the rich behave in the manner they do?

Group C: Repression, economic exploitation, high interest rates, illiteracy
Are interest rates fair? Are the poor stupid? Is poverty a matter of ‘God’s will’?

“This role play is édapted from Toh Swee-Hin. 1988. Third World studies: Conscientisation in the
geography classroom. In Teaching geography for a better world, eds. John Fien & Rod Gerber, 117-139. Edinburgh,
UK: Oliver & Bord, after the original simulation by Hartman and Boyce (1983).
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Group D: Corruption, inefficiency, bureaucratism
‘ Is corruption inevitable?

Group E: Famine: natural vs. human-made disaster; oppression of women
Is famine a “natural” disaster?

Allow each group to choose and get familiar with their roles and provide enough time for them
to debate their individual problems and the suggested discussion questions (about 15-20
minutes). After the small group discussion, bring the class together and ask one speaker from
each group to give a short summary of their discussion.

The instructor should help the class by pointing out major findings and by generalizing carefully
the situation in other Third World countries. In addition, the instructor should make explicit
wherever possible the connections between global processes and the concrete situation of
Bangladeshis. .

I Activity 3.3 Technological Change = Social and Environmental Change .

Goals

Students gain an understanding of how changes in technology affect social relations, the
‘ character of communities, and the environment. This is one way of looking at the interactions
between local communities and global processes.

Skills

v data acquisition

v semi-formal interviewing

v critical text and data interpretation

v oral or graphic/pictorial and textual presentation of findings

Material Requirements

* Access to the local grange, a farm bureau, a union, an employment office, archives, etc.
* Some background material and data on the chosen subject

* Battery-operated tape recorder (or simply a note pad and pen)

Time Requirements
10-15 minutes to introduce activity; 2-3 weeks outside of class

Tasks

Students go to the local grange or farm bureau, a union, the library, etc. to find historical data on
an activity of their choice that has been affected by technology change. Agricultural activity is a
prime example because changes are, to a significant part, driven by technological changes in the
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production and marketing processes. The shift from family farms to agribusiness has profoundly
changed the make-up of the U.S. economy, for example in food production, environmental
conditions, rural and urban landscapes, relations between farmers and their land and labor,
relation between urban and rural populations, relations between land owners and farm workers,
the structures of families, and so on. Similar changes are likely to be found with other extractive
activities or industries in general, e.g., in mining or forestry, cotton mills or manufacturing.

Using the agriculture example, students might look for data on the number of farms in their
community, the size of the farms, the types of farms (meaning what was produced), the typical
family size, number of non-family member workers, etc. You can adapt this list for other
subjects. In addition, students might look for old photographs and maps in local libraries and
archives to compare them with more recent maps and pictures.

Finally, encourage students to interview their grandparents or other seniors of the community to
get a more personalized notion of “the olden days.” Interview questions should relate to the kind
of work they did, how they felt about their work and how they felt when things changed; how the
community looked 30 or 50 years ago; whether they still know everyone in their neighborhood,;
and where their children are now and what they do for a living.

Students should report back to the class with a creative presentation, including visuals and text.
If the project is more ambitious, you could schedule an exhibit of historical changes of the
community, to be displayed in the department, school library, or even the local city hall or
gallery. Such an exhibit could include photographs, interview excerpts, maps, a time line with
significant data, as well as examples or drawings of old and new technology.

l Activity 3.4 Development (flor Water?! and the Daily Water Log I

Goals

Students will understand how development and environmental issues are related. In many areas,
issues surrounding water resources -- use, scarcity, development projects, pollution -- offer
powerful examples of the local-to-global linkages between development projects and impacts on
the environment.

Skills

v data acquisition

¢ analytical thinking

v critical contextual assessment of development efforts and trends
v/ maintaining awareness of one thing an entire day long

¢/ measuring water usage

v simple calculations

v graphic and textual presentation of results_
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Material Requirements

o Student Worksheet 3.4 (provided)

e Access to U.S. Geological Service reports for the city or region or data from the municipal
Department of Public Works

» Background information on a local or regional development project that would/did
significantly affect water resources. Large regional examples include: the depletion of the
Ogallala aquifer, urbanization in semi-arid regions (Los Angeles), the Tennessee Valley
Authority, and the diversion of the Colorado River

» Notepad

* Bowl

* Measuring or other cup

Time Requirements

10-15 minutes to introduce activity
Part A: 1-2 weeks outside of class
Part B: 3-4 days outside of class

Tasks

Part A:

In the first part of this activity, students learn about water issues of their community or region:
What are the water needs of this community? Is there a water surplus or shortage? Who are the
big “water suckers” (certain industries, agriculture, households -- proportional shares)? What is
the source of the community/region’s water (groundwater, reservoir, import, etc.)? What is the
quality of that water? Does it need to be cleaned before usage? Where does the used water go?
Is there a water treatment plant (capacity, cost of operation, level of treatment)?

Divide the class into small groups. If the subject, class size, and locality allow, ask each group
to consider a different aspect of water usage, e.g., industrial uses, agricultural water pollution,
thermal water pollution by power plants, the state of local wetlands, etc. They should present
their findings in a creative way using the appropriate language and visual means depending on
the chosen form of presentation. Possible options include a slide show, writing a film script for a
documentary or a report to the Environmental Protection Agency or the U.S. Geological Survey,
or creating an educational brochure for the households of their community that would be geared
toward water conservation.

Supplementary literature is certainly abundant. Students could also interview an appropriate
person at the municipal Department of Public Works, the U.S. Geological Survey’s regional
center, the U.S. Army Corps of Engineers local office, or someone from a locally involved
environmental group.

Part B:
Once students have developed a basic understanding of water issues as they relate to
development and the environment in their area, students will then explore their own role as
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individuals living in the community and depending on its water. Students observe in a semi-
scientific manner the amount of water they use on a normal day, what they use it for, and the
many ways they are in contact with water.

From the moment of washing one’s face with water after waking up, to taking a shower, drinking
water, flushing the toilet, washing the car, watering the house or garden plants, to doing dishes
and laundry, we use a lot of water all day long without being really aware of it. Some of us
might be more aware than others, especially if water is a scarce or expensive commodity.
Encourage students think about how their personal use of water relates to global environmental
change.

Student Worksheet 3.4 lists examples of the types of activities that consume water. Students
should not feel limited to these examples; they are meant simply to help them become aware of
the many times a day we use water in one form or another. The worksheet also provides
guidelines on how to calculate actual water consumption from the observations made during the
day.

Students should prepare a clearly organized report that lists their activities involving water
consumption and the amounts (however quantified) that they used, summed over the whole day.
Students may present their results in the form of pie charts or other graphics.

Activity 3.5 What if...? Is Your Community Ready for Disaster?

Goals

Students learn about their community’s preparedness for disaster and the difficulties such
planning entails at the local level. The activity illustrates the ways in which local communities
may confront the effects of global environmental changes or the impacts from future disasters.

Skills

v data acquisition

v informal telephone or face-to-face interviewing
¢ analytical thinking

¥ scenario thinking

v team work

¥ report writing

Material Requirements

s Student Worksheet 3.5 (provided)

* Access to emergency plans and reports of past disasters for the local community (e.g.,
through the Federal or State Emergency Management Agencies, fire departments, civil
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defense offices, individual plans for industrial installations, or regional centers for specific
types of disasters like the Hurricane Information Center in Florida)

Time Requirements
10-14 days outside of class

Tasks

Tell the class that they have been hired by the city council to assess the community’s status of
emergency preparedness. Set a firm date by which they must present their findings to the city
council (a report with recommendations) and explain what their reward will be (e.g., a grade). (If
you are aware of the fact that your community does not have an emergency plan or only an
outdated one, you may in fact want to forward the result to the responsible agency!) The city
council’s main concern is people’s safety (from injury or death) and their second concern is the
maintenance of services of the community (to provide emergency assistance, to preserve a sense
of community, to recover as quickly as possible, etc.).

If you have a large class, you may decide to split the tasks up by groups. Encourage students to
acquire emergency plans from various agencies, to request time for an interview, or to speak
with responsible personnel by phone. They might want to include maps and existing plans; they
might create a realistic disaster scenario or base their recommendations on historical findings of
past emergencies. You may show the class an example of a consulting report or leave the
decision on how to present their findings to them.

Activity 3.6 Think the Unthinkable!

Goals

Students imagine a worst-case disaster in their community and consider the potential impacts to
its population and the level of emergency planning in the community. This activity illustrates
the ways in which local communities may confront the effects of global environmental changes
or the impacts from future disasters

Skills

v scenario thinking
¢/ communicating
v discussion

Material Requirements
none

Time Requirements
30-45 minutes
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Tasks

Most of us experience disasters from the safety of our living room couch in front of the TV.
This in-class activity is meant to bring hazardous events a little closer to home -- if only in our
imagination. Depending on class size, this exercise can be adapted as a group discussion or as
team work in several small groups. In the latter case, you may split the class up by geographic
location of the neighborhoods in which they live, or by types of disaster impacts to consider.

Begin the activity by asking students to imagine a worst-case disaster hitting their city, town, or
region. The disaster can be natural or human-induced, known or expected for your region due to
its geophysical setting or its periodic meteorological extremes (i.e., an earthquake, a volcanic
eruption, a tornado, a hurricane, or severe winter storm), or occurring at any of the industrial
sites in your area (i.¢., an accident in a nuclear or chemical plant, a mine explosion, or an

airplane crash in an urban area).

Allow students to define the scope of the disaster (where it hit, how much of the town is affected,
how many are injured, dead, how many buildings are destroyed, etc.). More importantly, have
them imagine the concrete first order (and possibly higher order) impacts. Was there an
emergency plan? Are people following it? Is it working? Who provides help during an
emergency? How long before help is in place and functional? How long before people in the
affected area can start the clean up, the repairs, and the recovery?

Remind students to think of details, and to be realistic about their scenarios; if they include a
worst-case impact, they should have some good reasons for doing so. Encourage them to start
thinking about impacts in their own neighborhoods. Specific and personal local knowledge
helps to get students involved and to be grounded in a more “real” scenario. Make sure they
understand that this exercise is not about thinking up a flashy Hollywood action thriller script,
but about imagining being personally stricken by disaster.

Activity 3.7 The Media -- Living by Disaster?

Goals :
Students critically analyze newspaper articles for their coverage of U.S. and foreign disasters in
order to assess how various notions about the value of life are portrayed.

Skills

v media screening (searching historical or following current coverage)
¢ critical assessment of news content

¢ comparison and interpretation of news

v creative writing

¢ oral or written presentation and discussion
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Material Requirements

« Newspaper and journal articles on a U.S. disaster and a disaster in another region of the
world (e.g., Hurricane Andrew vs. an earthquake in Iran, or Three Mile Island vs. Chernobyl
or the Sandoz fire in Basel, Switzerland). Choosing a current example would have the
advantage of being able to include TV coverage. Access to the New York Times Index would
make the search for materials easier.

Time Requirements
Part A: one week outside of class
Part B: 3-5 days outside of class

Tasks.

Part A:

Students choose a U.S. and a foreign disaster (natural or human-induced) and look for newspaper
articles of the events. Since media coverage usually drops off dramatically a few days after the
event, students should go through several local and national daily newspapers and possibly some
weekly journals (like Newsweek or Time). The purpose is to find as many articles on the events
as possible and then compare and contrast how the events were presented -- factually, in tone, in
extent (length and number of articles), duration (days after the event), perceptions of the hazard,
responses to it, and interpretations of the event (causes, blame, political and economic context of

the disaster).
Students individually prepare a 1-2 page paper that addresses the following questions:

e Tsthere a difference in how the events were portrayed? What are the differences? How would
you explain these?

e Are the media just disaster-hungry or are they genuinely concerned with people’s well-
being?

* Are they biased toward events that cause more deaths, cause more damage, happen closer to
home, or are dramatic in some other way?

 How do you explain such bias if you think it is there? And do you think the media correctly
reflect what people are interested in?

« Do you think the bias in reporting has anything to do with the “value of life” -- i.e., that some
people “count more” than others? If you think so, give some supporting evidence.

Part B:

Individually or in small groups, students write two scripts for a TV report or two articles for a
newspaper on the international or foreign disaster considered in Part A. The first report would
be a “typical” (i.e., rather biased) report, highlighting the problem for the First World country
while neglecting or downplaying that of the Third World nation; the second report would be
more evenhanded, contextualizing the problem and thus giving more justice to the degree of
seriousness for both countries.
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Another option for this activity is to take the Wysham (1995) article on “Costing People’s Lives
for Climate Change” and to turn its message into a distorted cost/benefit report with a pro- ‘
Fankhauser slant (designed for the evening news) and a second version that conveys a more

even-handed approach to climate abatement policy. Other ideas include a portrayal of the causes

of water pollution, the social and ecological consequences of deforestation, or an accident in a

chemical plant. ‘ :

The point of the activity is not to produce a lengthy script but to establish the idea of the “value
of life” and how it plays out in our slanted perspectives -- consciously or not -- on daily life and
world affairs.

Additional Questions for Discussion

If you choose to focus on the Union Carbide disaster in Bhopal, the following questions are
suggested as in-class discussion topics. Feel free to adjust the questions to match the topics you
discussed earlier with the class. See Notes on Active Pedagogy for suggestions on leading a
class discussion.

* Do you think Bhopal had anything to do with the Green Revolution? If so, what? (Draw a
diagram to illustrate the relationships you think exist)

* Can Bhopal be viewed as a local community victim? Why? Why not?

* Has this tragedy been so readily forgotten because it represents a failure of the predominant
international economic system? How so?

Discuss Bhopal (or another disaster in the Third World) in relationship to the 1995 bombing of
Oklahoma City.

*  Were the lives of the U.S. citizens more valuable than those of the citizens of India?
* Ifnot, how do you explain the difference in media coverage?

More generally, consider the risks and benefits involved in development projects for both people
and the environment.

» Can development projects be environmentally sound?

* Should they be organized exclusively by local communities?

* Are small-scale projects better in principle?

* Arelocal communities the protectors of the environment and nation-states the foes?
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I Activity 3.8 Getting Involved I

Goals
Students get involved in community volunteer work as a way to make connections between the
community, democracy, and processes of globalization.

Skills
v participatory observation
v emergency intervention skills (dependent on service project)

Material Requirements
none

Time Requirements
variable

Tasks :

Encourage students to get involved in some form of community work. This can be an internship
for course credit or voluntary service with its benefit of hands-on experience. To stay with the
theme of disasters, there are usually a number of options -- the Red Cross offers emergency
training for volunteers (and might be a good starting place to find out about other organizations
that need volunteers); a community’s Rape Crisis Center often needs volunteers, etc.

Students clearly cannot be compelled to participate in emergency assistance, but the benefits of
practical experience of such volunteer service are obvious and mutual for the community and the
student. If you suggests such involvement, you should be ready to debrief students, especially in
the beginning of their commitment. With due sensitivity to students’ experiences, such
debriefing times could be used to make the connection between the individual experiences and
the larger topics of the course including community -- local and beyond -- democracy, the
driving forces behind globalization, etc.

| Activity 3.9 Response Paper I

Goals
Students write a short essay in which they synthesize the readings, discussions, and activities
associated with this unit.

Skills
v’ text comprehension and reflection
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¥ organizing a sequence of arguments
v writing

Material Requirements

»  Student Worksheet 3.9 (provided)

* Suggested Readings: Stavrianos (1981), Dak (1989), Barber (1992), Huke (1985), Gupta
(1991), Morse and Berger (1992), Thukral and Sakate (1992), and Wysham (1995).

Time Requirements
3-4 days outside of class

Tasks
As a written homework assignment, after some class discussion or other activities, students write
a relatively short (3-5 pages long) reflective paper on the following topic:

Discuss the tensions between the advantages and the disadvantages of a
global, free market economy in light of the impacts that a global economy
has on regional and local communities. How might these tensions be
lessened?
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o Local Communities
and Global Processes

Student Worksheet 3.4

‘ Activity 3.4 The Daily Water Log I

Below is a list of examples of where we use or deal with water in our daily lives. On the next
page, you will find some suggestions on how to keep track of your own daily water
consumption. Use, but do not feel limited to, these suggestions in recording your daily water

usage.
PERSONAL HYGIENE
washing your face and hands WATER-BASED ACTIVITIES
brushing your teeth swimming in pool, lake or ocean
' taking a shower/bath ‘ sailing, surfing, diving
flushing the toilet fishing
hiking along a river or lake
FOOD AND DRINKS painting with water colors
boiling an egg
making coffee or tea ' “HIDDEN” WATER USAGE
cooking lunch and supper water for pets (bird bath, aquarium, drinking
drinking water-based liquids (juices, sodas, water for house pets)
alcohol, tea, coffee) the ‘automatic’ glass of water in a restaurant
a dripping faucet
DATLY/OCCASIONAL CHORES ' ice cubes in a drink
washing dishes (by hand or in dish washer)
doing laundry

washing the car

watering house or garden plants
mopping the floor etc.

cleaning windows
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How to keep track of your water use

1. © Become aware of your water use! If
you think you will forget about it (and most
of us do because water use is so automatic),
put little notes as reminders in strategic
places (the fridge door, the coffee maker, the
bathroom mirror, the toilet, the faucets...).

2. & For one day, have a little note pad
and a pencil with you at all times. Do the
inconvenient thing: measure every bit! If
you drink a glass of water, note that
including the size of the glass. If you brush
your teeth, put a bowl under the faucet to

- catch the water you use; measure the
contents of the bowl with the measuring cup
after you’re finished. If you put ice cubes in
your drink, put the same number of ice
cubes in a cup, let them melt, and measure
how much water they were made up of. And
SO on. '

74

3. & Do that with everything - or
estimate the amount if you can’t measure it

(to do so, you may want to look at what 1
gallon looks like).

4. +/*/= At the end of the day, add up
every drop (by number of glasses or gallons
or liters -- whatever worked for you).

Hint: 1 cup holds 8 fluid ounces, 1 tall glass
holds about 16 fl. oz. (or .24 liter and .48
liter, respectively). There are about 4.2 cups
in 1 liter and 16 cups in 1 gallon.

5. You may want to split your “daily water
log” by types of activities to get a sense of
your water usage by category. Were you
surprised by anything? Do you think you
would want to or can save water anywhere?
‘Where? How much? What did you learn
today?
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Student Worksheet 3.5

Activity 3.5 Whatif...? Is Your Community Ready for Disaster?

In this activity, you will explore how well your community is prepared for disaster. By
considerning your community’s emergency plans, you will (1) get a sense of how decisions about
responding to disasters (or even the effects of global change) are made at the local level in a
democracy, and (2) become aware of the values and assumptions that are implicit in your
community’s preparation.

You have been hired as a consultant by the city council to assess the community’s state of
emergency preparedness. The city council has told you that their main concern is people’s safety
(from injury or death). Their second most important concern is the maintenance of services in
the community (to provide emergency assistance, to preserve a sense of community, to recover
as quickly as possible, etc.). The council has requested a short (2-3 page) report of your
findings.

Your task is to conduct a thorough assessment of the city’s level of emergency preparedness.
You will need to acquire emergency plans from various agencies in the local community. In
some cases, you may need to request time for an interview, in person or via telephone, with
representatives from local agencies. Consider the following questions as you review the
emergency plans:

* What disasters is the city prepared for?

* Are the city’s plans comprehensive and exhaustive?

* To what extent do the city’s plans identify potential disaster sources from outside the local
community?

* Do the city’s plans consider how all members of the local community will be affected by a
disaster? If not, who or what is left out and why?

After you have gathered all your information, spend some time planning how best to present
your findings to the council. In the report to the council, you may also want to include maps and
existing plans, a realistic disaster scenario, or recommendations based on historical findings of
past emergencies. Can you suggest ways that the emergency plans can be improved?
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Student Worksheet 3.7

In this activity, you will analyze newspaper articles for their coverage of U.S. and foreign
disasters in order to assess how notions about the value of life are portrayed.

Begin by choosing a U.S. and a foreign disaster (natural or human-induced) and looking for
newspaper articles of the events. Since media coverage usually drops off dramatically a few days
after the event, go through several local and national daily newspapers and possibly some

weekly journals (like Newsweek or Time). The purpose is to find as many articles on the events
as possible and then to compare and contrast how the events were presented - factually, in tone,
in extent (length and number of articles), duration (days after the event), perceptions of the
hazard, responses to it, and interpretations of the event (causes, blame, political and economic
context of the disaster). Use the articles to prepare a 1-2 page paper that addresses the following
questions:

* Isthere a difference in how the events were portrayed? What are the differences? How would
you explain these?

* Are the media just disaster-hungry or are they genuinely concerned with people’s well-
being?

* Arethey biased toward events that cause more deaths, cause more damage, happen closer to
home, or are dramatic in some other way?

* How do you explain such bias if you think it is there? And do you think the media correctly
reflect what people are interested in?

* Do you think the bias in reporting has anything to do with the “value of life” -- i.e., that some
people “count more” than others? If you think so, give some supporting evidence.

Part B:-

Next you will write two scripts for a TV report or two articles for a newspaper on the foreign
disaster you considered in Part A. The first report should be a “typical” (i.e., rather biased)
report, highlighting the problem for the First World country while neglecting or downplaying
that of the Third World nation; the second report should be more evenhanded, contextualizing
the problem and thus giving more justice to the degree of seriousness for both countries. The
point of the activity is not to produce a lengthy script but to explore the idea of the “value of life”
and how it plays out in slanted perspectives -- consciously or not -- on daily life and world
affairs.
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‘ Student Worksheet 3.9

l Activity 3.9 Response Paper I

Based upon the readings suggested by your instructor, class discussion, and other activities,
write a short (3-5 page, double-spaced), reflective paper on the following topic:

Discuss the tensions between the advantages and the disadvantages of a
global, free market economy in light of the impacts that a global economy
has on regional and local communities. How might these tensions be
lessened?
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Local Communities
and Global Processes

Answers to Activities

.

| Activity 3.1 Green Revolution Game I

Because this activity is a role-playing game, there are no specific answers to it. It is helpful to
play the game several times with slight variations in order to highlight the differences among
scenarios. Follow up each round with a discussion using the questions provided in the
Instructor’s Guide for this activity.

| Activity 3.2 Inequity and Poverty in Bangladesh I

Because this activity is a role-playing game, there are no specific answers to it. You should be
able to assess from the discussions and the short presentations how well students have prepared
for the class and whether they read the background materials you provided.

Activity 3.3 Technological Change = Social and Environmental Change

Students projects will vary depending upon the activity they choose to examine and upon the
format they use to present their work. You can either assign the format of the presentations or
allow students to be creative and decide for themselves. If you choose a poster session or -
exhibit, invite faculty and other students to the event. Regardless of the format used, student
projects should contain:
* avariety of qualitative data sources, including interviews, photographs, and other
publications
* avariety of quantitative data sources, including data from the census and from local
organizations
* effective visuals and/or text such as graphs, photographs, drawings, interview excerpts, and
written summaries
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Activity 3.4 Development (flor Water?! and the Daily Water Log

Part A

In this part of the activity, students should provide a comprehensive assessment of water

resources in the community and related concerns. Students have the option of presenting a slide

show, writing a film script, or creating a water conservation education brochure. Student

presentations should address the following questions:

» What are the water needs of the community?

o Isthere a water surplus or shortage?

»  Who are the big “water suckers” (certain industries, agriculture, households -- proportional
shares)?

» From where does the community/region obtain its water (groundwater, reservoir, import,
etc.)?

» What is the quality of that water? Does it need to be cleaned before usage?

» Where does the waste water go? Is there a water treatment plant (capacity, cost of operation,
level of treatment)?

Part B:

In this part of the activity, students keep track of their water usage for a normal day. Students
should prepare a short paper that lists their activities and the amount of water they consumed.
Alternatively, students can prepare tables, charts, or graphs that illustrate the same information.
Make sure that students have included most of the routine uses of water and that they have not
left out any “hidden” consumptive uses.

Activity 3.5 Whatif...? Is Your Community Ready for Disaster?

Students should prepare a comprehensive assessment of the city’s emergency preparedness.

Their reports should rely on a variety of sources but must evaluate any existing city-wide
emergency plans. A good project will include interviews with local authorities, maps, existing
plans, a disaster scenario, and/or recommendations on how to implement or improve emergency
services. Student projects should also address the questions presented on the Student Worksheet.
For additional suggestions on evaluating students’ work, see Notes on Active Pedagogy.
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| Activity 3.6 Think the Unthinkable! '

This is primarily an activity to encourage a lively class discussion. During the discussion, assess
whether students have been realistic about their disaster scenarios and whether they have
adequately identified the first and higher order impacts.

Activity 3.7 The Media -- Living by Disaster?

In the first portion of this activity, students prepare a short (1-2 page) paper that addresses the
questions in the Instructor’s Guide for this activity. Students should try to find as many articles
as possible to enrich their comparisons.

In the second portion of the activity, students write a two scripts for a TV report -- one that is
heavily slanted toward First world concerns and one that is more balanced. Students’ scripts will
vary depending upon the disaster they choose to research. Be certain that both scripts are
realistic, demonstrate a thorough knowledge of the event, and are not too extreme in their
attempt to characterize the perspectives.

| Activity 3.9 Response Paper I

Use the following criteria to assess students’ papers:

* Does it answer all aspects of the question as posed?

* Does it demonstrate a thorough understanding of the concepts covered in the suggested
readings and throughout the module?

* Isit concise and well-written?

* Does it present a balanced account of perspectives?

* Does it discuss the tensions between the two perspectives of the global, free market economy
and how they might be lessened?

For additional suggestions on evaluating students’ writing, see Notes on Active Pedagogy.
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® EI Our Common
Global Future(s)

Background Information

Will the global economy homogenize the world in the next century? Will the world become
more western or more eastern? How can we become global citizens? What might be an
alternative to the economy as a basis for a global partnership? Would you suggest international
standards for environmental consumption and human rights? In this unit, you will consider these
questions as you look to the future of the global community and envision possible and probable
futures. You will consider the United States as part of a global partnership that is threatened by
environmental degradation, disease, and deteriorating social conditions. The readings associated
with this unit are summarized briefly below:

Kaplan, Robert: “The Coming Anarchy: Nations Break Up Under the

Tidal Flow of Refugees from Environmental and Social Disaster”

This piece previews the first few decades of the 21st century. Even though our

borders may be crumbling via free trade, another type of boundary has been
‘ erected, “a wall of disease.” Wars are fought over scarce resources, especially

water, and war itself becomes continuous with crime, as armed bands of

stateless marauders clash with the private security forces of the elites.

French, Hilary, F.: “Forging a New Global Partnership”

French argues that global partnerships are floundering because of a failure of
political will; we need to examine the complex interconnections among
population growth, deteriorating social conditions, gender inequity,
environmental degradation, and a range of other issues. A sustainable future
cannot be secured without an aggressive effort to combat poverty and meet
basic social needs for all the citizens of the world.
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Our Common
Global Future(s)

Instructor’s Guide to Activities

Goals
The goal of this last unit of activities is to consider alternatives to the homogenization of the
world exclusively through technology and the market.

Leaming Outcomes

Students are encouraged to:

* envision futures by extending ongoing trends and to think of “alternative futures”;

* acknowledge assumptions and biases behind these visions of the future; and

* discuss implications of these possible futures for other people and area around the world.

Choice of Activities

It is neither necessary nor feasible in most cases to complete all activities in each unit. Select

those that are most appropriate for your classroom setting and that cover a range of activity ‘
types, skills, genres of reading materials, writing assignments, and other activity outcomes. This

unit contains the following activities:

4.1 Back to the Future -- Envisioning possible futures

4.2 Visions of Our Environmental Futures - == Analysis of representations of future
world(s) in film

4.3 Debate of Visionaries -- Role playing and debate

4.4 Debate of Scales Representatives -- Role playing and debate

4.5 Our Common Global Future(s)? -- Text comprehension and synthesis, essay
writing

Suggested Readings

The following readings accompany the activities for this unit. Choose those readings most

appropriate for the activities you select and those most adequate for the skill level of your

students.

* Background Information to Unit 4 (all students should read)

* French, H. 1995. Forging a new global partnership. In S. Schmidt, ed. The state of the

world. London: Earthscan, pp. 170-189.

If this reading has not already been assigned (see Unit 3), this is another good ‘
occasion. French reflects on the role of multinational corporations in bringing about a
global community.
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« Gaudiani, Claire L. 1995. Global social development: Higher education’s next moral
commitment. Educational Record 76(1): 7-13.
This article touches on several of the themes of this module; including global human
rights, a global constitution, what unites and what separates us in a global community,
and the role of education in the forming of such a community. Stimulating reading!
« Kaplan, R. 1994. The coming anarchy. The Atlantic Monthly (February): 44-76.
A provocative article, if a bit long. While the class might be divided over how realistic
his future vision is, Kaplan stimulates thinking about the environmental basis of social
conflict.
« Kaslow, A. and G. Moffett. 1995. Refugees without a refuge: US starts to pull up
drawbridge. The Christian Science Monitor (March 1): 1 and 10-11.
A critical look at the situation of current asylum seekers in the U.S. An interesting
topical companion article to Kaplan’s vision of the future. Easy read, journalistic style.
e Strauss, W. 1991. Generations: The history of America’s future (1584-2069). New York,
NY: Quill.

" An interesting way of looking at the past and toward the future -- time passing as a
sequence of generational cycles. Makes for interesting class discussions and may be
one way to stimulate the envisioning of possible futures. Take just an excerpt!

o Strieber, W. And J. Kunetka. 1986. Nature’s end. New York, NY: Warner Books.
If you’d like to extend the range of readings used in this class, use this science-fiction
novel. The subtitle is a good hint: “The consequences of the twentieth century.”

Excerpts of science fiction novels (e.g., Nature’s end) are also recommended as “lighter” reading
capable of provoking interesting discussions and final papers.

Finally, you or your students could contact the World Future Society’ in Washington, DC and
request a list of its publications as an additional source of interesting texts. Students may also --
as one possible activity -- find out what the World Future Society’s mission is and who is
involved in it.

l Activity 4.1 Back to the Future I

Goals
Students envision a future world and discuss what will have to happen in order to realize such a

future.

Skills
v creative brainstorming

SThe World Future Society, 7910 Woodmont Ave., Suite 450, Bethesda, MD 20814. Phone: 1-800-989-
8274; World Wide Web site: http//www.tmn.com/wfs/.
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¢ critical thinking
¢ identifying and acknowledging assumptions
¢’ communicating

Material Requirements
e Student Worksheet 4.1 (provided)

Time Requirements
One class period (50 minutes)

Tasks

In this activity, students “dream up” a future, either in groups or individually, after they have had
some time to think and take brief notes. As the discussion leader, do not place any restrictions
on students’ visions at this point. Allow students to think freely and to create options of a future.

Subsequently, begin a class discussion of students’ visions. In the discussion, students will have

to demonstrate that they are using concepts previously established and discussed in the course. In

addition, they will have to make their assumptions explicit by answering the questions below:

* How do we get there from here?

* What will have to have happened by next year, in three years, by 2005, by 2020, by 2050 in
order for the world to change toward the kind of world you have envisioned the future?

The question can be adapted to be a vision for their block, their neighborhood, their town, or the
U.S. (should the nation as an entity be a part of their future vision).

Alternatively, this activity can be changed to begin at some historical date, say, 1900 or 1945,

and to ask students to put themselves into the shoes of Americans at that time.

*  What were people’s dreams at that time?

* Could they have imagined x, y, or z to happen in 1950, 1970, 1995?

* In your opinion, what were the significant events and processes between 1900 (1945) and
now that brought us to where we are today?

* So what do you believe will be the major hinges on which to rest the doors to the future?
What are the most significant processes that create our future?

* What were the surprising (unpredictable, at the time unexpected) events between 1900
(1945) and now? Imagine some future surprises!

Allow sufficient time for this class discussion. The task is not easy, but there are no correct
answers to the above questions, only creative and more or less thoughtful ones, and the class
could be very stimulating to students, lasting beyond the hour.
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| Activity 4.2 Visions of OQur Environmental Future I

Goals
Students become aware of how images of the future in film, books, news reports, and other .

media affect their own visions of the future.

Skills

v film comprehension

v interpretation of information
v critical discussion of movie

Material Requirements
» A film such as Mad Max Beyond Thunderdome, Waterworld, Dune, 2010, Soylent Green, or

others of this genre.

Time Requirements
One class period (50 minutes)

Tasks

Choose a film that depicts the world sometime in the future and select a 10-15 minute clip from
the film that illustrates this future well. If time permits, you can show multiple clips from
different movies or even show one entire film. Students then break into groups of 2 or 3 and
answer and discuss the questions on the Student Worksheet. All of the films suggested above
should be available at a local movie rental store or through interlibrary loan.

l Activity 4.3 Debate of Visionaries I

Goals

Students represent various members of the global community and debate their visions for the
future. Students learn about various perspectives on the future and how to reach a compromise
in situations of diverse opinions.

Skills

v identification with a chosen role

v application of abstract concepts to a concrete local problem

v participation in group or panel discussion (arguing, leading, note-taking, process evaluating)
v text comprehension
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Material Requirements .
* Suggested readings; select a few from: French (1995), Gaudiani (1995), Kaplan (1994),

Kaslow and Moffett (1995), Strauss (1986), and Strieber and Kunetka (1986).
* Excerpts of science fiction novels (e.g., Nature’s end) are also recommended as “lighter”

reading capable of provoking interesting discussions.

Time Requirements
One class period (50 minutes) assuming students have read the suggested readings prior to class

Tasks

Students choose to represent one of the constituents of the global community -- any of the parties
discussed throughout this module (a local resident, a national leader, a manager of a

multinational corporation, a representative of a non-governmental organization (NGO,
environmental or other), a civil rights fighter, a city mayor, etc.). You may want to include silent
representatives of future generations or of the environment for demonstrative purposes. If the
class is small, have each student take one role and give students some time to sketch out their
visions of the future. If the class is larger, split it in groups with each group representing one

role. Give them a few minutes to discuss a common role-specific vision they wish to put forth.

Next, representatives from each group get together to debate their visions for the future. Allow
about 20 minutes for that discussion. Alternatively, instigate a panel discussion with
representatives of each constituency. For either format, assign individual students to the roles of
panel/discussion leader, reporter (taking notes of main arguments and the course of the debate),
and process observer (making sure that each panelist/representative gets an adequate amount of
time to speak). The instructor functions as an external observer, facilitating only when necessary,
and encouraging students to look for commonalities, room for compromise, and concrete ways of
realizing a possible compromise vision of the future. A short summary and debriefing at the end
of the session with the entire class is useful for gathering the major findings and highlighting
points of contention and convergence.

I Activity 4.4 Debate of Scales Representatives I

Goals

Students represent various people from different scales of the global community (i.e., global,
national, regional, city, community, neighborhood). Students learn about various perspectives
on the future and how geographic scale affects these perspectives.

Skills

v identification with a chosen role

v application of abstract concepts to a concrete local problem

v/ participation in group or panel discussion (arguing, leading, note taking, process evaluating)
v/ text comprehension
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Material Requirements
» Suggested readings; select a few from: French (1995), Gaudiani (1995), Kaplan (1994),
Kaslow and Moffett (1995), Strauss (1986), and Strieber and Kunetka (1986).

Time Requirements
One class period (50 minutes) assuming students have read the suggested readings prior to class

Tasks

This activity is a variation on Activity 4.3 but this time the debate takes place not with
representatives of different constituents, but with representatives of different scales (which will
make a difference for the types of perspectives and arguments brought forth in the discussion).

Students choose to represent one of the scales discussed in this module: the city block, the
neighborhood, the city, the region, the nation, a supranational entity, or the global community. If
the class is small, have each student take one role and allow him/her to sketch his or her vision of
the future at that scale. If the class is larger, split it in groups with each group representing one
scale. Give them a few minutes to discuss a common scale-specific vision they wish to put forth.

Next, representatives from each scale meet to debate their visions for the future. Allow about 20
minutes for that discussion. Alternatively, instigate a panel discussion with representatives of
each constituency. For either format, assign individual students to the roles of panel/discussion
leader, reporter (taking notes of main arguments and the course of the debate), and process
observer (making sure that each panelist/representative gets an adequate amount of time to
speak). The instructor functions as an external observer, facilitating only when necessary, and
encouraging students to look for commonalities, room for compromise, and concrete ways of
how to realize a possible compromise vision of the future.

A short summary and debriefing at the end of the session with the entire class is useful for
gathering the major findings and highlighting points of contention and convergence.

l Activity 4.5 Our Common Global Future(s)? I

Goals v
Students write a short essay in which they synthesize the readings, discussions, and activities
associated with this unit.

Skills

v text comprehension and reflection
v organizing a sequence of arguments
v writing
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Material Requirements

o Student Worksheet 4.5 (provided)

* Suggested readings: French (1995), Gaudiani (1995), Kaplan (1994), Kaslow and Moffett
(1995), Strauss (1986), and Strieber and Kunetka (1986).

Time Requirements
2 weeks outside of class

Tasks
As a written homework assignment, after some class discussion or other activities, students write

a concluding deliberative essay (5-10 pages, double-spaced) on one of the following topics:

(1) As the global economy spreads, will the world necessarily homogenize (westernize)?
What alternatives are available to communities to sustain themselves in the face of
globalization? In addition to drawing from examples on local communities discussed in
the previous units, you may use other examples of which you are aware.

(2) Use a futures text of your choice (science fiction story, scientific projections, one of the
suggested readings, etc.) and critically discuss that vision of the future. Envision a
community of your choice (local, national, or global) in 50 to 100 years and assess the
implications of this fictional or scientific projection for that community.
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Global Future(s)

Student Worksheet 4.1

o El Our Common

I Activity 4.1 Back to the Future I

In this activity, you will consider what you believe the future of the world will be like.

1. Take a few moments to write down some words and phrases that describe what it would be
like to be alive 100 years from now.

2. When you think about the future, are you thinking about your neighborhood, your town, the
nation, or the world?
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3. What will have to happen by next year, in three years, by 2005, by 2020, by 2050 in order for
the world to change toward the kind of world you have envisioned the future?

4. What do you believe will be the major hinges on which to rest the doors to the future? What
are the most significant processes that create our future?

5. Can you imagine some of the surprises that the future might hold?
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. Student Worksheet 4.2

Activity 4.2 Visions of Our Environmental Future

Many of us have a vision of what the world will be like in the future. These visions may be
shaped by the books we read, the films we see, news reports we hear, or a variety of other
factors. Films like Mad Max Beyond Thunderdome, Waterworld, Dune, 2010, or Soylent Green,
among others, all present visions of our world in the future and quite often, these visions are less
than positive.

In this activity, you will consider your vision of the world’s environmental future and the ways
in which that vision has been created. Your instructor will show you a short clip from a recent
film or video. After you watch the clip, you will break up into groups of 2 or 3 and discuss the
questions below.

1. Do you have a vision of what the world will be like, environmentally, in the year 2050? If
‘ so, describe it. Is it a picture? Is it in words? Is it a general impression or a feeling of
foreboding?

2. Where does your vision come from (newspapers, scientific journals, books, films)? How
does your own general optimism or pessimism (or beliefs) filter your vision of the future? In
other words, if someone were to tell you that the future will be excellent, would you believe
them?

3. Are you able to “envision” something else? Can you envision a positive future, if you
currently have a negative perspective? Why might a positive vision be important to us as we
confront global environmental changes?

o o
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Student Worksheet 4.5

I Activity 4.5 Our Common Global Future(s)? I

As a written homework assignment, write a deliberative essay (5-10 pages long) on one of the
topics listed below. You might want to review many of the readings you have looked at
throughout the module, as well as your notes from class discussions and class activities.

(1) As the global economy spreads, will the world necessarily homogenize (westernize)?
What alternatives are available to communities to sustain themselves in the face of
globalization? In addition to drawing from examples on local communities discussed in
the previous units, you may use other examples of which you are aware.

(2) Use a futures text of your choice (science fiction story, scientific projections, one of the |
suggested readings, etc.) and critically discuss that vision of the future. Envisiona
community of your choice (local, national, or global) in 50 to 100 years and assess the
implications of this fictional or scientific projection for that community.
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E] Our Common
Global Future(s)

Answers to Activities

I Activity 4.1 Back to the Future I

Student responses to the questions on the Student Worksheet will vary depending on the
individual. The questions are intended to make students imagine a future world and the changes
that need to happen to make that world a reality. Students should be allowed a lot of room for
creativity, and for this reason, we’d suggest that their answers not be “graded” in a traditional
sense. Use their responses instead as a way to begin a lively class discussion.

| Activity 4.2 Visions of Our Environmental Future I

There are no right or wrong answers to the questions on the Student Worksheet. After the film
clip when students get into their groups to discuss the questions, walk around the room and make
sure that the conversations are on track and that all group members are participating. The first
question makes students aware of how they themselves and how others imagine the future. The
second question is intended to make students aware of how their own personal values and beliefs
can affect this vision. The third question is intended to encourage students to envision a positive
future and to consider why having a positive vision may be necessary to help confront the
challenges of global environmental change.

‘ Activity 4.3 Debate of Visionaries I

Because this activity is a role play, there are no right or wrong answers. The content of the
debates should allow you to assess whether students have prepared for the class and whether
they have read the suggested readings. You should insure that the debates run smoothly and that
all students take part, both in the debate and in the duties associated with it (i.e., leader, reporter,
or note-taker).
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I Activity 4.4 Debate of Scales Representatives '

Because this activity is a role play, there are no right or wrong answers. The content of the
debates should allow you to assess whether students have prepared for the class and whether
they have read the suggested readings. You should insure that the debates run smoothly and that
all students take part, both in the debate and in the duties associated with it (1.e., leader, reporter,
or note-taker). Students may need some assistance in understanding how their “scale” will affect
their perspective on the future.

l Activity 4.5 Our Common Global Future(s)? I

Use the following criteria to assess students’ papers:

* Does it answer all aspects of the question as posed?

* Does it demonstrate a thorough understanding of the concepts covered in the suggested
readings and throughout the module?

* Isit concise and well-written?

* Does it present a balanced account of perspectives?

* Does it include additional research and sources not used in the module?

For additional suggestions on evaluating student writing, see Notes on Active Pedagogy.
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Supporting Materials [

The materials in this section support the background information and the student activities. Each
Supporting Material is numbered according to the section or activity in which it may be used.
For example, Supporting Material 1.1 accompanies Activity 1.1.
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‘ Taking notes that make sense -- even a year from now ...

As you work through the reading assignments for this and the following exercises, do not just
read the articles, or just underline important passages. For understanding and remembering the
arguments it is even more important to take notes on what you read. Taking concise yet
comprehensive notes is a big step in preparing for classes and exams and to recall something you
read or heard about.

If you are experienced in taking good notes, proceed to do so as you read your assigned
materials. If you feel you could use some guidance in how to improve on this skill, follow the
steps outlined below. '

Articles that are written well have at least:

a descriptive and/or provocative title,

a compelling or at least an internally consistent argument,

an apparent, intuitively logical, and hierarchical structure (look for subtitles),

an obvious paragraph separation and sequence, and

a clear, understandable language (including correct grammar and spelling, clear
sentences, explanation for new or unusual terms, avoidance of unnecessary jargon and
verbiage, etc.)

coooo

1 Gather the most obvious clues!

Browse through the article and note on a piece of paper its structure by writing down

the title and all the subtitles of individual sections in the sequence in which they appear
. in the text. Indent all the subtitles that belong to the same logical section (to the same

level in the hierarchy of importance) by the same amount so you know they are of similar

importance and logically belong together. If there are no subtitles, you need to look at the

text a bit more closely: is there a sequence of themes that the author(s) go through in the

course of the text? If you can discern them, list them in the sequence in which they

appear. (You may also group them later into logical classes if you can make out any.)

Example:
body’s Favori : nati
Everybody’s ‘avorite Monsters: Multinationals Holding Hands
Back in Fashion i . -
Big, but not that big Global ambition, parochial ability
Sovereignty as sideshow A fad?
A village, but now global? A Global Game of Monopoly?
Creatures of Imperfection Subsidiary for trustbusters
Wanted: failures On Present Trends
Have imperfection, will travel Spot the next barriers to fall
The non-global firm The danger of excessive expectations
Multinationalism begins at home The danger of the long American view
Make mine multiregional? Think global. Now be serious.
Think global, then think again '
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Put your mind’s antennae out! ‘

Words in titles and subtitles, together with the logic behind the text’s structure that
becomes apparent when you take a little time to look over the outline just listed, tell you
what to get your mind ready for. They are also the first hint as to what the author’s
main argument in the text is. These hints in effect are signals to your brain to activate all
the pertinent knowledge you already have about a certain subject. The more conscious
you become of these clues, the easier it will be for you to actually take in what someone
writes. So looking back at the above example, what do you expect the text to be about?
(Note that in this exercise we just make conscious, and more thoroughly so, what your
brain does automatically whenever you get new information!).

Read the text (again)!

If you have not read the article yet, do so now. Stop once in a while and recall what you
thought the text would be about. Are your expectations met? (If they are not, you will
probably be quite frustrated and most likely bored!)

Note the main argument!

Having had an expectation of the text and an actual read or two through it, what would
you say is the main argument of the text? In other words: how would you describe to a
friend what the gist of the article is?

Concisely list the supporting arguments under each heading (or subtitle)! ‘
Every argument needs supporting arguments, data, and other evidence to be convincing. As

you go once more through the text -- paragraph by paragraph -- list in keyword style or short
sentences what the author(s) have to offer for supporting evidence an arguments. If you can’t

decide what is important and what is not (and thus should be omitted from this listing), ask

yourself whether you found it important to know or mention this particular item to

understand the logic behind the argument. If not, leave it out! You are most likely to forget

everything that is not essential to the argument anyway.

Check whether it makes sense!

Once you’re through with Steps 1-5, look over your notes once again and see whether they
make sense. (The best test is really three days after taking the notes, i.e., when you’re already
somewhat removed from having read the article. If they still make good sense, you took good
notes!) If you feel as if you lost the thread of the argument somewhere, then fill in the blanks.
Also compare the length of your notes with the length of the article: if your notes are as long
as the original article, you simply paraphrased the text. By definition notes are short and
never as prosaic as an essay.
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The Green Revolution Game*

Basic Scenario
Assume the class to be a village in rural India. Divide the class into four groups as follows (for small

classes, round off the percentages):
A - 10 % of class: large farmers; 75% have access to GRP (see below); all require 2 laborers
B - 20 % of class: medium-sized farmers; 50 % have access to GRP and require 1 laborer each
C - 40 % of class: small farmers; 25% have access to GRP
D - 30% of class; landless laborers

GRP = Green Revolution Package: high yield varieties of seed, fertilizers, pesticides, and wells
for irrigation

Laborers must sell their labor for food or else they will starve.

Those farmers without access to GRPs grow traditional grains and have no other inputs.

Allow 5-10 minutes for groups to gather, identify with their roles, and for the landless to find work. The
instructor then announces what kind of year this is: good, drought or pest, or drought and pest. The crop
yield for that year for each category of farmers is then determined according to the table below.

+: lus; labo:
Farmer/Resources | Good Year Drought or Pest | Drought and Pest ands}:gnfrs :re Ir_zrds
0 : sufficient grain to
A-GRP + + 0 feed farmers and
-- Traditional + 0 - their families but not
the laborers, and to
B-_GRP“ + + 0 sow grain next year
- Traditional 0 - - - : deficit; must buy,
boi beg, steal
C - GRP 0 0 0 fool:;o a“:'{d seged grain
-- Traditional 0 - - for next year

Elaborated Scenarios
Run variations of the basic scenario for consecutive years:
a) For the first year assume that no one has GRPs, but the social division in the village is the same. Have a
good year, then a bad year. Discuss who has survived and what remedies might be implemented to
overcome bad year crises.
b) Then run the basic scenario (where some farmers have GRPs) for consecutive years, introducing one of
the alternative options listed below after each year:
I — if a farmer is in a deficit one year, he could become a landless laborer next year
ii — if three small farmers (group C) decide to form a cooperative, they can be treated as a
medium farmer with access to GRP
After each year, discuss who has benefited and why. What would be necessary remedies?

Note that this game assumes that if a farmer has access to any new technology, he has the entire GRP. This
is not necessarily so in reality. Lack of water, or fertilizer or pesticides not applied in the correct way can in
fact lead to lower yields than traditional varieties.

®The Green Revolution Game is adapted from Slater, Frances. 1986. People and environments: Issues and
enguiries. Colins Educational: London, after the original by Chapman, Douler & Payne.
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Role Play Scenarios

Role Statements of Group A

1. I am a landlord. I own 70 acres of land. I do
not have to work on my own land. I hire laborers
to grow rice on 20 acres. I rent the other 50 acres
to poor farmers. Each farmer pays me half of his
harvest as rent for using my land.

2. I am a rich farmer. I own 10 acres of land. I
work on my own land, but I also need to hire
some laborers to help me grow my crops. I also
rent out a few acres to poor farmers who pay me
half their harvest as rent.

3. I am a middle-income farmer. I own two acres
of land, two cows, and some agricultural tools. I
Just have enough land to grow enough food for
my own family. My wife and children have to
work on the farm with me. Sometimes, for extra
money, I also work for richer farmers or the
landlords, but they don’t pay very high wages.

4. I am a poor farmer. I own half an acre of land.
I cannot grow enough food to feed my family so I
either have to work as a laborer or I have to rent
out some land from a rich farmer or a landlord.
At harvest time, I pay them half of my harvest as
rent. My older children work as laborers as well,
so maybe we can get through this year.

5.1am a landless laborer. I own no land. I have -

no cows or agricultural tools, so I have to get
work as a laborer. I earn about 40¢ a day.

Role Statements of Group B

- 1.Iam a landlord. I live in a cement house. I own

104

a motorcycle that cost me as much as 20 years’
wages of one laborer. I have a large warehouse
where I store my rice harvest. I only sell my rice
when the price is high. I also own a small shop in
town, where I can stay overnight in my second
house. My shop is a pharmacy shop, but my
most popular “medicine” is alcohol.

2. I'am a poor farmer. I live in a home made of
bamboo with my wife and my six children. My
small piece of land does not grow enough food
for all of us. Even though I also work for wages,
still I cannot grow enough to feed my family
properly. I have been sick for three weeks now.
The doctor wants one hundred takas before he
will cure me. I cannot afford to borrow more
money, so I will have to sell a part of my land to
buy the medicine.

3. I'am a landless laborer. Once I had half an
acre of land. Then two years of floods left me
with no choice but to sell my land to repay the
moneylender. It is difficult finding work, and the
rich farmers or the landlords tell us: if you don’t
want to work for these wages, we can find lots of
other workers who will.

4. I am the wife of a poor farmer. My five
children are always hungry. We eat rice once a
day with wild vegetables. We have to share 250g
of rice among the eight of us, including my
brother and sister-of-law. I often go without food
to give more to my children. I chew on the betel
nut to stop the pains of hunger in my stomach. I
am afraid we shall have to chop down our only
Jack fruit tree to sell it as firewood, since my
husband has been unable to find work this month.
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Role Statements of Group C

1. I am a rich farmer. Because of the last three
good harvests, I have been able to buy a shop in
town selling cloth. Many poor farmers and
landless workers also come to borrow from me. I
lend money to them at high interest rates. Usually
they pay me back by giving me half of their
harvest.

2.1 am a poor farmer. I lost my land to the .
moneylender, so I moved my family to this small
island near the coast to squat on one acre of the
land. Then the landlord and his men carrying big
sticks came one day and threatened to beat me up
if I did not work the land for him. So now I give
him half of my harvest. But last month, the
cyclone came and washed away most of the
island. I lost my wife and two of our children.
How can I feed the other ones now?

.3.1am a landless laborer. My family lives in this
hut without walls. We use palm leaves to keep
out the wind. In the winter it is very cold for us.
We have no money to buy more clothing. We
sleep on straw on the mud floor and cover
ourselves with sacks. My father used to own
land, but he was careless and sold off one acre
just for a wedding celebration. The rest of the
land was swindled from him by moneylenders. I
have been sick and weak from not enough food.
Now the construction bosses will not hire me as
they say I’m not strong enough to do the heavy
work.

4.1 am the widow of a landless laborer. My
husband fell ill and we had no money to see the
doctor. So he died. Allah says the rich should
help the poor, but sometimes I wonder if it’s
Allah’s will or is it the work of men? Nobody can
help me feed my children, and I must try to find
some more work or we will starve. The landlords
pay us women so little, and I don’t even have
enough money to buy a new sari to replace this
torn one, which is my only clothing.
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Role Statements of Group D

1. I am a government politician. The big land-
lords and the rich farmers are my strongest
supporters. They make sure I get the votes, and I
help them get government loans and equipment.

- The poor people are uneducated and have no

manners. They are poor because they have too

many children and do not work hard enough.

2. I am a poor farmer. When I bring my jute
harvest to the government warehouse, the
manager gives all kinds of reasons why he can’t
buy my harvest. So we poor farmers have no
choice but to sell our jute to the local merchants
at 60 taka. The merchants then sell it to the
warehouse at the official price of 90 taka and
share their profits with the warehouse managers.

3. I am a poor farmer’s wife. I have six children.
My husband and I need a large family so that we
have sons to look after us when we’re old. Our
children also earn extra income working in the
fields. Now that I have enough children I’d like
to stop having more. But government health
workers don’t like to visit poor villages. I hear
that foreign countries have been giving free birth
control pills, but we hardly get any from the

- government. And nobody teaches us how to use

them properly.

4.1 am a government bank manager. I approve
low-interest loans to help farmers buy fertilizers
and seeds. I prefer to lend to the rich farmers.
They know how to fill in the forms and they have
enough land as a security. They are always very
friendly and take me out to lunch. The poor
farmers can’t be trusted. They can’t even read
the forms and waste my time. And if the harvest
is bad, I can’t get them to repay their loans.

5. 1am a poor farmer’s wife. My children often
get sick from drinking the dirty water or not
eating enough. I can’t afford to take them to see
the doctor and the government has very few
health workers for us poor people. If I use our
little money for medicine, then how will we eat?
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" Role Statements of Group E

1. T am a poor farmer. In 1974, when the price of
rice increased five times, more than 100,000
people starved to death. Floods also destroyed
harvests in some districts. But the merchants had
lots of rice which they bought and kept in their
warehouses so that they could make higher
profits when the price went up again. The
government was inefficient and did not distribute
available food to the starving people. I had to
borrow money from the moneylender just to keep
my family alive. Many of my neighbors even had
to sell off their land at very low prices. After the
famine, many of us still cannot afford to buy rice,
so we live on cooked jute leaves.

2. Iam a landless laborer. There are more and
more of us in the country as small farmers lose
their land, but the number of jobs available has
not increased. So our wages have gone down.
Even the meal we get at work is less. Now we get
only a pound of rice, with salt, a green chili, and
maybe a spoon of dal. I have six mouths to feed.
I earn two pounds of rice and one taka a day; but
two pounds of rice can only feed two people per
day. Yesterday I did not work, so I did not eat.
Finally, I had to tear our four bamboo poles from

my house and sell them to buy some flour for us. .

How can we live like this?

3.Tam a poor Bangladeshi woman. When I was
13 years old, my parents arranged for me to
marry a small farmer; my parents could only
afford a small dowry, so my husband is a poor
farmer. I try to be a good wife, but often he
comes home and beats me up when he is unhappy
and cannot get work. I have nowhere else to go;
what else can I do but accept my lot quietly?
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Appendix A: Annotated Bibliography

The following bibliography has been adapted from a semester-long, interdisciplinary course taught
at Syracuse University. Some of the readings are used in the module and others can be selected at
the instructor’s discretion to supplement the module materials.

Citizenship and Community

Citizenship and the American Democracy

De Tocqueville, Alexis. 1945. Democracy in America. New York, NY: Alfred A. Knopf
Born of a noble French family, De Tocqueville spent his early career as an assistant magistrate in
the French government. In 1831 he journeyed to America in order to study its penal system.
Following this trip, he wrote the classic, Democracy in America (1835), a much heralded
commentary on the condition of the new American state and its people. In it, he analyzes the role
of "associations" and money in American life, as well as American beliefs in liberty, equality, and
individualism. :

Mueller, John. 1992. Democracy and Ralph’s Pretty Good Grocery. American Journal of
Political Science 36(4): 983-1003. '

John Mueller, a professor of political science at the University of Rochester, is an authority on
how public opinion influences and is affected by foreign affairs. He is author of Retreat from
Doomsday: Obsolescence of Major War (1989) and War, Presidents , and Public Opinion
(1973). He makes three arguments in an effort to help explain the growth of democracy over the
last two centuries. First he argues the simplicity of the notion of democracy, which does not need
elections to take place. Second, he argues that democracy has little to do with political equality.
Lastly, Mueller suggests that democracy does not challenge individuals to be more than average

human beings.

Parenti, Michael. 1980. The Constitution as an Elitist Document. In How democratic is the
constitution?, eds. Robert A. Godwin and William A. Schambra, 39-58. Washington, D.C.:
AEI Press. _

The author questions the notion that the US Constitution was intended to create an egalitarian
democracy. He claims that the framers of the Constitution wrote a document aimed at protecting
the interests of the elite by focusing on the symbolic trappings of democracy (such as voting)
while leaving to the elite the control of the critically important substantive political system. The
consequence of this, he argues, has been to solidify economic and social inequalities.

As students read this essay they might ask themselves whether procedures such as elections are
simply symbolic in a democracy. Can political procedures be neatly separated from the substance
of civic life?
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Barber, Benjamin R. 1989. Neither leaders nor followers: Citizenship under strong
democracy. In M. Beschloss and T. Cronin, eds. Essays in the honor of James MacGregor ‘
Burns. Berkeley, CA: Prentice Hall Publishers, chapter 1.

Barber asks how stronger forms of citizenship and participation might be reinstilled in the United

States. He argues that the current “thin democracy” practiced in the US is overly concerned with

issues of leadership and representation and, as a consequence, fails to provide an environment that

supports the development of competent citizens. The goal of a “strong democracy,” which

Barber advocates, is to produce democratic citizens who are as competent in dealing with issues

of civic responsibility as they are in dealing with individual rights.

Held, Virginia. 1987. Non-contractual society: A feminist view. In M. Hanen and K.
Nielsen, eds. Science, morality and feminist theory. Calgary, Alberta: University of Calgary
Press, pp. 111-137.

Virginia Held, a professor of philosophy, is author of The Public Interest and Individual Interests
(1970) and Right and Goods: Justifying Social Action (1984). She is currently teaching at the
City University of New York, Hunter College. In this essay, she questions the conceptions of
contractual thinking of human relations. Held looks at society from a different point of view than
that of "economic man." She elaborates on the opinions of women as the basis for trying to
rethink society and its possible goals. She points out that there is no definitive point of view of
women, notes that the opinions of women are potentially as diverse as men, and argues that the
female perspective has been discounted across the spectrum. In this essay she tries to give voice
to one feminist perspective.

Tussman, Joseph. C. 1960. The office of the citizen. Lecture given at Syracuse University.
Joseph Tussman is a former professor of philosophy at Syracuse University and now professor

- emeritus at University of California, Berkeley. A student of Alexander Meiklejohn, Tussman has

written about citizenship, political philosophy, and leadership. His works include Obligation of
the Body Politic (1960), Experiment at Berkeley (1969) Government of the Mind (1977), and
The Burden of Office (1989).

In this essay, Tussman argues that the political forum and the economic marketplace are
antithetical -- cooperative and competitive processes are not the same; deliberating and bargaining
are two different processes; statesmanship and salesmanship are distinct professions; and the art of
making decisions is not identical to the art of bargaining. Since there is considerable
incompatibility between these two sets of attitudes, they may end up destroying each other. The
end result, he argues, could be the end of the deliberative forum called "rational government.”

Alinsky, Saul. 1971. Rules for the radicals. New York, NY: Random House, pp. 3-47.
These two chapters offer a radical view of democracy. Here is an excerpt of the reading so you
can get a sense of the extremity of this piece. “In this book we are concerned with how to create
mass organizations to seize power and give it to the people in order to realize the democratic
dream of equality, justice, peace, cooperation, equal and full opportunities for education, full and
useful employment, health, and the creation of those circumstances in which man can have the
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chance to live by values that give meaning to life. We are talking about a mass power
organization which will change the world into a place where all men and women walk erect, in the
spirit of that credo of the Spanish Civil War, ‘Better to die on your feet than to live on your
knees.”” '

Novak, Michael. 1993. The catholic ethic and the spirit of capitalism. New York: The Free
Press, MacMillian, Inc., pp. 62-88.

Michael Novak held the George Frederick Jewett Chair at the American Enterprise Institute, a
highly regarded and conservatively oriented think-tank. He served as Professor of Religion at
Syracuse University in the early 1970s. He began his career as a student of theology with a liberal
perspective. Since then his writings have increasingly focused on the interactions among moral,
economic, and political systems, and his views have become more aligned with the modern
conservative perspective. In 1994, he became the 24th recipient of the Templeton Prize for
Progress in Religion for his contributions to the study of religion.

The American Environmental Crisis: Live for Today or Tomorrow?

Switzer, Jacquelin Vaughn. 1994. Water quality from ground to tap. In Environmental
politics: Domestic and global dimensions. New York, NY: St. Martin's Press, (pp. 169-80
only).

Jacquelin Vaugh Switzer is currently associate professor of political science at Southern Oregon
State College in Ashland where she specializes in American government and public policy. Her
nonacademic experience includes service in the public affairs division of Los Angeles’ South
Coast Air quality Management District, the nation’s largest regional environmental agency. She
has also been an environmental policy analyst for Southern California Edison, specializing in the
impact of federal, state, and local environmental legislation.

In this chapter from her book, Switzer examines the politics of water quality. A brief explanation
of the nature and causes of water pollution is followed by a review of federal legislation regulating
surface and ground water pollution. The author concludes by analyzing the successes and failures

of federal water policy.

Hall, Bob and Mary Lee Kerr. 1992. Water Pollution. In Green index. Washington, D.C.:
Island Press, pp. 27-41.

Bob Hall and Mary Lee Kerr are researchers at The Institute for Southern Studies. The Green
Index began initially in late 1989 as an assessment of environmental conditions and policies in the
South. It quickly grew to include an analysis of all 50 states. Its first release, prior to Earth Day
1990, received immediate and extensive media attention. The assigned reading is an excerpt from
their updated 1991-1992 Green Index.



Hall and Kerr provide an overview of the geography of water quality in the US. They describe .
several indicators used to determine water quality, and they provide thematic maps and
descriptive statistics which offer comparisons between the fifty US. states.

Sagoff, Mark. 1995. Zuckerman's dilemma: A plea for environmental ethics. In Pierce and
VanDeVeer, eds. People, penguins, and plastic trees: Basic issues in environmental ethics.
Belmont, CA: Wadsworth Publishing Co., pp. 172-181.

Mark Sagoffis a researcher at the Center for Philosophy and Public Policy at the University of
Maryland who has written extensively in the area of philosophy, public policy, the environment,
and law. His essays have been published in such journals as the Yale Law Journal 84(1974),
Environmental Ethics 84(1981), Ecology Law Quarterly 14(1987), The Minnesota Law Review
71(1986), and The Michigan Law Review 79(1981).

. In this article he outlines three ways in which we value nature. We may value it as an instrumental

good, an aesthetic good, and a moral good. He then makes the argument that our motivation for
preserving the natural environment is not only based in the instrumental benefit we gain from it
but also in the aesthetic and moral worth we place on it. The instrumental value of whales, for
instance, has declined since we have found substitutes for whale oil. However, we admire and
appreciate the very magnificence of whales. This intrinsic value has no substitute. The notion
that the natural environment contains qualities for which there are no substitutes is central to
Sagoff’s case that we should stress moral and ethical reasons when arguing for the preservation of
healthy ecosystems. '

Hardin, Garrett. 1968. The tragedy of the commons. Science 162: 1243-1248.

In this famous essay, Garrett Hardin asks, “Is it rational for us to maximize our personal gain in
our use of the ‘commons’”? The commons are areas of land, sea, and air to which everyone has
access, but which no one owns. He argues that if commons are used for the maximization of
individual gain, tragedy will result. As populations grow, pressure on the commons increases,
eventually resulting in its destruction. His solution is a central authority that restricts personal
liberties through such measures as the imposition of private property, pollution taxes, and limits
on human reproduction. Hardin insists that if we are to preserve the integrity of the natural
environment, we must accept the need for coercion.

Caduto, Michael J. and Joseph Bruchac. 1991. Native American stories told by Joseph
Bruchac. Golden, Colorado: Fulcrum Publishing.

Joseph Bruchac is a member of the Abenaki Tribe. He has won national awards as a storyteller,
poet, and novelist, and is the story teller in residence at the Onondaga Indian School as well as the
Akwesasne Mohawk School. ‘

Like Aesop’s Fables, these Native American stories use parables about the interaction between

~ animals to pass on knowledge and understanding about specific social customs. They offer,

therefore, particular insight into Native American culture and attitudes toward nature.
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Stiglitz, Joseph E. 1993. Thinking like an economist. In Economics. New York, NY: W. W,
Northon and Co., pp. 27-37.

The reading comes from Chapter 2 of Professor Stiglitz’s new textbook, Economics. The
purpose of this reading is to provide a brief introduction to the fundamental assumptions that
underlie most economic analysis. Three of these are especially critical: we live in a world of
scarce resources; people make rational decisions; and individual preferences are important. A
simple example surrounding the environment helps demonstrate these examples.

Gomez-Ibanez, Jose A. and Joseph P. Kalt. 1990. Saving the Tuolomne. In Cases in
Microeconomics. Englewood Cliffs, NJ: Prentice-Hall, pp. 189-200.

Gomez-Ibanez and Kalt are professors in the Kennedy School of Government at Harvard
University. This chapter explains the basic elements of a cost-benefit study to beginning students
of economics. It highlights the difficulty of quantifying the costs and benefits of some
environmental projects. You should consider whether some benefits or costs should not be
quantified as a matter of public policy. If you believe some are fundamentally nonquantifiable,
then consider alternative ways of determining these costs and benefits.

Schnaiberg, Allan and Kenneth Alan Gould. 1994. Society as the enemy of the
environment: Battle plans for the assault. In A. Schnaiberg, ed. Environment and society:
The enduring conflict. New York, NY: St. Martin's Press, pp. 22-41. '

Allan Schnaiberg and Kenneth Alan Gould are both environmental sociologists who hold
academic positions at Northwestern University and St. Lawrence University respectively. The
following excerpt comes from their book, Environment and Society: The Enduring Conflict,
written as an undergraduate text.

This piece presents an historical overview of how societies from preindustrial times to the present
have lived within or sought to overcome ecological limits. What we understand as the limits
imposed by nature has changed considerably over time. While the industrial revolution of the
19th Century appeared to obliterate ecological limits, we are faced in the 20th Century with a new
appreciation of these limits as environmental deterioration has global consequences.

Traux, Hawley. 1990. Beyond white environmentalism: Minorities at risk. Environmental
Action Magazine, Jan/Feb, 19-21. ' .
African-Americans, Hispanics, and Native Americans in the US are disproportionately burdened
with the risks associated with environmental pollution. This article provides evidence to support
this statement by focusing on the three examples, lead poisoning, farm poisoning, and the siting of
toxic facilities. What challenge does this evidence present to prevailing concepts of social justice?

Hong, Peter and Dori Jones Yang. 1992. Tree-huggers vs. jobs: It’s not that simple.
Business Week, October 19.

This article examines the complexity of measuring the economic impact of environmental
regulations by focusing on how regulations can both encourage and restrict job creation.



McKee, Bradford. 1992. Environmental price tags. Nafion's Business Magazine (April).
Washington, D.C.: U.S. Chamber of Commerce. This article provides evidence that small firms
are having a hard time coping with the mounting costs associated with environmental regulations,
making it tough for them to compete in the market place. Should environmentally destructive
industry be discouraged? If so, how?

Derr, Kenneth T. 1992. Beware the cutting edge. Address delivered to the American
Legislative Exchange Council Annual Conference, Colorado Springs, Colorado, August 7,
1992.

Kenneth Derr, an executive for Chevron Oil, describes the burden placed on the US petroleum
industry by the Clean Air Act. If we care about environmental quality, should we reduce our
reliance on commodities whose use and production damage the environment? How can consumer
habits change? What solutions does Derr offer?

Global Linkages To Citizenship

The Nation

Kennedy, Paul. 1993. Preparing for the twenty-first century. New York, NY: Random House
Inc., pp. 122-134.

Paul Kennedy is an English-born historian, now teaching at Yale University. This selection
describes the nation “from above,” from the perspective of its centralized government and its role
as an actor in international affairs. Kennedy points out the current challenges to the nation from
both transnational and subnational developments. His analysis raises at least two basic questions:
(1) is his assessment of the seriousness of the challenges to the nation correct, and (2) should we
conclude that the nation is outdated and needs to be replaced by other forms of organization?

Spero, Joan. 1990. Introduction: The link between economics and politics. In The politics
of international economic relations. New York, NY: St. Martin's Press, pp. 1-17.

Joan Spero has been a professor at Columbia University, a US government official, and a senior -
vice president at American express Company. In this article, Joan Spero discusses the
relationships between economics and politics, from both a domestic and an international
perspective. She provides three frameworks for examining this relationship: (1) the relationship
between the political system and the economic system, (2) the relationship between political
concerns and economic policy, and (3) the inherently political nature of international economic
relations. She continues by looking at three very different subsystems of the global economy and
the interdependence and dependence evident in these three frameworks.

Gilpin, Robert. 1987. The liberal perspective. In The political economy of international
relations. Princeton, NJ: Princeton University Press, pp. 26-31, 43-46, and 245-252.

Robert Gilipin summarizes the "liberal" perspective on economics and the role of government in
economic systems. He points out that “liberal economic theory is committed to free markets and
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minimal state intervention” and contends that a smart system “increases economic efficiency,
maximizes economic growth and thereby improves human welfare.” He argues that liberals
believe that trade and economic intercourse are a source of peaceful relations among nations. He
concludes his discussion of economic liberalism by looking at several critiques, among them the
tendency for economic liberalism to focus on efficiency and economic growth while ignoring
issues of equity and justice.

The Global Economy

Greider, William. 1995. The global marketplace: A closet dictator. In R.- Nadar et al., eds.
Who will tell the people? San Francisco, CA: Earth Island Press, pp. 195-217.

William Greider is a journalist and author whose recent books include Secrets of the Temple,
which is about the Federal Reserve, and Who Will Tell the People?, about the corruption of
American democracy. Others have described the world as increasingly integrated by trade,
investment, and technology -- a kind of global community based on norms of private profit,
economic efficiency, and growth. Journalist William Greider presents an alternative view of
global community. If economic globalization occurs without a corresponding globalization of
political democracy, Greider sees a threat to democratic self-determination. In a world where the
bargaining power of multinational corporations and the competitive pressures of the market
determine what, where, how and by whom products are produced and consumed, the ability of
citizens to determine their own conditions of work and life democratically will be undermined,
thus weakening democracy through unrestrained economic globalization. Greider suggest that we
ought to think about the possibilities of a global community based on values of democratic
self-determination. How would our thought and action have to change for Greider's vision of
global community to be possible? :

Fallows, James. 1993. How the world works. The Atlantic Monthly (December): 61-87.
James Fallows is the Washington editor of the Atlantic Monthly, and he spent five years living and
working in Asia. Fallows argues that crucial lessons about economic development have been
forgotten in Britain and America. In the Anglo-American world, economic theory has long been
based upon the ideas of Adam Smith, especially his concept of the self-regulating market. From
this perspective, it appears that tampering with the market restricts freedom, hampers efficiency,
and increases the costs to consumers; therefore, the best possible course is to leave the market
alone. But according to Fallows, this is not really "How The World Works." Finding the ideas of
the German economist Friedrich List at work in some of Asia's rapidly developing countries,
Fallows suggest that government interference in the market continues to be an important way for
societies to pick themselves up by their own bootstraps and to develop rapidly their economic and
industrial capacities. According to this view often referred to as economic nationalist, in a world
of competing nation-states, a country's power and independence are based on its relative level of
economic and industrial development, which in turn can be influenced by government policies that
manipulate the economy in order to produce the desired result.



Foster, Catherine. 1995. Footprint around the globe. The Christian Science Monitor (March ‘
22): 1 and 8. .

This is a short piece in which the author discuses how western images of popular culture have

spread throughout the world. The piece focuses on the impact the popular cable music channel

MTYV has had on non western culture.

The Economist. 1993. A survey of multinationals. March 27, 5-20.

The Economist is an informative, conservative, weekly magazine on economic and political
affairs. Multinational corporations (MNCs) are often thought to be the chief agents of economic
globalization. This article argues that they may not be the monsters they are sometimes perceived
to be. Some MNCs are new; many are small. MNCs are more regionally oriented than global.
Their ownership is dispersed across far more nation-states than thought, and alliances among
them make it increasingly inaccurate to speak of “US MNCs” or “industrialized-world MNCs.”
Some are even publicly owned.

Mies, Maria. 1986. Housewifization international: Women and the new international
division of labor. In Patriarchy and accumulation on the world scale: Women and the new
international division of labour. Atlantic Highlands: Zed Books Ltd., pp. 112-135.

Maria Mies is a sociologist and author of several books, including Indian Women and Patriarchy
(1980) and The Lace Makers of Narsapur (1982). She is currently active in the women's and
environmental movements in Germany. Her most recent book is Women, the Last Colony (1988),
written in collaboration with Claudia von Werlhof and Veronika Bennholdt-Thomsen. In this
article, Mies argues that "housewifization" -- the notion that women worldwide are supported
primarily by a husband (male breadwinner) while their job is to reproduce the family unit -- is a
strategy by capitalists to blur the role of women in order to maximize profits. She asserts that
poor women in Third World countries perform "informal" and thus invisible labor to make cheap
items for First World women. This link allows capitalists (i.e., MNCs) to reduce labor costs and
gain huge profits. Mies suggests there is a capitalist conspiracy of "blaming the victim" that sees
Third World women as responsible for their own poverty when they over-reproduce instead of
produce for the world marketplace. In this view, women are breeders of "human resources" who
if "underutilized” (i.e., if they are but surplus, unemployed labor) are inefficient consumers (extra
mouths to feed but not contributing to international capitalism).

Reich, Robert. 1990. Who is us? Harvard Business Review (Jan/Feb): 53-64.

Robert Reich is a Harvard professor who was Secretary of Labor in the first Clinton
administration. In these articles, Robert Reich argues that the world economy is changing in
fundamental ways, ways which he thinks should affect how we think about “us" and "them.” In
the increasingly interdependent global economy, corporations carry out their activities all around
the world and their country of origin is less and less relevant. It is now common for multinational
corporations (MNCs) to have their official headquarters in the US while having much of their
investment, research and development, and production in other countries . Likewise, foreign
firms do much work in the US. So who is “us”? And why should we care: what is at stake for
“us™?
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" Reich, Robert. 1991. Who is them? Harvard Business Review (Mar/Apr): 77-88.

In the second article in this series, Reich argues that it is still possible to think of the world
economy as being composed of “us” and “them,” but that “us” no longer means American
corporations and “them” does not necessarily refer to foreign corporations. So who is “us” and
who is “them?” How can we deal with “them” in such a way that we will thrive and prosper in
the new global economy? How is Reich's prescription similar to, or different from, that of a "free
trader" or and "economic nationalist"?

Adler, Paul. 1993. Time and motion regained. Harvard Business Review (Jan/Feb): 97-108.
Adler describes the case of an automobile manufacturing plant in Fremont, California, which was
built and run by General Motors (GM) until 1982, when GM closed the plant. Until that time, it
had been plagued by labor problems and had performed badly in terms of both productivity and
quality. After the plant was closed, GM joined with Toyota to reorganize and reopen the plant as
a joint venture called New United Motor Manufacturing Incorporated, or NUMMI. NUMMI is an
example of direct foreign investment in the US.

The Western Pacific Rim

Rozman, Gilbert. 1991. The East Asian region in comparative perspective. In G. Rozman,
ed. The East Asian region: Confucian heritage and its modern adaptation. Princeton, NJ:
Princeton University Press, pp. 15-19.

Gilbert Rozman is professor of Sociology at Princeton University. His research and writing cover
world politics, the history of China and Japan, Sino-Soviet and Soviet-Japan relations, and
former communist countries, especially the former Soviet Union.

The Western Pacific Rim has been Confucianized for centuries. The author reviews the central
concepts in the Confucian world view and makes intra-regional comparison. He considers what is
essential to Confucianism in China, Japan, and other East Asian countries and traces some
outstanding differences among them. Rozman notes that over many centuries, this regional
Confucian tradition interacted with distinct national traditions and responded to outside
challenges. ‘

Creel, H.G. 1953. Confucius and the struggle for human happiness. Chinese thought from
Confucius to Mao Tse-Tung. Chicago: University of Chicago Press, pp. 25-45.

H.G. Creel is emeritus professor for East Asian Languages and Civilizations at the University of
Chicago. He has written widely on Confucius and ancient Chinese society.

The philosophy of Confucianism has provided the bedrock for Chinese institutions and behavior
for the past 2500 years, and continues to do so. This selection examines Confucius and his
philosophy in the context of 500 BC China. The Addendum for the Analects by Confucius
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provides examples of his philosophy in his own world. What kind if insight into Chinese society ‘
do you gain from these articles?

Shichihei, Yamamoto. 1992. A protestant ethic in a non-Christian context. In The spirit of
Japanese capitalism and selected essays. Lanham, MD: Pacific Basin Institute.

In this piece of writing, the author provides an inside-out perspective of Japanese-style capitalism.
Yamamoto Shichihei, argues that Japanese capitalism is different from that of the West. Several
unique characteristics of Japanese-style capitalism have been singled out to support his argument.
What are these characteristics? Why does the author claim that the American capitalist system
and the policies that have been formulated are not applicable in Japan? What, according to the
author, motivates apprentices in Japan to work hard and learn their trade well?

Teng, Ssu-yu and John K. Fairbank. 1954. Commissioner Lin’s program for meeting
British aggression. In China's response to the West. Cambridge, Mass: Harvard University
Press, pp. 23-28.

This is an introduction and partial translation of China's official response to the threat of Western
imperial penetration in the middle of the nineteenth century.

Barnet, Richard and John Cavanah. 1994. Marlboro country. In Global dreams: Imperial
corporations and the new world order. Touchstone Books, pp. 198-204.

Richard J. Barnet is the author of Global Reach and ten other books. His articles have appeared

in The New Yorker, Harper's, The New York Times, and numerous other periodicals. John

Cavanagh is the co-author of seven books on the world economy and is currently a Fellow at the ‘
Institute for Policy Studies and the Transnational Institute in Washington, D.C..

This is a short piece on the global marketing practices of US. tobacco companies. Do you see any
parallels between the practices of US firms (and the US. government) and the Opium Wars of the
nineteenth century? How might Commissioner Lin respond to this form of "economic
aggression"? '

Richie, Donald. 1991. Japan: A description. In A lateral view: Essays on contemporary
Japan, Berkeley, CA: Stone Bridge Press, pp.11-19.

Donald Richie, who has lived in Japan since 1952, was a member of the American occupation
forces following WWII and now writes on popular Japanese culture for the Japan Times. These
three short pieces touch upon the aesthetic in Japan (which incorporates a simple form and an
underlying social pattern), Confucian heritage, regularity, and the importance of the group. To
-make his point, Richie describes the relationship between living space and nature and how nature
(trees, bushes, carved wood) and society (the place of the individual in the group, relationship to
outsider) are shaped by culture. He examines the Japanese penchant for archetypal pattern, which
is repeated everywhere, even in modern copies of the old. Finally, he writes of the patterns of
time, how it is used, how it is related to status. Do time and space carry the same meaning for
Japanese as they do for American?
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Earl, David, M. 1964. Chinese thought and Japanese tradition (1964). In Emperor and
nation in Japan. Seattle, WA: University of Washington Press, pp. 3-6.

In this selection, a leading American scholar of Japanese thought explains how the Tokugawa
shougunate, which ruled Japan from 1600 to 1868, adopted Confucian philosophy from China as
the regime's official ideology. The author also explains the Confucian ethic of five fundamental
human relationships, the fulfillment of which led to a noble human life and re-enforced the idea of
the group rather than the individual as the basis of Japanese society.

Longji, Sun. 1989. The deep structure of Chinese culture. In Geremie, Barme, and John,
eds. Seeds of fire: Chinese voices of conscience. New York, NY: Noonday Press, pp. 32-34.
These excerpts are from the Chinese writer Sun Longji's book The Deep Structure of Chinese
Culture (“The Network of Sodality,” “Inner and Outer Circles,” “The Chinese Concept of Man,”
“Identity,” and “The Chinese Outsider”). Following a Confucianist line, Longhi focuses upon the
importance of the social network and the fact that the Chinese person is defined as a person by
his/her relationship with others. What is the place of the individual in this society? Does on deal
with everyone in society equally?

Theroux, Paul. 1993. Going to see the dragon. Harper's Magazine (October): 33-56.

Paul Theroux is a writer particularly known for his travel books. In 1989 he published Riding the
Iron Rooster, a book chronicling his train travels in China. In his return visit to the Peoples
Republic of China in 1993, Theroux spent his time in the new industrial zones of the south
investigating the "Chinese miracle" -- China's overnight emergence as the world's third largest
economy. As Theroux travels through Guandong Province, we meet his driver Mr. Li and see the
juxtaposition of traditional mud-and-buffalo rice growing villages with cities in the making; we
witness the entrepreneurial spirit that is creating indigenous millionaires overnight; and we wander
through the Chinese trade fair, attended by representatives of many Western corporations all
looking for deals. We are led to consider the relationship between recent Chinese political history
and the growth of capitalism. Why is manufacturing suddenly booming in China? Isita
contradiction to have a capitalistic expansion in this communist country?

Kristoff, Nicholas. 1990. China sees 'market Leninism' as a way to future and
entrepreneurial energy sets off a Chinese boom. The New York Times (September 6): Al
and Al2.

Nicholas Kristoff was the bureau chief for the New York Times in Beijing. Over the past 15 years,
China has transformed its centrally planned economy into a booming market economy. In 1992
and 1993, the GNP grew by 12 percent. Like Japan, Taiwan, South Korea, Singapore, and Hong
Kong, known as “miracle economies,” China is a Confucian-based society that emphasizes
education. Like some other countries, it also follows the East Asian tradition of free-market
authoritarianism. Despite this free market, Communist Party rule continues. The disparities of
wealth that Maoism sought to extinguish are returning with a serious increase in corruption.
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Weinstein, Martin, E. 1983. Yotaro Kobayashi; portrait of a Japanese businessman. In '
The human face of Japan's leadership: Twelve portraits. Westport, CT: Praeger, pp. 287-

321.

M.E. Weinstein, professor from the University of Illinois, is Japan Chair at the center for Strategic

and International studies (CSIS) in Washington, D.C. One of the most prevalent and dangerous
misperceptions about Japan is its image as a faceless, impersonal, corporate entity. This reading

looks at a group of Japanese politicians, bureaucrats, and businessmen who are likely to lead

Japan into the 21st century. What about Yotaro Kobayashi strikes you as distinctively Japanese?

What aspects of his experience could be shared by many American businessmen? ,

Allinson, Gary D. 1984. Rhythm of urban life. In J. Agnew, J. Mercer, and D. Sopher, eds.
The city in cultural context. Boston: Allan & Unwin, pp. 172-175.

Gary Allinson is professor of East Asian Studies at the University of Virginia. This descriptive
excerpt reveals Allinson’s familiarity with life in Tokyo. The first part follows a typical young
businessman through his day. You will observe some differences from American patterns, among
them the primacy of public transportation and the less-than-hectic but lengthy working day. The
lack of any weekday domestic life is striking also. Allinson moves on to sketch the typical female
spouse’s “sexually segregated existence” confined to home, neighborhood, and child-rearing
activities. Thirdly, Allinson glances at the celebrated lifelong loyalty of firm to worker and vice-
versa. Since this piece describes life in Japan some time ago, one might ask how much times have
changed in Japan since then.

Chie, Nakane. 1970. Japanese Society. Berkeley,CA: University of California Press, pp. 2-5,
14-15, 16-17 23, 25-28, 33-36, 42-44, 64-65, 69-70, 143-147, 149-150.

This selection by Nakane Chie, Professor of Social Anthropology at the Institute of Oriental
Culture, University of Tokyo, explains the basic hierarchical group organization of Japanese
society. It explains, from the inside, how Japanese culture works, both within the relatively small
groups that are the basis of society and among groups forming the intricate "web" often seen as an
appropriate metaphor for life in Japan. Once this group-based pattern is understood, much else
about the ethic and dynamic of life in Japanese society is clarified.

Honig, Emily and Gail Hershatter. 1988. Women and work. In Honig and Hershatter, eds.
Personal voices: Chinese women in the 1980's. Stanford, CA: Stanford University Press,
pp. 243-272.

Emily Honig is professor of Chinese History and women's Studies at Yale. Gail Hershatter is
professor of Chinese Studies at the University of California, Santa Cruz. Both women were in the
People's Republic of China (PRC) for different projects, but were so struck by the rapidly
changing social environment of women that they decided to write a book together on
contemporary women in the PRC. They each shared a room with a Chinese woman in a
university dormitory and, through conversations with them and their friends, came to realize that
formerly “private” issues (such as adornment, courtship, marriage, divorce) were becoming topics
of intense public discussion. Their book is based upon these conversations and an analysis of
articles in Chinese language magazines. In this chapter, the authors discuss the problems that
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women (especially college graduates) have faced in entering the workforce and the conflicts they
face because of their responsibility for the home.

Williams, Juan. 1992. West meets east. The Washington Post Magazine, 12-28.

Juan Williams went to Japan on a 10-week fellowship to study prejudice. As an African
American, he is sensitive to the way discrimination operates in the United States. Is it the same in
Japan? Interviewing several Americans, including African-Americans and European-Americans,
and men and women, he is told that a foreigner in Japan is never quite sure if he or she is
experiencing prejudice because of nationality (non-Japanese), race (black/white), or gender
(he/she). To be non-Japanese in Japan is to be an outsider. Williams examines discrimination in
Japan further by interviewing people from the three major minority groups in Japan, including
Koreans, Ainu, and Burakumin.

Local Communities

Gandhi, M. K. 1959. Swaraj, socialism, and communism. In Economic and industrial life
and relations. Ahmebadad, India: Navajivan House, pp. 3-17.

This readings shows the important role that the self-sufficient village played in Gandhi's social
philosophy. Gandhi was one of the most influential moral thinkers of the 20th century. Yet some
basic aspects-of his moral teaching have not won widespread support even in his home state of
India. Can you account (1) for the extent of Gandhi's influence and (2) for its limits? Is he
teaching relevant today?

Oommen, T.K. 1981. Gandhi and village: Toward a critical appraisal. In S. Kumar Lal, ed.
Gandhi and Village. New Delhi, India: Agricole Publishing Academy, pp. 1-11.

T.K. Oommen is a professor of sociology at Jawaharlal Nehru University in New Delhi, India.
While not entirely uncritical, Oommen attempts to uphold as much as he can of Gandhi's social
philosophy, particularly with regard to the village. How successful is Oommen's defense of
Gandhi's views? And how applicable are they to your world?

Barber, Benjamin R. 1992. Jihad vs. McWorld. The Atlantic Monthly, March, 53-55 and
58-63. (See also Barber, Benjamin. 1995. Jihad vs. McWorld: How globalism and
tribalism are reshaping the world. New York, NY: Ballantine Books.)

Benjamin Barber is professor of Political Science at Rutgers University where he developed a
research center on the culture and politics of democracy. In this essay, he argues that the world is
being pulled in opposite directions by two forces -- parochial hatreds and universalizing markets.
Are these forces, as Barber suggest, anti-democratic? Do you agree with the remedy he proposes
(borrowing form the Green movement), "Think globally, act locally"?
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Stavrianos, L.S. 1981. Multinational corporations and the Green Revolution in the Third '
World. In Global rift: The Third World comes of age. New York, NY: William Morrow,
Inc., pp. 446-450.

The Green Revolution involved the transformation of agriculture in Third World countries by
using new strains of food crops, along with chemical fertilizers, pesticides, irrigation and other
more capital-intensive agricultural technologies developed in the laboratories of first world
corporations and research centers. While this is sometimes presented as a beneficial use of
science and technology in order to feed the world's poor, historian L.S. Stavrianos takes a more
critical view. Stavrianos sees the Green Revolution as creating international markets for US.
multinationals interested in selling agricultural machines and chemicals. Within Third world
countries, Stavrianos claims, the Green Revolution has benefited the minority of larger and
wealthier landowners, who can afford the machinery, chemicals, and irrigation that allow them to
get the most out of the new seed varieties. These farmers tend to grow cash crops for export in
order to make a profit on the world market. As they have expanded, they have displaced
small-scale peasant farmers who grow subsistence crops in order to feed their families. These
farmers are often forced off the land and into urban slums and shanty towns where they join the
increasing masses of the impoverished and unemployed. Was the Green revolution a good thing
for the Third World?

Dak, T.M. 1989. Green revolution and social change. Delhi, India: Ajanta Publications, pp.
65-717.

T.M. Dak is an associate professor of Sociology at Haraa Agricultural University in Hisar, India.
Dak provides an account of the history of the Green revolution in India. He also discusses
associated social changes and evaluates the results.

Gupta, Ashis. 1991. Bhopal, the forgotten tragedy. Malka Ganj, Delhi, India: Ajanta Pub.
Gupta provides us with a description and analysis of the 1984 Bhopal gas disaster from a "local"
Indian and a recent updated (1991) perspective. Can Bhopal be viewed as a local community
“victim”? What is the connection between Bhopal and the Green Revolution in international
agricultural production? Has this tragedy been so soon forgotten that it represents a failure of
the predominant international economic system?

Morse, Bradford and Thomas R. Berger. 1992. The report of the Independent Review.
Ottawa: Sardar Sarovar Projects Independent Review, pp. xi-xxv, 3-7, and 61-79.

The members of this review included Bradford Morse, a former US Congressman and the former
Administrator of the United Nations Development Program; Thomas Berger, a Canadian lawyer
known for his work on human rights, indigenous peoples, and the environment; Donald Gamble, a
Canadian engineer with expertise in environmental policy and water development issues; and
Hugh Brody, a British-educated anthropologist now living in Canada, who has done studies of
indigenous peoples and land use areas in northern North America including an impact study on the
Alaska pipeline.
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This reading consists of three chapters from the book. The first, the letter to the President of the
World Bank, represents the actual document provided to the World Bank administration
summarizing and highlighting the conclusions of this review. Chapter 1 details the origins of the
Sardar Sarovar project. Pay special attention to the roots and the escalation of this conflict.
Finally, Chapter 5 is about the indigenous (tribal) people in this valley. Reflect upon the views
and dreams of Gandhi and Nehru in relation to Sardar Sarovar.

Thukral, Enakshi G. and Machindra D. Sakate. 1992. Baliraja: A people's alternative. In
G. Thukral, ed. Big dams, displaced people: Rivers of sorrow, rivers of change. New Delhi,
India: Sage Publications, pp. 143-154

This chapter is based on a study done by Sakate, a member of the faculty at Rajshri Shahu college
in Kolhapur, India. Thukral, the co-author, is the project coordinator at the Multiple Action
Research Group (MARG, New Delhi, India). This reading presents a contrast to the case of
Sardar Sarovar. In the case of Baliraja, the local people initiated the project based upon the
farmers' need for water, which had become scarce from recurring droughts. This project differed
from Sardar Sarovar by involving local initiative, participation, and use and because it was smaller
in scale and included a provision for equal distribution of water.

Berreman, Gerald. 1985. Chipko: Nonviolent direct action to save the Himalayas. South
Asian Bulletin 5(2): 8-13.

Gerald Berreman is an anthropologist at the University of California at Berkeley. Chipko is an
environmental movement in which women are usually prominent. It originated in Himalayan
regions of India and is largely made up of indigenous, subsistence farming families. According to
Berreman what caused the split within the Chipko movement? The author considers Chipko to be
a Gandhian model. :

Weber, Thomas. 1994. Is there still a Chipko Andolan? Pacific Affairs 67(1): 615-628.
Thomas Weber is a professor at La Trobe University, Australia, and has written extensively about
the Chipko Andolan. Weber traces the development and the divergence of the ideologies
associated with the leaders of the Chipko movement. What is the connection between Chipko and
Gandhi? Is the Chipko movement still rooted in local communities? What is its current
relationship to local communities?

Kamaluddin, S. 1993. Lender with a mission. Far Eastern Economic Review, March 18, pp.
38-40.

S. Kamaluddin is the bureau chief in Dhaka, Bangladesh for the Far Eastern Economic Review.
This is a brief description of a program claimed to have the potential to benefit materially poor
people not only in South Asia but throughout the world. Adaptations of Mohammed Yunus' ideas
have been applied in Arkansas, Chicago, Los Angeles after the 1992 riot, and El Salvador. The
approach of micro-lending to support micro enterprise has proponents in the Clinton
administration for use in inner-city and depressed rural areas in the US. Others urge that this
approach should become the cornerstone of US international aid. Why might such programs
succeed? Do you see any problems or shortcomings?
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Futures

Kaslow, Amy and George Moffett. 1995, Refugees without a refuge: U.S. starts to pull up
drawbridge. The Christian Science Monitor (March 1): 1 and 10-11.

In this piece, the authors discuss how the United States, a nation which once opened its arms to
refugees, is now keeping them at arm’s length. Does this change in policy dilute our
understanding of democracy?

Kaplan, Robert D. 1994. The Coming Anarchy. The Atlantic Monthly (February): 44-76.
This is a rather depressing piece that previews the first few decades of the 21st Century. Even
though our borders may be crumbling via free trade, another type of boundary has been erected —
“a wall of disease.” Wars are fought over scarce resources, especially water, and war itself
becomes continuous with crime, as armed bands of stateless marauders clash with the private
security forces of the elites.

French, Hilary, F. 1995. Forging a new global partnership. In Schmidt, ed. The state of the
world. Worldwatch Institute. London: Earthscan, pp. 170-189.

Although more positive than the Kaplan piece, French argues that global partnerships are
floundering because of a failure of political will; we need to examine the complex interconnections
among population growth, deteriorating social conditions, gender inequity, environmental
degradation, and a range of other issues. A sustainable future cannot be secured without an
aggressive effort to combat poverty and meet basic social needs for all the citizens of the world.
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Appendix B: Selected Readings

The AAG was able to obtain reprint permission from the original publishers for only some of the
readings suggested in this module. To avoid copyright problems, we suggest you make these
readings available to your students by putting them on reserve. The following readings are
enclosed:

1. Meyer, WB,, D. Gregory, and B.L. Tumner, II, and P. F. McDowell. 1992. The local-global
continuum. In Abler, Marcus, and Olson, eds. Geography's inner worlds. New Brunswick,
NJ: Rutgers, pp. 255-279. (Reprinted with the permission of Rutgers University Press.)

2. Mueller, John. 1992. Democracy and Ralph’s pretty good grocery: Elections, equality, and
the minimal human being. - American Journal of Political Science 36,4 (November): 983-
1003. (Reprinted with the permission of the University of Wisconsin Press.)

3. Kaplan, Robert. 1994. The coming anarchy. The Atlantic Monthly (February): 44-76.
(Reprinted with the permission of The Atlantic.)
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C H A P T E R ' 1 2

® - The Local-Global Continuum

William B. Meyer, Derek Gregory,
B. L. Turner l1, and Patricia F. McDowell

The geographical imagination is most fully exercised when it wanders across a
range of scales, teasing out the connective tissue that binds different levels of
the local-to-global continuum together. Geography is not unique among disci-
plines in observing and working at various scales. As a pursuit in which space
is central, however, geography has assumed priority in addressing a core issue:
‘ the role of spatial scales in inquiry and understanding, the issues embedded
within the local-to-global or micro-to-macro research nexus.

The primary objective of this chapter is to review the geographical research
agendas that have lately magnified questions of scale. Past forays into the sub-
ject suggest that a rigorous and detailed mapping of those agendas lies beyond
our reach at present and may always remain so, because the issues are con-
stantly redefined. But greater awareness of their outlines and dimensions will
suggest promising directions for the immediate future.

We focus throughout this chapter on geographic research rather than on re-
search by geographers, although our examples are biased toward geographic
research conducted by geographers. The distinction is not trivial. Geographers
commonly engage in research in technical areas or on subjects that are distant
from their ultimate geographic goals; they may study pollen analysis to gain
insights into past climates or document morbidity rates to inform research in
population geography. Few among us would argue that a geographer’s work at
the scale of palynology or of individual-level data collection is per se geo-
graphic. On the other hand, the examples selected for this chapter should not
be interpreted as the limits, domain, or core of geographic research. They are

examples, nothing more.

. Meyer, W.B., D. Gregory, and B.L. Turner, II, P.F. McDowell. 1992,
"The Local-Global Contimaum", in: Geography's Inner Worlds.

eds. R.F. Abler, M.G. Marcus, and J.M. Olson.
r?‘,I\I..",I.t: w,'qufers. pp 255-279. .
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SPATIAL SCALES IN HUMAN GEOGRAPHY

.The difficulties of linking research across spatial scales have long been recog-
nized. The regional tradition that dominated Anglo-American human geogra-
phy at mid-twentieth century displayed a largely intuitive sensitivity to the
scale problems encountered in describing and characterizing areas—an aware-
ness made explicit by Bird (1956). Whereas empirical research was conducted
principally at the mesoscale, considerable microscale work was also done, al-
beit amid controversy as to its proper role in geography. Microstudies were
defended either as a way of epitomizing the patterns and processes of a region
through examination of smaller areas deemed to be typical of it, or as ways of
highlighting local variability apt to be obscured in regional generalizations.

A more sharply focused but correspondingly more abstract engagement with
issues of scale emerged after mid-century in spatial analysis and in geographic
applications of systems theory. The quantitative revolution in human geogra-
phy clarified the nature of several technical problems of scale in empirical
research based on areal data that had previously been addressed outside the
discipline, including the ecological fallacy and the effects of boundaries on
data units. One team of economic geographers noted:

In geograrphic investigation it is apparent that conclusions derived
from studies made at one scale should not be expected to apply to
problems whose data are expressed at other scales. Every change 1n
scale will bring about the statement of a new problem, and there 1s
no basis for assuming that associations existing at one spatial scale
will also exist at another. (McCarty, Hoak, and Knos 1956:16)

A concrete illustration was Haggett’s (1964) demonstration that the amount and
distribution of forest cover in southeastern Brazil correlated with different fac-
tors as the scale of analysis moved from regional to local levels. From a purely
empirical perspective, explanations of forest patterns could change at different
scales of analysis. '

Current interest in spatial-scale issues centers on substantive and conceptual
matters. There is more than one local-to-global continuum in human geogra-
phy, for global and local are dual in meaning; besides their spatial denotations,
they refer to conceptual levels. The Oxford English Dictionary (2d ed.) defines
global not only as embracing the scale of the world, but as “pertaining to or
~ embracing the totality of a number of items, categories, etc.; comprehensive,
all-inclusive, unified, total.” When Geertz (1983) writes of “local knowledge,”
on the other hand, he refers as much to its particularity, discreteness, and
contextuality as to its spatial localization.
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Many issues related to scale in process and explanation that were first raised
in geomorphology (Schumm and Lichty 1965) now find parallels in human
geography (Watson 1978; Taylor 1981; Philbrick 1982; Palm 1986; Smith and
Ward 1987; Bird 1989:19-43). Contemporary human geographers are drawn
increasingly to diverse scales of study because of the wide range of subjects
they address, and also because of their use of explanatory modes in which
sensitivity to scale effects is explicit, modes that themselves imply spatial
meaning. None are more powerful than those that focus on globalization.

In its strongest version, recognition that scale matters would foster the ar-
gument that processes and phenomena are not connected at all as scale of
analysis changes, and attempts to develop heuristics to guide efforts to cross
scales or to match concept with analysis would be fruitless. The other ex-
treme—the view that scale matters not at all because apparent problems are
illusory and easily resolved—finds expression in holism and in naive aggre-
gation. Holism entails a belief that macro-states determine micro-states and
that regional or local attributes matter little compared to forces operating at the
global scale. Naive aggregation relies on summations of local forces to explain
broader ones. Though both of these positions are represented in the geographic
literature, neither is satisfactory. Less simplistic perspectives are needed to
unravel the real issues of scale disjuncture.

The issues outlined here are illustrated by reviews of work drawn from the
space-society and nature-society branches of geography. We make no attempt
to cover all the subfields in these two broad branches of human geography but
draw upon specific themes. that amplify scale problems. The global-to-local
theme has been played c#in discussions of modernity and postmodernity in
historical and economic geggraphy. The local-to-global trajectory has also
been traced by land-use research in cultural-ecological and resource geogra- -
phies. For the sake of contrast, the two extremes of spatial and conceptual
scale—the local and the global—are emphasized throughout.

Society, Space, ahd the-’GIobal-to-Local Continuum

Countless commentators have drawn attention to the persistent globalization of
political, economic, and cultural life in the late twentieth century. Although
the images conjured vary—from the global village Marshall McLuhan (1964)
saw as emblematic of modernity to the vast stretches of hyperspace that Ja-
meson (19883) views as symptomatic of postmodernity—they share a height-
ened sensitivity to the interdependence that underlies contemporary societies.
Webs of interaction are spun across greater spans of time and space; sometimes
erasing and always transforming existing landscapes, they put in place new
spatial structures that frame and shape the conduct of social life in new and
often unexpected ways.
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Modernity and Globalization. The need to think globally has never been
greater, but it should not obscure the fact that globalization is not new. Follow-
ing Taylor’s (1981, 1982) lead, many geographers were inspired by Waller-
stein’s account (1979, 1984) of the genesis of the modern world system.
Wallerstein locates the great divide between the traditional and modern worlds
in the late sixteenth century. Until then, “the history of the world was the
history of the temporal coexistence of three modes of production” (1984 :164).
They supported fragile and evanescent minisystems, unstable and transitory
world economies “which were always transformed into empires: China, Per-
sia, Rome” (Wallerstein 1974:16), and spectacular and encompassing world
empires. In the sixteenth century, “for the first time, a world economy did not
disintegrate but survived, and became the world capitalist system we know
today” (Wallerstein 1984:164). Although it originated in Europe, the world
economy was predicated upon ceaseless expansion and by the end of the nine-
teenth century included ‘“‘virtually the whole inhabited earth” (Wallerstein
1984:165). What is particularly novel about Wallerstein’s argument is that
he conceives of the modern world system as a single system whose spatial
structure is of central importance to the systematic surplus transfers that ensure
its reproduction; “‘today,” Wallerstein declares, “there is only one social sys-
tem and therefore only one mode of production extant—the capitalist world--
economy” (1984 :165), (fig. 12.1).

One persistent objection to Wallerstein’s thesis is the preeminence of a single
scale of analysis (Agnew 1982). This preeminence has a number of implica-
tions. First, Wallerstein’s theoretical apparatus and substantive analysis have a

\ peculiarly Eurocentric cast, whereas Europe was ‘“‘an upstart peripheral to an
ongoing operation,” an operation that during the thirteenth century stretched
from northwestern Europe to China in a chain of interlocking spheres of ex-
change (fig. 12.2). This premodern world system was nonhierarchical and
polycentric. Had its spheres and circuits not existed, Abu-Lughod insists,
“when Europe gradually ‘reached out,” it would have grasped empty space
rather than riches™ (1989:12). Also, even Europe’s outreach cannot be expli-
cated in uniquely European terms. In showing how the core subjugated the
periphery, Wallerstein effectively confines the dynamism of the world system
to the core and fails to recognize the dynamics of the periphery. Action be-

ECONOMY POLITY CULTURE

Reciprocal-lineage Single Single Single MINI-SYSTEMS

Redistributive-tributary Single Single Muitiple WORLD-EMPIRES
Capitalist Singie Multiple Mutltiple WORLD-ECONOMIES

Fig. 12.1. The Relations of Economy, Polity, and Culture in Wallerstein’s Schema.
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1989.

comes the_preserve of ‘Europeans and their descendants, to whom all other
cultures merely or even passively respond (Wolf 1982).

A second objection, and another way of saying much the same thing, is that
Wallerstein’s framework makes it difficult to envisage regional geography as
anything other than a screen on which the logic of the world system is pro-
jected. Yet frofa:the colonial period onward, the incorporation of the United
States into-thérf;jz's{orld economy had profound consequences for different re-
gions: “Indeed, regions have themselves often been defined by their relation-
ships to the world-economy as much or more than by their relationships to each
other” (Agnew 1987:20; see also Meinig 1986). This observation continues to
be true, but Agnew also implies that from the closing decades of the nineteenth
century, the rise to dominance of the United States within the world economy

_has fundamentally changed that economy’s logic. In much the same way,
Storper claims that *“‘capital [has been] forever altered by the [subsequent] rise
of Japan, not simply revealed ‘in another instance’” (1987:420). The point of

_ these reservations about Wallerstein’s thesis is that in certain critical circum-

stances, ““the local makes the global” (Storper 1987:420).

A third problem with Wallerstein’s thesis is its reductionism. It would be
foolish to deny the extraordinary power of the capitalist world economy, as
recent events in Eastern Europe have made only too obvious, but it is wrong
to fold the multiple dimensions of modemity into the single axis of capitalism.
A host of scholars of different persuasions would now agree that no adequate
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historical geography of globalization can be written at an economic level alone,
especially when one abandons the privileged perspective prevalent at Waller-
stein’s core. “Critical regional analysis of peripheral societies will stagnate
[unless] we throw off the fetters of econocentrism’ and develop a critical po-
litical theory (Sadler 1989:288). The horizons of such a project would of
necessity -be wide, and its contours cannot be confined to the state and to
geopolitical alignments. The localization of experience is intense in many of
these peripheral societies, and the struggles over meaning that inhere in par-
ticular places are struggles over cultural modalities. As such, they reach not
only into the abstract calculus of commodity production, at once totalizing and
globalizing, but also into the intensely concrete and capillary microphysics of
local cultures and local knowledge. Peasants in subaltern societies may well be
“people on whom the wave of modernity has just broken,” but geographers
will make little sense of their struggles if they persist in measuring the power
of the wave as a uniquely economic force (Watts 1988 :31).

These qualifications suggest that globalization is a compound process, a se-
ries of overlapping and interpenetrating changes that admit of no single, simple
dynamic. In itself, perhaps, this does not say much. Certainly, it says nothing
about the practical problems involved in conducting multilocale and multilevel
inquiries, nor does it say anything about the contemporary crisis of represen-
tation that such inquiries must confront, wherein “‘the problematization of the
spatial” looms large (Marcus and Fischer 1986; Marcus 1990). But it does at
least suggest why social (and other human and cultural) theories that remain
uninformed by geographical imagination will continue to represent modernity
as (for example) the colonization of a monistic lifeworld by a monistic system.
These singular simplifications have little real purchase on the topography of
modernity, but the debate over postmodernism and postmodernity has pursued
these questions most keenly; it offers one way in which the scales question
might be-thoroughly addressed.

Postmodernity and Globalization. It is difficult to place an abrupt caesura
between modernity and postmodernity because of the profound schism in the
late twentieth-century world between the locus of experience and the loci of

power and production.

What tends to disappear is the meaning of places for people. Each
place, each city, will receive its social meaning from its location in
the hierarchy of a network whose control and rhythm will escape
from each place and, even more, from the people in each place. . . .
The new space of a world capitalist system . . . is a space of variable
geometry, formed by locations hierarchically ordered in a continu-
ously changing network of flows. . . . Space is dissolved into
flows . . . cities into shadows (Castells 1983:314).
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Such a disjuncture is a commonplace of modernity, where “the truth of
experience no longer coincides with the place in which it takes place™ (Jame-
son 1988:349). Similarly, myths come to surround consumption when its
experience is divorced from the realities of production (Sack 1990). But post-
modernity intensifies this disjuncture to such a degree that it becomes extraor-
dinarily difficult to represent its configuration in modernist terms. To Jameson,
for example, the spatial peculiarities of postmodernism are

symptoms of a new and historically original dilemma, one that in-
volves our insertion as individual $ubjects into a multidimensional
set of radically discontinuous realities, whose frames range from the
still surviving spaces of bourgeois private life all the way to the
unimaginable decentering of global capital itself. Not even Einstein-
jan relativity, or the multiple subjective worlds of the older mod-.
ernists, is capable of giving any kind of adequate figuration to this
process. (1988:351).

Jameson’s is not a counsel of despair. His analyses of postmodernism and post-
modernity have sought to bring contemporary fragmentations within the com-
prehensive gaze of historical materialism. Parallel attempts by geographers to
come to terms with the crisis of representation owe much to Jameson’s reflec-
tions, and they bear directly on interpenetrations of the local and global.

Edward Soja’s essays: on the internationalization of Los Angeles provide
some of the most illuminating and economical sketches of the ways in which
the local and the global may be represented under the sign of postmodernism.
Although the space-economy of the late twentieth-century city is situated
within successive global and regional restructurings of capital, Soja rejects
conventional models of modernization. Rather than trace the progressive
march of modernity outward, through a series of metropolitan growth poles,
SO_]a proposes a complex dialectic of globalization and localization in which,

“more than ever before, the macro-political economy of the world is becoming
contextualized and reproduced in the city” (1989:188).

Ignored for so long as aberrant, idiosyncratic, or bizarrely excep-
tional, Los Angeles, in another paradoxical twist, has, more than
any other place, become the paradigmatic window through which to
see the last half of the twentieth century. I do not mean to suggest
that the experience of Los Angeles will be duplicated elsewhere.
But just the reverse may indeed be true, that the particular experi-
ences of urban development and change occurring elsewhere in the
world are being duplicated in Los Angeles. (Soja 1989:221)

This implosion renders conventional forms of spatial analysis inoperable, but
the essentials of Soja’s analysis are cast within the framework of David Har-
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vey’s thoroughly modern historico-geographical materialism (Gregory 1990).

One of Harvey’s longstanding concerns has been to show that the production
of space is an essential moment in the reproduction and transformation of the
capitalist mode of production. He argues that one of the characteristic impulses
of capitalism has been what Marx called “the annihilation of space by time,”
a propensity for capital rotation to accelerate through what geographers term
time-space convergence (Janelle 1969) or time-space compression (Harvey
1989). Postmodernity results from a deep-seated crisis in the Fordist regime
of capital accumulation that was established during the decades immediately
following World War II. This crisis is currently being resolved through the
precarious and painful installation of a new regime of post-Fordist flexible
accumulation. The crisis is predominantly one of temporal and spatial form,
so that the transition from one regime of accumulation to another has to be
embedded in a dramatic transformation of the space-economy of advanced
capitalism. Indeed, contemporary waves of time-space compression have be-
come so powerful that flexibility connotes hypermobility. Spasmodic surges of
financial capital now shape the fortunes of people and places throughout the
world.

The rapidity with which currency markets fluctuate across the
world’s spaces, the extraordinary power of money capital flow in
what is now a global stock and financial market, the volatility of
what the purchasing power of money might represent, definer. . . a
high point of that highly problematic intersection of money, time
and space as interlocking elements of social power in the political
economy of postmodernity. (Harvey 1989:298)

These instabilities are structurally implicit in the contemporary crisis of rep-
resentation. As human experience of time and space becomes fragmented and
radically destabilized, people become increasingly unsure how to represent the
tense and turbulent world in which they find themselves. If this uncértainty
seerns to address Castells’s concerns, however, it also feeds into a revaloriza-
rion of place: “The collapse of spatial barriers does not mean that the signifi-
cance of place is decreasing . . . as spatial barriers diminish so we become
much more sensitized to what the world’s spaces contain” (Harvey 1989:294).
Contemporary accent on the local—which includes “the discursive preoccu-
pation with distinction, fragmentation and uniqueness,” all watchwords of the
postmodern sensibility—derives from the dynamics of globalization. The valo-
rization of place is to be theorized within “the contradictory dynamics of
increasingly footloose and mobile capital seeking out profitable locations
amidst a highly disjointed and fragmented mosaic of uneven [global] develop-
ment in which competitive places try to secure a lucrative development niche”
(Swyngedouw 1989:31). The essential paradox for Soja, Harvey, and Swyn-
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gedouw is that the heightened importance of globalization does not erase the
significance of difference; it requires, rather, its recomposition. ’

These issues remain to be settled. Some critics have urged a still more con- .
textual analysis of post-Fordism, one that is more sensitive to the cultural and
social specificities (the extraeconomic geographies) inscribed within the very
modalities of ““flexible specialization” (Sayer 1990), one that parallels the ob-
jections to Wallerstein’s framework. Others have urged greater attention to the
coexistence of other modes of economic organization: to geographies of com-
bined as well as uneven development (Gertler 1988). Still others have cau-
tioned against overvalorization of place and the construction of “mythical
geographies” that fail to grapple with the formidable political geography of
the local-global continuum (Amin and Robins '1990). All these proposals will
confront a host of technical as well as theoretical difficulties (Cox and Mair
1989). But taken together, they indicate, in different ways, that spatial or con-
ceptual scale need not be a barrier to understanding. It often seems that the
commonplace politics of scale constitute one of the most insistently ideological
aspects of everyday life. Through these multifaceted explorations of the com-
plex and changing geographies of the local-global nexus and the critical vision
they provide, geographers will begin to glimpse at least a provisional anatomy
on which to base future incisions, even if the skeletal frameworks remain

hidden.

Nature, Society, and the Local-Global Continuum

The ‘themes of modernity. and postmodernity have thrust globalization to the
center of space-society research. Concern with the persistence of premodernity
and with the environment has kept the focus on locality strong among nature-
society geographers, particularly those who study the rural Third World. Glob-
alization themes have entered not only through the conceptual issues noted
above but through practical concerns emerging from the research agenda on
human dimensions of global environmental change (Turner 1989a; Kates et al.

1990).

Locality in Premodernity. Much of the local-to-global discourse has been
grounded in the study of land use, especially in the have-not world. To address
this subject is almost to confront a conceptual and terminological impasse: the
behavior and rationales of actors—whether individuals, groups, or societies—
are not fully indigenous and traditional (precapitalist), yet neither are they
modern (capitalist). Rather, a set of unique hybrids of human conditions and
decisions influences land use between these polar types (Brush and Turner
1987). For the most part, these cultural hybrids engage nature directly on a
day-to-day basis, primarily through smallholder agriculture. It is through the
agricultural engagement with nature that the socioeconomic facets of the rela-
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tionship are articulated. Of particular significance is the dual nature of decision
making that is grounded both in the rationalization of value captured in the
market (commodity production) and in specific forms of production for con-
sumption guided by indigenous motives and rationales (Brush and Turner
1987 :33—34). What undergirds this work is the belief that the state of agricul-
ture (and hence of land use) at any time and place is a product of farmer
motives and rationales as the opportunities and constraints of the physical en-
vironment are assessed. Land use is obviously more than the product of human
behavior, for it is intimately tied to the physical environment. Similar social,
political, and economic conditions of decision making in dissimilar physical
environments usually yield different land uses (Brookfield 1972). Environment
mediates and conditions land use.

Contemporary geographic research on land use in the have-not world ex-
amines small areas from two perspectives. Microgeographies of land use focus
on individual ‘households and recognize the role of indigenous agricultural
knowledge (particularly in microlevel manipulations of environments) and the
importance of the structure of the household production unit (Rocheleau 1989).
Land use is a function of the resources available to a household, and gender-
based access to land or control of agriculture inputs in minispaces will affect
overall land-use patterns. Regional assessments of land-use patterns, on the
other hand, follow from comparative studies of these same themes at broader
scales of aggregation; regions are bounded by socioeconomic and environmen-
tal contexts (Parry, Carter, and Konjin 1988).

The emphasis on studies of smaller areas has not followed solely from the
pragmatics of research; it also reflects underlying views about the best ways to
understand and explain nature-society relationships. At least three views favor
microapproaches: (1) historians and humanists argue that complete understand-
ing of land uses and their changes, the human “ways of belonging to an eco-
system,” is best achieved “at the local level, where they become most visible”
(Cronon 1983:12,14); (2) an emerging interest in melding various forms
of social theory with nature-society relationships also brings analysis to the
microlevel in order to capture the hermeneutics involved (Zimmerer 1990;
Bebbington, in press); and (3) dissatisfaction with the metatheories of the
nature-society relationship has led many practitioners to opt for midrange con-
ceptualizations—those applicable to broad socioeconomic conditions mediated
by local factors (Kates 1987; Turner 1989b). They have apparently accepted
the argument that metatheory applied at macrospatial scales may lead to gen-
eralizations of questionable utility, while microapproaches alone may lead to
no generalizations at all (Merton 1967). '

These geographic approaches to nature and society employ a full palette to
paint the richness of context, and they have added the variability of context to
theories that hold much of context constant. They have typically stopped short
of penetrating other important aspects of land-use understanding, especially
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the broader sociopolitical forces that structure conditions within which land-
use decisions are made. Such forces typically originate outside the areas being
studied and are linked to broad and even global elements of society that are not
readily captured in theories of the microscale or the midrange.

Globalizing the Relationship. A global perspective pulls nature-society geog-
raphies from micro- and mesoscales to a macro view. Conceptually, Waller-
stein’s influence is again an appropriate point of departure, although precursors
for the analysis of land use exist, such as the extension by geographers of von
Thiinen’s land-use principles and patterns to transcontinental scales (Peet
1969). Much of the recent discourse has centered on “the intersection of world
political economy and local processes of access to and struggle over resources”
(Watts 1989:11). Colonialism, global capitalism, and underdevelopment have
offered extremely limited and biased choices to smallhold farmers, usually in
a context disadvantageous to them (Blaikie 1985; Wisner 1988). The influence
of this work has exceeded what would be expected given the small number of
geographers addressing questions of Third World agriculture, which suggests
the degree to which this aspect of agriculture has been overlooked in the past.
To be sure, local and regional inequities that influence land use have received
considerable attention, but they are considered mere mediating influences on
global forces such as the spread of capitalism and commodity production.
Smallholders in the have-not world operate under structural constraints that
deny them choice, leading to the dual behavior described above that drives
land use and land-use change.

These macroperspectives shunt the principal questions of nature-society re-
lationships away from individual or group activity within a socioeconomic
structure to the evolution and nature of that structure itself, to the changing
nature of global capitalism as it reconfigures ways to extract profit from small-
holders. For nature-society geographies in general, this global emphasis runs
the danger of so submerging the local beneath the global that contextual ele-
ments operative at the microscale—especially the physical environment—
disappear from view. Globalism courts the excesses of holism just as much as
the behavioral approach risks those of aggregation.

A second kind of global interest is also emerging—that of environmental
change, with a major emphasis on global land-use transformations (Wolman
and Fournier 1987; Kates et al. 1990). It focuses both on the human forces that
lead to land-use changes that in turn ultimatzly affect the global environment,
and on human responses to the environmental impacts that follow. Two kinds
of global change are considered, differing in the scales of immediate operation
(Turner et al. 1990). Systemic change affects a fluid physical system that op-
erates globally. Examples include climate, the composition of the atmosphere,
and sea level. Systemic change has worldwide impacts, even though the human
sources of impact may be quite concentrated spatially and even though impacts
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will be felt differently in different places. Cumulative change is localized in its
reach. It can be termed global when it attains a worldwide spatial distribution
or a globally significant magnitude. Examples include soil loss or degradation,
mineral resource depletion, and water withdrawal and pollution.

Critical to understanding both kinds of change are the roles given to human
macroforces. The subject has not been tackled by the geographic community,
although the candidate forces (population change, technological change, eco-
nomic organization, and political structure) are well known and have been
explored through a number of nature-society studies undertaken at local to
mesoscales (Hecht and Cockburn 1989). An emerging issue is the effect that
globally systemic human forces (e.g., the international oil market) will have
on global environmental change. Most discussion to date has been speculative.
Empirical demonstration of global-scale relationships—for example, between

~major forms of national political structure and the degree of deforestation or

amount of carbon dioxide released—is absent beyond truisms such as the links
between the rise of world population or per capita consumption and Increasing
land transformations. There is good reason to believe that such relationships,
if found, will be tenuous at best and of little use in addressing the problem.
Thus far, the significance of the macroforces that underpin others or form the
basis from which mediating or conditioning forces can be added remains in
the same speculative limbo as that described for macroconceptual themes of
globalization.

Here Clark (1987) offers valuable insights about some of the broader ways
to tackle problems of scale in environmental change. Identifying the space-
time scales at which particular sets of phenomena processes operate and “map-
ping” them (fig. 12.3) illustrates the scale problems in the linkage of climatic,
ecological, and social phenomena processes. Such exercises may help resolve
scale issues in geography, particularly if the phenomena and processes are
mapped against the scales of explanatory themes.

Scale need not be a barrier to understanding, but it has functioned as one in

- nature-society geographies. How much of this barrier is inherent in the subject

and how much in the biases of its students remains to be seen. The need for a
more complete understanding of the nature-society relationships that link the
local to the global has been recognized but little explored. Attempts have been
made to address land degradation in the have-not world from a perspective that
purports to bridge the several local-to-global approaches, but because ‘‘land
degradation has occurred in such a wide variety of social and ecological cir-
cumstances, it is clearly futile to search for a uni-causal model of explanation”
(Blaikie and Brookfield 1987:4). Macro- and microforces in similar socioeco-
nomic and environmental circumstances play different roles. An ambitious un-
dertaking indeed, the Blaikie and Brookfield volume illuminates the conceptual
disjunctures and inconsistencies that follow from bottom-up (micro to macro)
or top-down (macro to micro) approachés; it stresses the need to nest different
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Fig. 12.3. Spatial Scales of Interacting Nature-Society Phenomena and Processes. SOURCE:
Clark 1987. Used by permission of Kluwer Academic Publishers.

explanations at different scales, and it returns us to the assessments made n
the mid—twentieth century (McCarty, Hook, and Knos 1956:16) with an en-
larged and enriched appreciation of the conceptual, substantive, and technical
challenges of scale disjunctures. '

PHYSICAL GEOGRAPHY AND THE SCALE CONTINUUM

When the temporal-spatial range of environmental objects is considered
(fig. 12.4), three critical facts emerge. First, natural objects of interest to
physical geographers occur over a range of spatial scales spanning fifteen
orders of magnitude or more. Second, the basic objects of study occur at some-
what different spatial scales in each of the earth systems—atmospheric phe-
nomena considered important tend to be larger than those of the lithosphere
surface and the biosphere. A mesoscale study in synoptic climatology, for ex-
ample, might involve analysis of a regional drought affecting 10° to 10° km?,
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a mesoscale study in geomorphology might focus on a watershed of 10! to
10% km?, and a mesoscale study in biogeography might focus on a forest stand
of 10-! km?. Third, within the three earth systems—atmosphere, biosphere,
~_and lithosphere—spatial and temporal scales of variation are related; larger
entities tend to vary over longer temporal scales. Whereas spatial scales tend
in human geography to be linked with conceptual scales, in physical geography
the choice of a spatial scale to some extent focuses attention on processes that ‘

< vary over a corresponding temporal scale.
Because phenomena of . interest occur over such a wide range of scales.
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physical geographers, more than human geographers, have always worked at
multiple scales. At any one time, however, research tends to focus on a par-
ticular range of scales. As physical geography has developed, this range has
shifted from large-scale to small-scale to large-scale. Scale shifts in each of the
subfields of physical geography are individualistic, driven by technical devel-
opments as well as by intrinsic and extrinsic theoretical developments.

Scales in the Practice of Physical Geography

In geomorphology as in human geography, the regional scale was dominant

~ during the early part of the twentieth century (K. Gregory 1985). Regional-

scale interests derived from the influence of William Morris Davis and his
followers, who focused on questions of the long-term evolution of regional
landscapes. Starting in the 1950s, explanation in geomorphology shifted away
from the Davisian approach toward understanding the mechanics and dynamics
of specific, small-scale geomorphic processes (K. Gregory 1985). Although 2
shift in time scales (from historical explanations to contemporary process €x-
planations) is usually emphasized, a shift in spatial scales clearly occurred
simultaneously. What caused this shift in spatial scale of research? One factor
was the need to make direct field measurements of form and process rates. As
a result, measurement capabilities constrained the spatial scale to specific sites
or localities; the temporal scale was held to correspondingly short spans. Only
contemporary processes can be directly measured. One researcher suggested
that the atiractions of quantitative field measurement and analysis may have
propelled this scale shift more than did the rationale behind the use of those
techniques (Gardner 1983). Another factor promoting scale reduction is that as
spatial scale incréases, complexity increases. The search for basic physical
understanding, in fact, often leads in a progressively reductionist direction
(Richards 1990).

Geomorphology as practiced today is eclectic and is not limited exclusively
to microscale process studies. Process geomorphology includes both micro-
scale studies of process units (e.g., stream channel features, slopes, and beach
profiles) an¢ mesoscalz studies of landform units (2.g., small-to-large drainage
basins and littoral cells). Another imporiant theme at the mesoscale is drainage
network analysis. In Quaternary geomorphology—the study of environmental
influences over the last two million years—regional-scale studies are relatively
common (Marston 1989). At present, there is relatively little work by Ameri-
can geomorphologists in the new field of megageomorphology (Gardner and
Scoging 1983; Bridges 1990).

In the early twentieth century ecology and biogeography were dominated by
the work of Clements on plant succession and plant formations (Viles 1988).
While plant succession occurs on a time scale much shorter than that of
Davisian landscape evolution, plant formations occur at a spatlal scale similar

BEST COPY AVAILABLE + = 147



270 ¢ - * W. B. MEYER, D. GREGORY, B. L. TURNER, P. F. MCDOWELL

to that of Davisian landscapes (see fig. 12.4). By the middle of the twentieth
century, biogeography in U.S. geography departments was relatively inactive
but focused on human-biota interactions and vegetation mapping. In the late
twentieth century, activity has increased, with a trend toward more small-scale
studies (Veblen 1989). Currently, some important themes in biogeography in-
clude vegetation dynamics and vegetation-environment relations, ecosystem

structure and function, Quaternary paleoecology, and human-biota interac-

tions. Studies at the microscale to the small end of the mesoscale appear from
Veblen’s review (1989) to be numerically dominant in the field as a whole.
Like geomorphology, much of modern biogeography involves direct field sam-
pling by the researcher, thereby limiting the spatial scale of projects that can
be attempted.

Early climatology research was descriptive. It focused on climatic clas-
sification of sites and spatial patterns of climate at the scale of regions
(K. Gregory 1985). Through time, focus shifted from description to explana-
tion of large-scale patterns in response to both technical and conceptual devel-
opments. Today, hemispheric-scale to global-scale questions are much more
important, although microclimatology also remains an active field. The devel-
opment of the radiosonde produced consistent, large-scale data sets. and de-
velopments in the mathematical theory of atmospheric circulation allowed
weather and climate at a station to be explained in terms of the dynamics of
primary and secondary circulation features. These theories and observations
form the basis of modern synoptic and dynamic climatology. At a variety of
small spatial scales, geographers have also focused on the role of landscape
and human activities in the energy and water balances at the earth’s surface
(Miller 1977; Oliver et al. 1989).

From Microscale to Macroscale

As physical geographers have become more confident of their concepts and
techniques at the microscale (site scale), two forces are drawing attention back
to the meso- to macroscales. First, there is a growing understanding of the

nteraction of factors across different scales. Questions defined and answered
at one spatial scale may omit important relationships and controls that operate
at other scales, and longer-term history may influence processes that are de-
fined and studied at short time scales. In ecology, for example, species di-
versity at'a site may be controlled not only by local-scale factors such as
competition and environment but also by large-scale factors such as regional
diversity (Ricklefs 1987). Regional diversity is largely the result of history on
Quaternary or longer time scales, so controls are multiscale in time as well as
in space. Indeed, there may be networks of interacting controls at different
scales, and the relative importance of micro- and macroscale controls them-
selves may vary spatially and temporally (Baker 1989). Rather than focusing
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solely on microscale controls, microscale process studies should be preceded
by analyses that consider controlling factors operating over a range of spatial
scales (Phillips 1986).

Second, explanations of landscape-scale phenomena are held by most geo-
morphologists (Church et al. 1985) and by many biogeographers (Veblen 1989)
to be the basic goals of research. In geomorphology, however, it is widely
recognized that this aim is not presently being achieved. Many geomor-
phologists have called for integrating microscale, short-term process studies

_into explanations of larger-scale, longer-term regional landscape development
(Gardner 1983; Bridges 1990; Richards 1990), but this integration is not easy
(Mark 1980; Thorn 1982). It has been attempted, for example, in Quaternary
stratigraphic studies and through space-for-time substitutions. The former in
some cases do not adequately resolve temporal details, and the latter are theo-
retically flawed in most applications (Church and Mark 1980).

Major theoretical barriers may impede the integration of microscale under-
standing into landscape-scale explanations. Schumm and Lichty (1965) point
out that the causal roles of various geomorphic variables are scale-dependent:
characteristics that function as dependent variables at one time scale may be
independent variables at shorter time scales. Schumm and Lichty’s analysis in
the time domain has corollaries in the spatial domain (Baker 1989), and the
analysis can be extended from geomorphology to climatology and ecology
(McDowell, Webb, and Bartlein 1990). Explanations based on observations at
one scale cannot casually be transferred to another scale, and scale must be
quantified as rigorously as possible. On the other hand, the time-dependence
of variable status is not “‘a part of the inherent nature of the system. Rather,
the effect is an artifact of statistical sampling . . . [or] is caused by a spatiotem-
poral stratification of sampling” (Montgomery 1989:56). Long-term history is
the result of systems operating under the same physical laws as those that
underlie small-scale, contemporary explanations of geomorphic processes. De-
spite such assertions, scale transference has not been accomplished extensively
to-date. o

Arnd despite the lack of a clear theorstical rec map for extending microscale
understanding to the macroscale, geomorphologists increasingly are attempting
it. Three recent examples illustrate the variety of approaches they use. In a
study of stream system response to climatic change at the 10°- to 10*-year time
scale, Knox (1983) evaluated competing qualitative theories using three kinds
of criteria: consistency with physical processes known from smaller-scale stud-
ies, comparison of their predictions to empirical data, and consistency in the
spatial and temporal scales of behavior of the controls and the response. Currey
(1990) suggested that records of Pleistocene closed-basin lakes be related to
paleoclimatic and other paleoenvironmental changes by using a series of con-
ceptual and semiquantitative models of lake response to various physical con-
trols. Those models, in combination with stratigraphic data, can be used to
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pose hypotheses of past processes for testing against further stratigraphic and ‘
paleoenvironmental evidence. Morris and Olyphant (1990) adopted a com-
bined physical modeling and empirical approach to explain spatial develop-
ment of alpine lithofacies (moraines, rock glaciers, talus) at the regional scale.
Based on local-scale process studies, they developed and parameterized a pro-
cess model simulating talus and rock glacier development at a site as a function
of time and varying microclimate. They then used the model to simulate de-
velopment of lithofacies over a hypothetical three-thousand—year sequence of
climatic conditions. A next step would be to test their model’s performance
against empirical data from one or more sites. These examples show a variety
of approaches to integrating analysis at different scales, from conceptual
schemes to quantitative models of physical processes. Empirical historical data
are critical at all scales because these data provide the means for testing process
models, and process studies are in turn critical in that they provide the means
of formulating the models. Implicit in the work of Knox and Currey is the
possibility of using historical data bases for regions or continents to evaluate
the effects of controls such as climate that operate at large spatial scales.

Global Change and Scale Integration

A new impetus for scale integration in environmental science has emergad in .
recent years. The threat of human-induced modification of climate has resulted
in the development of the new interdisciplinary field of global change and
highlighted the importance of scale in geographic research. The natural science
aspects of global change research focus on understanding interconnections be-
tween large-scale features of the atmosphere, hydrosphere (especially oceans
and ice), land surface, and biosphere, and on predicting effects of large-scale
variations in these systems. Since the late 1970s, remarkable progress has been
made in understanding these large-scale processes (Prell and Kutzbach 1987;
Broecker and Denton 1989; Intergovernmental Panel 1990). The greatest chal-
lenge in predicting effects of variations is to integrate across scales in the op-
posite directicn from that described above. That is, increased understanding of
climate variations on large spatial scales and over long time spans must be able
to predict regional and local impacts.

In addition to its focus on the problem of near-future climatic change,
global-change research has also influenced research on environmental change
on long time scales. A major tool of global-change research has been global
circulation models (GCMs) of the atmosphere and atmosphere-oceans. Em-
pirical data on Quaternary paleoenvironmental conditions at specific times are
used for model verification (COHMAP Members 1988). In addition, GCM
simulations of past climate at specific times have been used to formulate inde- .
pendent hypotheses of climatic processes that can be tested using empiricai _
geomorphic, ecologic, and hydrologic data (Kutzbach and Wright 1985; Bart-
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lein and others, in press). GCM simulations can provide more specific resolu-
tion of seasonal climate and precipitation vs. temperature changes than was
usually possible using paleoenvironmental data alone. In addition, this ap-
proach eliminates the problem of circularity in testing paleoecological recon-
structions with paleoecological data. As a result, it will be possible to advance
understanding of the long term behavior of biotic systems (Bartlein and Pren-
tice 1989), geomorphic systems, and hydrologic systems.

The use of GCMs in global change assessments provides another example
of the importance of linking different scales. On the one hand, the further
development of GCMs will require global-scale data on microscale processes
and on properties such as vertical profiles of leaf area and root density (Sellers
and Dorman 1987; Wilson et al. 1987) that currently are known for only a few
sites. On the other hand, translating GCM simulations of future climate into
regional and local projections will require the development of process models
of vegetation, soils, and hydrology (Prentice and Solomon 1991) to supplement
those presently available for microclimatology.

Physical geography, like human geography, has suffered from scale disjunc-
wres. The problems persist, but researchers are using a variety of approaches
in trying to overcome it. The new field of global change presents an opportu-
nity and a challenge to integrate research across scales; efforts in this area will
have payoffs for meso- and microscale understanding as well.

THINKING GLOBALLY AND ACTING LOCALLY

The environmentalist injunction to think globally and act locally is as daunting
in practice as it is appealing in principle. Yet if disjunctures in scale pose
problems, they also offer opportunities. The persistent and growing attention
given to the issues posed by the spatial-scale continuum testifies to their im-
portance. We have raised some of these issues and resolved none. Note, how-
ever. that while scale issues have at times acted as barriers to understanding by
isolating geographers with particular spatial, temporal, and conceptual scales
from one another, thev need not do so. Each new phase of interest leaves
geographers conceptually richer if not disciplinarily wiser.

Geographers are unlikely to abandon their interest in the micro-to-macro
continuum of spatial scales. Nevertheless, the persistence of the regional/me-
soscalé focus and the consistency with which geographers return to it after
forays into other scales reflect more than tradition—the return to the mesoscale
is recognition that it offers a meeting ground for the local and global poles of
empirical research. Through that recognition, geographers will preserve the
insights gained at the extremes of the scale spectrum and, ideally, move more
nimbly up -and down the continuum. The risk they run is that of finding a

151



274 -+ - W.B. MEYER, D. GREGORY, B. L. TURNER, P. F. MCDOWELL

comfortable resting place in the mesoscale, and remaining so grounded there
that they never grasp the levels of understanding found at either end. The chal-
lenge to geography is to devise a means for embedding the local and the global
in the regional.

NOTE

McDowell gratefully acknowledges the support of the Swedish Natural Science Re-
search Council (NFR) residential fellowship during the preparation of this paper, and
helpful comments from P. J. Bartlein.

REFERENCES

ABU-LUGHOD, JANET. 1989. Before European hegemony: The world system A.D.
1250-1350. Cambridge: Cambridge University Press.

AGNEW, JOHN. 1982. Sociologizing the geographical 1rna2mat1on Spatial concepts in
the world-system perspective. Political Geography Quarterly 1:159-166.

. 1987. The United States in the world-economy. Cambridge: Cambridge Uni-
versity Press.

ALLEN, T.F.H., and T. W. HoExsTRa. 1990. The confusion between scale-defined
levels and conventional levels of organization in ecology. Journal of Vegetation
Science 1:5-12.

AMIN, A. and K. RoBINs. 1990. The re-emergence of flexible economies? The mythi-
cal geography of flexible accumulation. Environment and Planning D: Society
and Space 8:7-34.

BAKER, W. L. 1989. Macro- and micro-scale influences on riparian vegetation in west-
ern Colorado. Annals of the Association of American Geographers 79:65-78.

BARTLEIN, PaTrICK J., P. M. ANDERsON, M. E. EDWaARDS, and P. F. McDOWELL.
n.d. A framework for interpreting paleoclimatic variations in eastern Beringia.
Quaternary International. In press.

BARTLEIN, PaTrIcK J. and I. C. PRENTICE. 1989. Orbital variations, climate, and
palececology. Trends in Ecology and Evolution 4:195-199.

BEBBINGTON, A. J. n.d. Indigenous-agricultural knowledge: human interests and criti-
cal enquiry. Agriculture and Human Values. In press.

BIRD, J. 1956. Scale in regional study illustrated by brief comparisons between the
western peninsulas of England and France. Geography 41:25-38.

. 1989. The changing worlds of geography: A critical guide to concepts and
methods. Oxford: Clarendon.

BLAIKIE, P1ERS. 1985. The political economy of soil erosion in developing countries.
London: Longman.

BLAIKIE, PIERS, and HaroLD C. BROOKFIELD. 1987. Land degradation and society.
London: Methuen.

152




THE LOCAL-GLOBAL CONTINUUM * +* 275

BripGES, E. M. 1990. World geomorphology. Cambridge: Cambridge University
Press.

BROECKER, W. S., and G. H. DENTON. 1989. The role of ocean-atmosphere reorgani-
zations in glacial cycles. Geochimica et Cosmochimica Acta 53:2465-2501.
BRrOOKFIELD, HaroLD C. 1972. Intensification and disintensification in Pacific agri-

culture: A theoretical approach. Pacific Viewpoint 13:30-48.

BrusH, S. B., and B. L. TURNER II. 1987. The nature of farming systems and views
of their change. In Comparative farming systems, ed. B. L. Turner Il and S. B.
Brush, 11-48. New York: Guilford. - : -

CaSTELLS, M. 1983. The ciry and the grassroots. Berkeley: University of California
Press.

CHURCH, M., B. GoMEz, E. J. HickIN, and O. SLAYMAKER. 1985. Geomorphological
sociology. Earth Surface Processes and Landforms 10:539-540. \
CHURCH, M., and D. M. MaRrxk. 1980. On size and scale in geomorphology. Progress

‘in Physical Geography 4:342-390.

CLaRrk, W. C. 1987. Scale relationships in the interaction of climate, ecosystems, and
societies. In Forecasting in the social and natural sciences, ed. K. C. Land and
S. H. Schneider, 337-378. Dordrecht: D. Reidel.

COHMAP MEMBERs. 1988. Climatic changes of the last 18,000 years: Observations
and model simulations. Science 241:1043-1052.

Cox, KEVIN R., and A. MaIr. 1989. Levels of abstraction in locality studies. Anti-
pode 21:121-132.

CRONON, WILLIAM. 1983. Changes in the land: Indians, colonists, and the ecology of
New England. New York: Hill and Wang.

CurreY, D. R. 1990. Quaternary paleolakes in the -evolution of semidesert basins,
with special emphasis on Lake Bonneville and the Great Basin, USA. Paleogeog-
raphy, Paleoclimatology, Paleoecology 76:189-214.

GARDNER, R. 1983. Introduction. In Mega-geomorphology, ed. R. Gardner and
H. Scoging, x—xiii. Oxford: Clarendon.

GARDNER, R., and H. SCOGING, eds. 1983. Mega-geomorphology. Oxford: Clarendon.

GEERTZ, CLIFFORD. 1983. Local knowledge: further essays in interpretive anthropol-

ogy. New York: Basic Books.

GERTLER, M. 1983. The limits to flexibility: Comments on the post-Fordist version of
production and its geography. Transactions of the Institute of British Geographers
13:419-432. ' .

GREGORY, DEREK. 1990. Chinatown, part three? Soja and the missing spaces of social
theory. Strategies: A Journal of Theory, Culture, and Polirics 3:40-104.

. n.d. Geographical imaginations. Oxford: Basil Blackwell. In press.

GReGORY; K. J. 1985. The nature of physical geography. London: Edward Amold.

HAGGETT, PETER. 1964. Regional and local components in the distribution of for-
ested areas in southeast Brazil: A multivariate approach. Geographical Journal
130:365-380.

153



276 « - + W. B. MEYER, D. GREGORY, B. L. TURNER, P. FF. MCDOWELL

HARVEY, DaviD. 1989. The condition of postmoderniry. Baltimore: Johns Hopkins
University Press.

HECHT, SUSANNA, and A. CoCKBURN. 1989. The fate of the forest. London: Verso.

INTERGOVERNMENTAL PANEL ON CLIMATE CHANGE. 1990. Climate change. Cam-
bridge: Cambridge University Press.

JaMEsoN, F. 1988. Cognitive mapping. In Marxism and the interpretation of culture,
ed. C. Nelson and L. Grossberg, 347-357. Urbana: University of Illinois Press.

JANELLE, DONALD. 1969. Spatial reorganization: A model and a concept. Annals of
the Association of American Geographers 59:348-364.

KATESs, ROBERT W. 1987. The human environment: The road not taken, the road still
‘ beckoning. Annals of the Association of American Geographers 77:525-534.
KATES, ROBERT W., WILLIAM C. CLARK, V. NORBERG-BOHM, and BiLL L. TURNER

II. 1990. Human sources of global change: A report on priority research and
initiarives for 1990-1995. Discussion paper G-90-08. Cambridge, Mass.: John F.
Kennedy School of Government Global Environmental Policy Project, Harvard

University.

K~oX, JAMEs C. 1983. Responses of river systems to Holocene climates. In The Ho-
locene. Vol. 2 of Late Quaternary environments of the United States, ed. H. E.
Wright, Jr., and S. C. Porter, 26—41. Minneapolis: University of Minnesota Press.

KuTzBach, J. E., and H. E. WRIGHT, JR. 1985. Simulation of the climate of 18,000
years BP: Results for the North American/North Atlantic/European sector and
comparison with the geologic record of North America. Quaternary Science Re-
views 4:147~187.

McCartY, H. H., J. C. Hook, and D. S. KN0Os. 1956. The measurement of associ-
ation in industrial geography. University of lowa Department of Geography Re-
ports 1:1-143.

McDoweLL, PaTriciA F., T. W. WEBB III, and PATRICK J. BARTLEIN. 1990. Long-
term environmental change. In The Earth as transformed by human action, ed.
B. L. Tumer II, W. C. Clark, R. W. Kates, J. F. Richards, J. T. Mathews, and
W. B. Meyer, 143-162. Cambridge, Mass.: Cambridge University Press.

MCLUHAN, MARSHALL. 1964. Understanding media: The extensions of man. New
York: McGraw-Hill. |

Marcus, G. 1990. The redesign of ethnography after the critique of its rhetoric. Paper
presented at conference, “The Notion of Knowing in the Social Sciences,” Uni-
versity of Southern California.

Marcus, G., and M. FiscHER. 1986. Anthropology as cultural critique: An experi-
mental moment in the human sciences. Chicago: University of Chicago Press.

Marx, DaviD M. 1980. On scales of investigation in geomorphology. Canadian Ge-

-+ ographer 24:81-82.

MarsToN, R. A. 1989. Geomorphology. In Geography in America, ed. Gary L. Gaile
and Cort J. Willmott, 70-94. Columbus, Ohio: Merrill.

MEINIG, DoNALD W. 1986. Arantic America, 1492—1800. Vol. 1 of The shaping of

154




THE LOCAL-GLOBAL CONTINUUM + +» + 277

America: A geographical perspective on 500 years of history. New Haven: Yale
University Press.

MERTON, R. K. 1967. On sociological theories of the middle range. In On theorerical
sociology: Five essays, old and new, 39-72. New York: Free Press.

MILLER, D. H. 1977. Water at the surface of the Earth. New York: Academic.
MONTGOMERY, K. 1989. Concepts of equilibrium and evolution in geomorphology:
The model of branch systems. Progress in Physical Geography 13 :47-66.
Morais, S. E., and G. A. OLYPHANT. 1990. Alpine lithofacies variation: Working

towards a physically-based.model. Geomorphology 3:73-90. .

OLIVER, J. E., R. G. BaRry, W. A. R. BRINKMANN, J. N. RaYNER. 1989. Clima-
tology. In Geography in America, ed. Gary L. Gaile and Cort J. Willmott,
47-69. Columbus, Ohio: Merrill.

Palm, Risa. 1986. Coming home. Annals of the Association of American Geographers
76:469-479. ;

ParrY, M. L., T. B. CARTER, and N. T. KonyiN. 1988. The impact of climatic vari-
ations on agriculture. 2 vols. Dordrecht: Kluwer. '

PEeT, J. R. 1969. The spatial expansion of commercial agriculture in the nineteenth
_century: A von Thiinen interpretation. Economic Geography 45:283-301.

PHILBRICK, ALLEN K. 1982. Hierarchical nodality in geographical time-space. Eco- -
nomic Geography 58:1-19.

PuiLLIps, J. D. 1986. Spatial analysis of shoreline erosion, Delaware Bay, New Jersey.
Annals of the Association of American Geographers 76:50-62.

PreLL, W., and J. KUTZBACH. 1987. Monsoon variability over the past 150,000 years.
Journal of Geophysical Research 92:8411-8425.

PRENTICE, I. C., and A. M. SoLoMON. 1991. Vegetation models and global change.
In Global Changes of the Past, ed. R. S. Bradley, 365-383. Boulder, Colo.:
University Center for Atmospheric Research, Office of Interdisciplinary Earth
Studies.

RicHARDS, K. 1990. “Real” geomorphology. Earth Surface Processes and Landforms
15:195-197. ’

RickLEFs, R. E. 1987. Community diversity: Relative roles of local and regional pro-
c2sse5. Science 235:167-171. :

ROCHELEAU, D. E. 1989. Yours, mine and ours: The gender division of work, re-
sources, and rewards in agroforestry systems. Proceedings, 2nd Kenya Narional
Seminar on Agroforestry. Nairobi: ICRAF. '

Sack, ROBERT D. 1990. The realm of meaning: The inadequacy of human-nature
theory and the view of mass consumption. In The Earth as transformed by human
action, ed. B. L. Turner II, W. C. Clark, R. W. Kates, J. F. Richards, J. T.
Mathews, and W. B. Meyer, 659-671. Cambndge, Mass.: Cambridge University
Press. _

SADLER, D. 1989. Peripheral capitalism and the regional problematic. In New models
in geography, ed. R. Peet and N. Thrift, 267-294. Boston: Unwin Hyman.

155

BEST COPY AVAILABLE



278 - - * W. B. MEYER, D. GREGORY, B. L. TURNER, P. F. MCDOWELL

SAYER, ANDREW. 1990. Post-Fordism in question. International Journal of Urban and
Regional Research 14:666-695.

SCHUMM, S. A., and R. W. LiIcHTY. 1965. Time, space, and causality in geomor-
phology. American Journal of Science 263:110-19.

SELLERS, D. J., and J. L. DorMaN. 1987. Testing the simple biosphere model (SiB)
using point Micrometeorological and biophysical data. Journal of Climatology
and Applied Meteorology 26:622-651.

SmiTH, N., and D. WaRD. 1987. The restructuring of geographical scale: Coales-
cence and fragmentation of the northern core region. Economic Geography 63:
160-182.

Soisa, EDWARD W. 1989. Postmodern geographies: The reassertion of space in critical
social theory. London: Verso.

STORPER, MICHAEL. 1987. The post-enlightenment challenge to Marxist urban studies.
Environment and Planning D: Society and Space 5:418-426.

SWYNGEDOUW, ERIC. 1989. The heart of the place: The resurrection of locality in an
age of hyperspace. Geografiska Annaler 71B:31-42.

TAYLOR, PETER J. 1981. Geographical scales in the world systems approach. Review
5:3-11.

. 1982. A materialist framework for political geography. Transactions of the
Institute of British Geographers, n.s. 7:15-34.

THORN, C. E. 1982. Space and time in geomorphology. London: Allen and Unwin.

TURNER, B. L. II. 1989a. The human causes of global environmental change. In
Global change and our common future: Papers from a forum, ed. R. S. DeFries
and T. F. Malone, 90-99. Washington, D.C.: National Academy.

. 1989b. The specialist-synthesis approach to the revival of geography: The
case of cultural ecology. Annals of the Association of American Geographers
79:88-100.

TURNER, B. L. II, R. E. KaspERsON, W. B. MEYER, K. M. Dow, D. GOLDING, J. X.
KasPERSON, R. C. MITCHELL, and S. J. RaTick. 1990. Two types of global
environmental change: Definitional and spatial-scale issues in their human dimen-
sions. Global Environmental Change 1:14-22.

VEBLEN, THOMAS T. 1989. Biogeography. In Geography in America, ed. Gary L.
Gaile and Cort J. Willmott, 28-46. Columbus, Ohio: Merriil.

VILEs, H. 1988. Introduction. In Bzogeomorphologv ed. H. Viles, 1-8. Oxford Basil
Blackwell.

WALLERSTEIN, 1. 1974. Capitalist agriculture and the origins of the European world-
economy in the sixteenth century. Vol. 1 of The modern world system. New York:
Academic.

. 1979. The Capztalzst World-Economy. Cambridge: Cambridge University

Press.

. 1984. The politics of the world economy. Cambridge: Cambridge University

Press.




THE LOCAL-GLOBAL CONTINUUM * + ~ 279

WaTsoN, M. K. 1978. The scale problem in human geography. Geografiska Annaler
60B:36—47.

WaTTS, MICHAEL. 1988. Struggles over land, struggles over meaning: Some thoughts
on naming, peasant resistance, and the politics of place. In A ground for common
search, ed. R. Golledge, H. Couclelis, and P. Gould, 31-50. Goleta. Calif.:
Santa Barbara Geographical Press.

. 1989. The agrarian crisis in Africa: Debating the crisis. Progress in Human
Geography 13:1-41. ,

WiLsoN, M. F., A. HENDERSON-SELLERS, R. E. DICKINSON, and P. J. KENNEDY.
1987. Sensitivity of the biosphere-atmosphere transfer scheme to the inclusion of
variable soil characteristics. Journal of Climatology and Applied Meteorology
26:341-362. '

WISNER, B. 1988. Power and need in Africa. London: Earthscan.

WoLF, E. 1982. Europe and the people without history. Berkeley: University of Cali-
fornia Press. _

WorMan, M. G.. and F. G. A. FOURNIER, eds. 1987. Land rransformation in agri-
culture. Chichester: John Wiley and Sons.

ZMERER. K. S, 1990. Common field agriculture in the Central Andes: Struggles
over production. space. and ecology in the 16th and 20th centuries. Paper pre-
sented at the annual meeting of the Association of American Geographers, To-
ronto, Ontario.

BEST €OPY AVAILABLE

157



65 % L8L XL ‘unsny ‘6181 Xog "Q'd ‘ssaid $8¥3L JO Aussoatuny 3y 4q 2661 @
€001-€86 "dd ‘7661 I3GWIAON ' "ON "9€ *[OA *99ua10§ j02N10d fo jonsnof uvspaury

"9sdatyS Yasuay| pue o1y ‘H weljIA ‘19pesy
urelitm ‘upidod g [snweg ‘aryed uaqoy ‘uoluepy dpuejapy ‘yase] soydojsuy) stasaf 119qoy
‘teuusdug Kauerg ‘wynjg L WAIIM JUEY) O 331 PINOM [ ‘suolsITIns pur SUILIWd 104,

dioy 03 noga ue ur £se1oowap ynoqe sjuswngie 2011 e | ‘d[oNIe SIY) U]
*31qedes 1a11el U9}J0 219M OYM SIOPRI] 199]95 O) ‘MOLAWOS ‘padeueiu 1 jessusd ur
pug;tsandodewap pamayosa Apsous 1y ‘Juijaaa] pinsqe ue annbai 1ou pip 3 :[jom
Jounst paxiom A[emioe 3] *paredionue pey sidoad jsour se 3]quIA se £[1esu 1ou aq
03 paroxd 1t *aonoead oyur ind oq 0) uedaq Aoersowop uaym ‘I3AIMO} “ojqeAdul
10 pautisapaid sueaw ou Aq sem ‘uay) A3I20WIP JO BIPI 3Y) JO $5339NS elifg
"(8Z€ '6861) ,oNsI[B31UN pUE YSI[00] SEM jE)S-UONEU AU Jo Judurusa
-402 a3 0) ssa001d onesvowap ayy Suikdde JO BOP! Y1 1eY). 35u9s poo Juapiad
<3195 Jo Jonew e se 31 Yo0) d1doad 1sopy,, ‘11 ind sey [yeq 19qoy SV ‘J[e e noqe
ui 03 p3qnon oym asow 03 snodsodaid a5nb pawass sanuUN0 as1AIP ‘ofre)
Ul paystiqeisa 2q pinod Jo p[noys aduewaaod Joy waisks e yans jey) uonou ayJ,
"9933I0) JUILDUE JO $ARIS-AID AUl ay) yum 1[eap Jey) sauo Arepnonred ‘syooq
Ut Jnoqe peal auo Funyiowios Apsow sem Ksesd0wap ‘a10§319y) ‘Mels oY) 1Y
“Juatadwoout ay) pue sandoSewop
Aq uru 9q wswwanod jey) anmbar pue Juraad| jsea v moqe Juliq prnom Aows
-d0wop jeyy Jeadde pinom 31 ‘Kes 0) pey aey siorejnuwiio) [BaN2103Y) AUk JeyM
18 $300] 3u0 JI "0s A[qepueisIopun b pue—sioeniers 2A19[qo 0) sno1aBuep
pue pmsqe nb pawass A[[entut uajjo sey Koeroowap ‘sonoerd woiy paroensqe
83p! ue se ‘asneoaq Suistidins ainb st s1y) ‘s1oadsas Kuew uj “[jom su seose 1Yo
1sow ut uimsdn Jes|d & uo swads pue pprom padojaaap Y1 sajeurwop Apuasasd
1 [nun s1eak 007 1se] 3 JoAao ouedadoe ur umord Ajenperd sey Koeroowap
‘uonniaduiod paredrpap ‘a1aaas ajdsap pue sydeqias Jofew [espass andso(g

‘s10Mmadwod

s im Kowdowap Bupsunuod Ayapq £q sapnjouos ajamw oy *Suiaq ustuny [BaluIL AP M

1M ainb vonouny ued 1§ 18y pus apdoad jo yanus puewap jou S0P 11 18y §§ sypBuans 18 5 Lr01

~00112p Jo duo 18y $is383ns 1] *pa ‘puy “Aiyjenbaul festiod *sa181qa[9d pus ‘uo sap1 1t Kjaanagd

*paspur—Anenba reanijod Yium op o) sy sey 1 anoeid uf *s31B20APE 811 JO AuBL Jo SuONIAsSE A

" ondsap *asneaeq padesae pire paysijqeiss Jwo2aaq 0 3jqe U23q Sey AILIJOWIIP 1BYI SPIOY )i ‘PUOIAS

"33 3E1 0} 1 J0J AJBSSINN 10U 1B SUOHII[D UIAI 8L pue ‘Ajjeinieu 3inb 39u)s1%3 0)u1 Sw0d ues

¥ 1ey) “Bap! ajdunis & ainb £jjeas sy Kovssowap ey 151y ‘sondre 1] "SILMUID OM) ISE] Y1 1940 Aol
-20Wwap jo yimasd dqeqrewas A ureidxa d[3y 0) uoya ue ut suawndae somp SIYBW I[ONIB SH

.-

12159400y Jo Kiisaaaup) -*aouarag [pamyod fo suauivdaq sajanpy uyog

xSutag uvumpy iy ayi puv ‘Knjonbe ‘Su0123)7
:£422045) poon 1o sydipy puv Kavioowa(y

*€00T-£86 (Z66T ‘*aAOU) *§:i0g
9105 TEDITIAT[Od JO Teurnof uepdTrauy ‘,A13001H
P A3391g s,udrey pue Aoeaoowaq, ‘uyor ‘ISTTS0W

A19VUVYAY Ad0J 1539 3¢

‘Sh-£0Y: 1T M21aay
£13100¢ puv M7 0L61-0L8( ‘SN0 swadng Aeig vl Suiso] pus Suguuipm (peayy INQ uo))
(SIARH, 3Y) 0(7,, ' L86] "UBWPaLLY 2ouaIme] pue ‘uefey 115G0Y WBuUMLIE) SSI[E ‘UOIURIG 1[I M
PE-E1 151y Ap1a0i0n D jropsjod

ULAISIM . SIUBIINQO 1IN0 UO SIDUINYPU] RIIXANVOD),, "BRG| FONNE ‘T 297 PUR ‘"N AHIY] "12UBap
TP MY K121008 pun mmr] . SUNOD) [BIS| uRQIn

ut $3s8D) {1A1) Sunentug i1 1red :suonvlay AeAU Jo Suwapi ouang YL, 'SL6l "dtesn sauuem
‘01-T06:TL M21a2Yy aua1dg [ndutjod

unapwy | 13PoN 8opiapun) uy ma1aay una) awardng 10j sase) Jundajag,, "gLel Kaupls sawn
‘€6-99L:L8
M1y MpT prquinjo) sjeaddy Jo suno) samig panun ayi o) siwaunuoddy s uedeay

pleuoy Jo ApmS V UIN SUpISasd A [iV,, "L86] "BUOJIA ‘V SS3f pue ‘g Aylowt] ‘Isewof
\ 'LY-SSESL My
20U210Q [D3UNO] UDILIWY [ BLEI—9V6] 'SUOISIIN( SINWOUOT PUE SAUIQLT [1AID) UT wIsi[RIaq]

153001snf unoD) swardng *§'n Jo Jotaeydg SUNI0A JO SJIPON ANQUIY [BUOSIG,, *186] "[BIN *D ‘3L

*syooq uoiButxay (v 'u1BuIxa “s1uno)) awardng 21015 puv 1oduf ID11pAf © 1161 CURlY D) “LR]
*$531d 931 NI0X MIN
*MIQNYDS UOPUI[D) P ‘Suiypwnoisida 1oiipnp uf , K309y L AN SUOHPSIING LRIOIII)) S, 1N0D)

QWG Y L,. "£961 UISOY [IAUBQ PUB ‘UINSEINN MBI *NOIYOS UIATBly ‘ydasof ‘sneyuate)
YE=C1T:p K142140nD Ko5104 pup MDT  SAPMS 358D 25 ] :sa8usy)

£a04 100D waldng o) Jsuodsay ,suno) JruL. ‘7861 "die) 'y Laqoy pus ‘pjeuoy ‘weypng
QILITEETR |

100510V UBS "WOIIIIPa pup uopvupldssy :3uyow L1104 14n0) awaidng 6161 *f PIOIBH ‘Yraedg
“BE=CEL9E 23112 1DINIOS Jo IDUINOL uDILNY ...m_=onu< JO suno)) samg panun ) ut sJop

-19pup) pue sSopsaddp) ¢jeaddy uo suip oYM, ‘7661 "UTYINS S Pleurday pue *-y pleun(] 18uog
‘RIUE|)Y *UOIIBID0SSY DUIIEG [BIN|0O] UBdUAUY Y}
30 Sunosw (BruUe S 18 PAUISALG , SAANNIGNS dNBISOWI( pue (BRI A Jo UONNGINUOY) Y}

Bupsojdxy ispeaddy jo suno) *§'n i uo afuny) £3110,. "6R61 “PIoY UBSNG pun * Y piuuoq 49dung
"Po-LIEIEP Apatim [ramjoq winsapg  98-5561 ‘sieaddy jo siumno) g0

3Y) ut uoisoag Sunop uo uo13ay pue Aued Jo 1ordw] 9y L., “0661 “SIABC Ing puk * Y pleuo(] 138uog
*ssa1d Apaueng) [suoissaiduo)) D ‘uciBulysep uOSUYO[ ‘Y SIIBYD) pue sAeD) 'g uyof

PR ‘JUIWISSISSY (DU Y "$14n02) uvdlsawy ay [ uj , sieaddy jo sunoD wnon) AL, "1661 “——
Tr-STE9l

K142110nJ) $2113j04 UDIIAWyY | Yoedu] [rIdipaf Jo Apmig ay) 0) sayaeorddy anmmdy,, ‘ge61 ———
bp=0€8:6¥ S04 fo joumor sjeaddy jo suno) samg

nanun 9 uf BupyewAayjod o1uou0dy uj SPUdLY, uo UneD Awaidng 3yy o 1edul] L., ‘L1861

*BIUR[IY *UO}IBIO0SSY 9IUIIDS

201}[0d WIAYINOS 3Y) JO Bunaduw [RnuUR A 18 PIUISA STy anss] me Jo uosumdwo)

7 :sreaddy Jo suno) S ) Y vy sawodnQ uo unoy) wdng Iy jo wedwrf L, ‘¢86l
*6€~5TT:9T 2ua1IS 10211104 Jo jouinor uvdawy . siexddy Jo suno)) salels panun

suojutdQ snowtueu) Ul-SUOISIIA(] [BNSUISUOIUON PUB [BASUISUO)D,, ‘TRE| " Pleuo( “1aduog
*sIydwapy *uo1BINOSSY DUIIAG [ROIN[O] WIAINOS 3Y) Jo SulPawl [BRUUEB AL} 1B PAUIS

oY Y1 A0jaq s 1PN Jo Mskfeuy vy uonedg wno) awadng,, ‘46861 ——
‘ofeayy) ‘uonen
1SS [BINNOJ 1ISIMPIIA ) Jo Junosw fenuuB Y1 1B PIJUSAJ ,’SO86T 1 Ut sjeaddy

1 SRS PANUN] Y 310§3q sAIMRY,, 8686 19Fu0S Y pleuoq pus S plewday ‘usyddyg
"IL-¥OP:9R malaay
204 updputy 1N0D awadng oY) 91092q SARY 1A JO S$ANG BNV

eig A80jo3py,, "7661 93uog Y pleuoq pue SIJYSIN WEIIA ‘S Pleviday ‘ueyadyg

241D g upsng pun 433uog 'y piruioq 786

Aruitoxt provided by Eic:

E\.



191

Alsnouno ‘sapeosp 1oy pue siofjeq ayi spunod Alingares Kized Buyns ay ng
‘98I0 JO ‘02IX3W Ul sjod ay 0) 03 ajdoaq 8uoy Suoy pue oorxay 1SUONIIJI
noyImM sardeId0Wap Pajled aq. YT jeym jo sased Jsixa 13U} J9A03IOIN
“Ko110d o11qnd uo 1oedwi ou saey ues 2104 0) pamoje
10u are oym ordoad ey 15933ns 03 pinsqe si I ‘olensuowap sasuaradxa asay)
SV 'sa@ig panun ayp ut pasamor ade 3unoa ayr 198 0) Jwowsrow e ur [nyssad
~ONS pUE 3ANOE dJom [T pue 81 jo sade ay) usamiaq afdoad Apepung *91810129]2
94} WOl pIpnIoXa dlam s1aquiaw syt Jo Ansofews Jsea aty) ySnoy) uara—uowom
10j saj0a Ajjemuaaa Suipnppui—srod su Jo Auew paaampor ymym yudw
~9AOUI ISIUIWRY AINUDD-IUIINRUIL 3Y) ST FoUB)SUI awnd v *)s901d pue uonnad
01 143 3y pey Koy 1 Korjod payage AIpunajosd ssafau11aAdu daRy suondIfa
u uonedionsed woiy popnjoxa apdoad 2ot sased Kurw e I “)avy uj
"sfetdtgo anssaid o3 spoyiaw asiaop 01 1yTu a oAkl 3doad j1 pue ajqeia st uon
-nad o 1y3u 3y 31 suonsaje oYM aoe[d a8 pjnom KIudznio pue JuawuIA0S
Usam1aq uonJerut [enuassa ay) ing ‘uoisaasad e se aas Auew jey) uoudwouayd
e—A£otjod 109ge 0 10 ss9o0w Aetoey o) srauonnad diay ues sasuadxo uSted
~UIEd PIEMO) SUONINGHIUOD SI[ORIOOWIIP DWOS U PUY *SIIPIOYIILO Jouanyui o)
‘aSIMIAO JO pat[duuy ‘SUONIAD JO 1BAIY) Y IS SAWNOWIOS LD s1auonnad ‘a[qe
-1aydisopun £Ionn uayjo pue snondique skemie isowse sy oFessaw Korjod osoym
‘suonoae Jo Jou—payfes si 1 ‘urkqqo—uonijed pue ainssaxd jo jnsar o s1
siseq Kep-£q-Aep e uo op A{fenioe syuswuIIA0S JNBIdOWIP JRYM JO JSow ng
"padsut 1o pajus A[Juatd1Ns J1 pinod Inq 2104
10U 0P oym asoyy 03 Inold [enuaiod jo q & aa1d Koy) osneaoq pur (aum s,suo jo
dsmyguonEl € 1201805 s1 3unoa Jo 108 oY) jey [jews os st SupyewAoijod uo ajoa
S,[eFgRIAIDUL UR JO Jy31am 3yt y3noy) s, ¥ maj e ayews 10 S19A3] M3J e Ind 0) s1eak
M3J K149 sfjod oy 01 Jopuraw o) uo Jujod S11eym ynoqe y3noua aied £Juo oym
asoyi 0y uonudioned puaixs Kay) asnraagq “‘SpIEpuURIS awios Aqseap e “snf olow
ssa001d ay) axew osje—ayes Aue v ‘souo 931) pue HeJ—SsUONd3|Y *SIP[OYIdY
.uo..wc_osa& 10J poylawt 15a11p pue *o[qisiA Apea]d ‘oy1oads e ysiuwing suonaofa
oSNBIAq JUADLPa diow asudioiud oy soyer Kjquqoid 11 pue ‘sowosino Aorjod
33umyd sownawos Aew s0IAOP JO A(doued syy; o suonsapa Jo uonippe ayy,
*92UdPYu0d
JO S50] pue ‘a1eIdIwa 0] S1LAYY ‘UMOPMO[S JO n0240q 21Wou03 £13quq ‘uaw
-ssearequia ‘359301d 1aans ‘aguayreys [eda ‘lepueos £q pausjeasy) AjaAndago are
10 9qddoy uayyo swawLAACY “suonIfd S9pIsaq s1apjoyadyyo Juiaowas 10§
Spoyiaw juajotauou jo Kuayd “yoej ul ‘are axay) puy ‘supaw L3110 Kup £q 1 3o01d
=34 01 &11 01 puv *2unssad 03 ‘321911149 0) 224f W21 $24D3) 1UaUNLI2A08 311 UIYM
PUD JU3WLLIIA0Z 3Y1 MOLYLIFA0 OF 22U2[0IA ISN 0] J0U 228D apdoad uaym 1235
§3y01—aajsuodsas K)1unssadau st 1oy 312003 —K£ov100uap ‘Ajjenuassyg
"10U 10 SUOND3[A d1e 219 Jay1aym dAisuodsal awooaq Ajiressasau
1A 31 °ST 3By Is1a[poaym ays Jo sButumaodur ay) pue s19)n0Ys ayy Jo spunos

wwm ONIF8 NYWNH TVWININ SHL ANV ADVYIONWHA

091

¥ duunp sapdesotuap aaneind Auews £13A se J|am se *sisa83ns oy se
‘AInIU3D YIanuam) 3Y) 210§3q AILIX0WIP € SB umouy Buigif1243 apn[oxa prnom pue Jutpuewap £saa
s1 *adeagns ssewl pue suoNIIY9 Yum uoissasqo SuyBusua sit itm ‘BoNIIYdP SIY) ‘Mojaq Ajjny asow
PIsSnOSIP sV /9104 01 3]q18413 st uonejndod ynpe ay) [je Kjjeniiia Yoym ut pue $310A 10} djadwiod
41331 s21ep1pUE YoIYM Uy SUONII 1pousad puv “1sIu0Y ey ySnony PRAAIYRS 318 SIINRWI-UOISIOIP
AIRI{03 [npamod 150w SN JBYE UAXS A 03 INEIGOWIP sE wIsAs (esjod Amadpanuamy
9, SAUyap (U6T ‘1661) umBununy ,‘vompen ueuaiduingss,, sjed ay 1eym Buimoajjog,

ay o1 puodsar o) pua) [[Im JuaWIIAA0T *SI0PIIIOD Xdeq ul IpAAYM 0] pue ‘aquq
0) ‘9du3apyuod Jo Yde| e ssaidxa o} ‘ysijgnd 01 “Inoys o) ‘srerdnua o) usjeany; o
‘ams o1 ‘arensuowdp o) “isai0ud o) ‘ozsurdio o) ‘vonmad oy ‘uirjdwod o)
WL O QAR SUDZIID J1 IBIG WDDS saop Kjpead )t Ing| vAarpowap Jo vongop
A1A 11941 O suonasfa passe ‘uciSununy [onweg 1] ‘awog *(SZ ‘s96[) .M
yim 5908 ey [je pue xoq Joj[eq i I uonmNsul MEBIdOWIP [HUISSI Ay}, Tey)
sande Jax1y ‘paapui—uaddey ssauaaisuodsal sip axews o) 9D1AJD B SB SUONIII
aziseydwd ‘sayiy pue s,[yeq Suipnpour Kovisowap Jo SUOISSNOSIP ISO
‘uoniuane Aed ysnw s1apesi ay; ‘diysiopeay oy aoerdas pue ‘ainssaid ‘aZIINUd
01 spoyiaw [njadead asn pue dojaaap 01 2215 ase 3[doad asnesaq :aaisuodsas i
~4Ds$$222u ‘jaupinos si Aeoowap ‘isenuod Ag -diysiapea) oy Jo19spuiws ayy pue
1M oy uo spuadap ssaudalsuodsal 15y Ing [jom se aalsuodsal 9q sdwPwos
ued sjuawwsA0d ueleIuoInY (€07 ‘qQ0Z61) . PIeY pus pood 11 193 0 9A1359p
pue “yuem Ao jeym mouy sjdoad uowswos ay) 1eyy K10y ay,, st Koeroowap
‘SPIOM JUDIOADLIL S UDNOUI T "H W 10 (1€ ‘S961) ..APoqh1aad 1o} 103dsas
=JI9s 9zl|ral 0} Japio ul pajnI Ay o} dqisuodsal K[[nj a1e S1apNI A YIIYM Ul
WIWUIA0F JO W10j € ST KorI0WDP,, 1B SIPN[OUOD JINIY WEIJIAM Pue (] ‘| L61)
.Slenba [eantjod se parapisuos ‘sueznio su jo saouaajard Yyl o} WwowwIdA03
9y} Jo ssaudAIsuodsal panunuod Aty s1 ASRIIOWIP © JO dNSLIITIID Koy v ey
awnsse |, ‘shes [yeq weqoy ‘snyy, a1doad ay) 105 ‘ardoad ayy £q *oqdood ay
30 Juawuraaog,, ‘aseryd oisse(o s,ujodul] Weyeiqy ul ‘aq )1 ey—oaaisuodsal 2q
JuowwIaA03 ay) jey) st A9e100WAP JO SUONILLIP ISOW U 1AW} [BIONIS Y ],

SuopdI|F puw “QUaWUIIA09) aAisuodsay Loesdowa(q

‘s1omaduwiod
I ynm Aoesoowsp Sunsenuos Ayauq Aq opnjouos | Sureq uewny [eunuiw ay
Yum am ounb uonouny ues yr jeyr pue ajdoad jo yonw puewap jou seop
teys st stpduans jeard s,Aoeroowap jo auo jey) 15388ns | ‘puy ‘puy ‘Kuenbaus
[eontjod ‘sa1e1qajed pue ‘uo satas it APandaga *paapui—Aiyenba [eonijod Pim
Op 0} 3[ny £19A sey )1 @on0e1d ) *s3)EI0APE SII Jo Auew Jo suonsasse ayy ands
-9p ‘95n€33q Paydasoe pue paysi[qrIse awedIq O} Qe UIAQ SBY KORINOWP 18Y)
PIOY [ ‘pu093g *10953 9}E) O} 1t JOJ AIESS20U J0U DI SUONII[A UIAD Jerf) pue K[jes
-njeu aunb 92ud)sIXa Ol Jwod UEd I 1et ‘edpr d(duits e ynb Ajjeal s1 £oessow
~9p 1By} Is1y ‘ondre | ‘soLMUID OM) ISE] 3Y) JIAO imoIF ajqryrewas s urejdxa

43]1any utjor g6

Q

Aruitoxt provided by Eic:

E



€91

(61 *6861 1yeq 39s) Kem siy) £5BI20WIP UCISIALSD "198] UL *PIP 5IBI20WIP %2310 AUy,

SIuRPp 9y ,‘[enba are arnjeu £q usw |fe,, 1B SIPN[OUOD YO UYO[ UIYM puUy
(07 ‘s961) .sse[o & jo aSopiaud oy Jou ‘onerdowdp 9q A11aqi} 1Byl IOUASIS
-u Kjdwis st Lirjenby,, ‘sapnjouod oty sy A[njoeoead sisaaui nay ajowoid 03
azire310 03 pue ‘spurw oy yeads 0) ‘jenuajod umo oYy dofeasp 0)—potLdd
-U03 S| JuawIdaA03 ay) se Iej se paianajun Ljjenbo ‘st 1eyi—aoaa) ase ajdoad e
Aoeioowap e uy ‘Kyunioddo jo Kijenba pajjes Kjjensn pury oy ‘Kitjenbo jeonijod
Jo wioj ‘fewnuiw Joyes sdeysod pue ‘jeroads e Yitm pajerdosse 9q O} aured Jf
*yei 91| Suiifue paxoo] 10u sey Adserdowdp ‘1aaamoy ‘aonoeid wrapow uy
*2JB1S JO SI9)siutui Y} 10}
spuexso a1} Suruuni pue ‘suoneindap Juiaresar ‘arepd ay) Suiystjod ‘suoneure]
-001d Sunfews |snowea Kep ity puads Loy siyoreuows se yorym ui ‘Kinjenba ang
-0SqE YiIM paulquiod 1ols wsnodsap e, ysiqrisa Loy A[uipiodny “syoois oy
ut puoqeSep ySi pio] ay) Jo ‘xoq 9 uo uewydseo)) YIIH pIo] oY ‘xopoylQ
doysig Y8ty pio7 a1 aq Aoy Jayiaym ‘oq [enbo [eys [[e,, wopSury 1oy ul
18 suuIalap Kay) , ‘satoeqjey ueostjqnday,, J19y) uopurqe o) Juijjimun ‘wopFury
e Juayut Lputof sjedowap jo 21dnod e s19] WIANID S ‘M ‘S42ijopuon) 3y viado
1O Y Ul ,*(P1E “LS61) 0] Aq U2AIS,, 1 90YjO pue :m_Eu,. renbo uo aoyjo pue
dnysuoznio oreys,, ajdoad ysiym uj Jiege wopuel Jsyies 8 se KIBIJOWSP PIUOIS
~IAUD OJR[( "SID[[OAD] PI{[LD AIOM SISTANIOR DNIEIDOWAP 1SI[IED oY) JO QWIOS ‘PIIP
~u—3ul[2A9] SnONJIpU pue snowioud ue inbal pinom Aoeidowap ey 1598
-3ns 0) SwWads 31 9snedaq 2way) K)1jenba ay) panbsajing saey sjerdowapnuY
(91¢ ‘LS61) .Lirentedwi sjenbaun pue sjenba 03 £it
-1enba jo pury reynoad syt Sunnquusip © - uonnIsuod jueseald e, st Aoeroowap
* ‘o8e Suo| A[Supypoour 31 ind o1ed SV "wASLS oneIdOWSP Y)Y 0) [BNUID AN st Il
-penba 1eys 1nq Lijenbs ur 9adfjeq A[uo Jou S1eIdOWIP ey} SuipnjdLod Ul paynsnf
AySnosoy uosq 9aey syesdowaphue jey) uoissed pue JoJIA yons Yim os suop
aagy swog§ -adedTeq remooqaur oy jo wed jrnuosss ue se [enba pajearo are
adoad [re 1eys uonou ayy paydasoe aaey siesdowap 1sow K103siy noydnolyy,

Lsabauy jeoniog pue L3s1d0wa(g

*PIEpUE]S JOIIO AQ SIIORIOOWAP PAIFPISUOD 2 JOU PINO3 SEBATE sol)) 1ey) 15933ns
‘) JO [[® 1SOWE 10} BOUJY INOS Ul pue £101S1Y SI JO Yonuwr 10§ Yo “S'n A
ur syor|[q Jo (3104 Ay se [[am se) uonnad pue yseads Jo siySu oy uo suondtnsal
219A3S ‘W) JWIES YY) Iy "JUISIXOUOU JO JUINPNEI} UIIQ IABY SUOIIOII 213YM
‘8uoy] SuoH pue odIXO]y Mji] seoe[d 9ABY SE SILORIDOWAP IYI| I[9) puE PaAdE
udjjo A[reao aaey a3ergns pawIf YIM SANUNOD Ing "[L6] [NUN PUBIIZNIMG
ur 2312w12 J0U PIP ) 1By} puk PIOM AU Ul A1dYMAUE £INUID SIY J10Jaq ISIXI Jou
PIP £doe150UIap ‘218I0)09[3 AU} WOIJ SNPE JII0 PUE UIWOM JO UOISN[IXD A JO
SSNERq “1BU) 9PN[OUD 0) 9ouanbasuoa pinsqe u1 paj 2q ues auo pue ‘afeigns Jo
2d09s 2Y) I9PISU0D 0} Pad1oj A[[ednielLoIne JSOuIfe S| 9UO ‘SuoNI3[o Jo adueptoduw

I nR ANIAA NVINNH TVRINIW 3HL ANV ADVYOOWIdJ

cI1

‘(1661 JYSOW ‘6861 100§ 23s) sjeuoissajosd eantjode
Yim savutodde suyjpey siy jo swos Jujoridas Aq papuodsas Jayung 10awWA0S 3y *uonnadwod sug
uf |{am pIp sies3q1] 3 uayp, *suonisod diysaapua] pautodde Lisnotasad swos so5 gadused i Jums)
£q pue spuewap sit Jo swos 01 uj Bujaid £q wawaaous 3sar0ad jeaaqi) oy 1dood pue Ljijjow o) pawn
Koy pue *paudist] K3y :s1eso0wIp 1| paroe s19jr Ay ‘Suoy uop uj ‘siapes| sit Suipel pue 1sacad
3y Buissasddns £q papuodsas aasy pjnom JUIWIWIA0S UBLIBILOYINE UY *S1BIBIWI 0) paudtealy K|pe
-tuyod pue *suofiensuowap sseus paders ‘suonyad pausis ‘sdnos8 asnssasd paziuedio A)pnoj paureasss
siwauoddo Kyean s go paddnuys Appdinb sem Ayiede jpuonipen sy Jo yonw Saaamoy ‘L1661 W
BUIYD) 0) 19a0 Auojod ay) puey o} Smsword pgal uy Kean v paudis Wwawwarod 3y uayy onipede
A1eantjod pus “jua1uo Ajqeuoseas ‘aj1o0p uoneindod oy Jo 1531 3y daey 0) padiay ‘wm Ul ‘oym sajd
ssousnq payouanud pus welidIA 0) 9ANISUIS U Kjjeuotipen aaey sid)s ‘Suoy Juol uj,
*(£961) Apmis aissed e us Koesdowap Bujuonoung e se 021XIW
Bundaooe A)natgip ou 9avYy BGIAA puB PUOW]Y *S1294IP I53YY) Jo uemE Kj[enbd Sre SURIIXIP 18y 158
3y wawnaop Kay) yBnoyije pue $193)2p (21013219 5,001 Jo Imme L) jng ase Koy y3noyyy,

ay) uo Junsisur £g 192(qns Y1 Jo MaJA [rUOHIUYOP IFUBIJD B OF *JUIY) | ‘Sped|
‘AoBIoOWAP JO 29OUISSI AY) Se ‘suondafd uey) Iayiea ‘uonnod Suissong
-onerdowap asudioyua Suy
-[nsa1 2y [[ed pinom maj ‘uoninad pue ‘ozwedio ‘yeods 0) wopaary oy oYM
—s0U0 2ANNRdWOd UIAI—SUONIF|I SBY JUO JI ING *SUONIIAD INOYIIM UIAD MIIA
ojul sewod Adesdowsp pue ‘suaddey ssausarsuodsar ‘pajoadsar s1 uonned pue
‘aziued1o ‘yeads o) uropaaly ayy J| ‘Aem Joyjoue Ind 9q ued uowndre oy, .
-aanssaid [etoos paziyedio pue siatssop pue siowsoyul pue aifod ydnoys :j1om Jo
101 © sonnbas siy, -Juiurejdwod woiy ojdoad doss 0y A1 01 sI [eIMEUUN ST IBYM
*199J 9ye) [[1m AoBI00WIp ‘SSOIIB MalA Jo Jutod J19y) 198 0) 20Ud]OIA 0) LI0SAI SID
-ure[dwod oy ssajun pue ‘payns A[[eroynre s1 £ouopud) [BINJBU S} SSIUN)
“JuouIianod
ay) woly Wwewadeinodud Aue noynm ‘Ajjesmeu 981owd pnom dnssaid pue
ie[dwod 1By} 1BMB [[oM 219M SIWERIJ oY ], 05 Op 01 AH[IqR J19y) Sunonsal wosj
WwowwIaA0g oY) surensal i ‘1oyes :£qqo| 01 1o ure[dwod 0) SUIZHID YSIUOWPE )1
S30P 2JBYMON "UOLIMINISUOY) *S'[] Y1 Ul papiom sI SIYS1Y Jo [1ig o Aem oy £q
pa15233ns st sy, 3 op asaf [iim Aayy, Ko Jo wawdojaaap Jo 9218ap ydiy e
2A31YOR 10 JaIds SNBIAOWIOP Y YiIM panqul 3q O} Pasu 1511 K9y} Op Jou (paxeod
10 p98einosua 9q 0) pasu jou op 9doagd Mmata Jo jutod 113Y) 01 SIGYIO 1IGAUOD
0) A1 0) pue aziuedIo 0) p9| 9q Ajjesmeu [[Im siautejdwod ayy Jo swos pue 4
noqe urejdwod [jim Lay) ‘Suosm st Sunpswos 99§ 9jdoad 31 ~auo jermeu soypes
8 uoao—3uiyi ofdunis Apaiej e aseq je s1 Koeioowap ‘Aem s je Payoo]
¢ 910y peaije s| ssoudaisuodsal jen
-u3ss2 9y} 1nq ‘1snf a10W 2q 0} YNS3I AY) WIP A|PAQNOPUN PINOM SIBIDOWIP PuUE
‘(BUly) M UOLEIYIUNDI JO ansst 3y} JoAo0 Juoy Suol ur Arenonred) zoyoue
10 Aem auo uy Korjod adeysas 10 apeys Wy J1w suouda|qy -uonendod ay jo spaou
pue [[1m 3y} 0) aatsuodsal 9q 0) ‘asuas [njSuuesws aynb B Uy ‘pres oq ued sUAW
-woAod ayy pue ‘ysajo01d pue uonpnad o} 221 are ajdoad ‘saoerd yloq u1 19 ‘Teje
w1y payutodde s juawuroaod oy ‘Suoy] Suol uf ‘uonaafe ue )s0f 199U ‘YSnous

Ja)9n 54 uyor 986

Q

Aruitoxt provided by Eic:

E



GI1

uni-oys awos saey Aew Ayieam ay) jo juounussay -pansod owq ey £
-prdmis payySisuoys o [re umoys jou aaey 9onoed u JIn[oSSIp oY) pue ‘a|pt Y
—ood a1 *uonsas 1xau ot ut A[jny atow PassnosIp 3q j{im Se ‘puodas puy
‘$1aquinu J1ay; 0y uontodod jo yno Jey Souanyut Kofus you oy
pue ‘aoefd saxe Sunoa payySiom o 1ios v *219YMIs| "oUO0 ATESSIOIU B UIAD JoU
sdeyiad pue—3a12 onesoowap sy Jo uonsod e Ajuo s1 xoq 10[[eq 3y jo onaw
-ire ofdwis Ay ‘paissdans sy -sousnyur [eontjod lenueisqns o pakejred aq
UBd SMEls pue Aauow J1ay) “9)e10193[9 9y} Jo AjLiouru e Wwioj you 3y) 1ey) anx st
W 3IYM “ISIL] *SUOSEII OM) 1SBI] J8 JOJ INOQE WD 10U Sey siy) 931e] pue g
"(LT-STE *LS61) . sonlasway) 10] areys
152331q oy daay 124 pue ‘sjdoad ayy Juowe [fods oy ap1alp *sasse[o pansadoid
ay) Jopunyd,, o) INO[d IOyl AN PinoMm SIOPed| 2yl eyl pajedionue Iy °s1a
~MOf[0J A|premod pue jueIouSt 1oy 9q pinom Iopurewal aY) A[IYMm ‘s19pes| Jwod
“3q pinom woym jo swos ‘usw njossip pue 3|pt,, jo dnoid e aq pinom ‘s1aq
~Wwnu uf 1sa3re] 9sne09q ‘sse[d JuBUIWOP ay) deIo0Wap B Ul )ey) papnjouod 0)e]q
‘Rosissowop v ur pasonpw jey) (e osom sloquinu jey) Sutwnssy -siueaky £poojq
% O[T UaY) pue SISSBW 9y} 9GIIq PUB JZLIOWSOW sondodewop Yoym ul suo
Se uonmInSul 9Y) pamalA A[[eoHoIsIY 9Ary Korioowap Jo siusuodd(y -areos 931e
® U0 2onoerd ot 1nd 219M WASAS 9y 1942 J1 Buneiseasp aq pinom 1ySnoy Auew
12431 309J9p € SAIAINS 0) Aderdowap pajqeud sey “1aej ut ‘Kenbaur jeanijog
*2§1210XD ay y3nomp
03 .0 95U9s PN saxeW J1 “}oB I} JO N0 a8reyo [eor3ojoyaLsd e 5308 suo ssajun
‘yeun Jrews os st 9104 9[Juis € jo yoedwi [eantjod oy ‘1aramoy Apoqh1aaa 10j
auwres oy yonur st uoissaidxa jeanijod Jo wiioy siy jo 1500 oy 95ned3q 10979 Sut
-ZiTenbs e Jo 3upyiowos oALy op suoNdAYY *s1oYI0 uey) S|J1s JueA[aI Jo Kouow
‘owm 210w daey ojdood swos osnessq [enbs jou om uonnad pue uonisoddo
JO 51500 Y[, ‘way) Uo SUOKIUES JIYIO JO JIWOUOII [BUONIPPR Suisodunr £q 10
‘uontsoddo oy pue s1suonped oy Suief 10 Buisserey £q 1505 sy asealoUl Jou
S0P JUAUILIAA0S ay} UayM 193))a saxe) Koeoowa(] Kauow pue Jw) 1505 Sutuon
-nod pue uonisodd(y *smojjo se aq pinom SIY) [[e Je Y00] 0} Kem Idyouy
11 ul Sjaaas Apateg it “Anfenbaut sa1v1a[0) £[U0 10U )1 1sww)
-5AS JO wojun 1583] pue IsiurIojuod 1ses| oY) Juowe s1 3] ‘ANoInuadsa paipnys
30 U249 pue ‘Aifenbaur 1s19A1p ‘seouaragip jo ueIajo) A1qexrewas aq 0) paaoxd
$8Y 3 1J2A9] Jou ssop Asexoowaq "(1561) jenboun sny) pue jJuasagip oxe 9jdoad
:Ajo1reA ‘s9)RIQReD UOAD pum ‘Sjnwpe 1 *ojqedes Kjjenbs 10 ayie s1 9u0K19A2
Bunwnsse woiy rey “yeys st paonoesd usaq K[jenjoe sey 1 se Aoesoowap jo sjeadde
18213 31 Jo 9uo ‘psaBns sey Iaisiog N F se ‘paapu] *9311081d U N0 Swioq
U33q 10U ABY ‘2I0JAIAY) ‘SISBISNYIUD ONBIOOWIP JWOS Aq SPBW SISIOU ay jo
suonestjdw Sy, ‘paRdIpL USQJLD pue ore[d Jeyl Aijenbo 30 puny aip jo sisaym
~ue ays 5109dsa1 Auenr uj st “19e uy ‘wisifenpiAlpu; onerowsp :woy) ssaiddns o)
10U *S22UAIPIP a1 ssa1dxa pue ‘dbjaaap ‘a10[dxa 03 ajdoad saBeinosus ssasoxd

Qwa ONIF8 NYWNH TYWININ FHL ANV ADVYO0W3Ia

A1

“BIWI0JI[BD) 10 YIOA MIN JO IUIPIS
€ ugy) suo1dd[d [euoliey ut 1y8am Junoa 1aied L[jenueisqns e sey Sunwolpy il aeis parendod
-49pUN UB JO JUIPISAI Y *SIDRIDOWIP PIIULAPE UL UIAD 2JEINIIE sKemie 10U ST STU) Ajedjuya9l,

. "eaUAWY Jo puej8ug dNEI0WSP Ul SE BIsSnY
ISIURWIWOY) J0 AUBWIALD IZEN U YONU S8 PIAAYIE uaaq 2A8Y 1YSitl 11 :WIANsAS UBLIRILIOYING UE Japun
Anjenb (e83] Jo Lios 18Y) 2A8Y 0} 2[qISE3) A[2INIUD SILIIS 1§ ING] “OS PIP OYM JUOLILIOD B S8 IGEILUNOIIB
S8 PI3Y 9q PInOM [MBIQ UIYUNIP B UI JUOIWOS PI|{IY OYM 18100IsUIR U *sny], “(Sf—p) ‘7861 JINY)
Me| 9Y) 2103 Litjenbs susaw Ajduns 1t sIWMPWOS (8-L *T8E1) I9N1Y OS[E 335 *anssy SUY U,

3y Jo Ino Fupyiom [enioe oY) ‘st vy, ‘Jonbaun Kyoutjod aw0daq o) 2a.f if3] s1
[onp1aipul 3y yorym ul Juduua2408 fo waof v s1 £3va20wap *uay) ‘2ondead uj
*310A 0} uaA2 Junos|dou pue Lyiede
01 Suquunaons £q 31 9onpas ued auo so ‘sadeid awudosdde ur Kouow Juik|ddns
Aq 10 sontjod uy Supprom £q 2oueiodunr [eontjod s,2u0 aseasour o) A1 0) 933
$1.9uQ "159) [ea1dojoapt £q 10 sse(d Aq pajeainjiq [pi8u jou st KoeIdo0Wap € Ul
sfenpiatput Jo 1ydram [eantjod sy ‘dlojasay) ‘swgsAs uelreiLIOyINE ANJI[UN
(L-9t1
‘6£61) . SIuale) pue oA, uo paseq , AoeId0isue Jesmeu e, £q pajns 3q pjnom
Koe1o0wap 8 “ino pawutod oy ,‘Yiiiq PUEB P[EIM UO POPUNOJ KOBIS0ISLIE [BISYNIE
ue,, uiAey uBy) JOYIRY JOYIOUB UM UOnOUNSIP JO WIoj duo sadejdar K[aiow
Koeroowop ‘uondunsip Junueddns woiy rey “yeyy eapd 31 opew 3y ‘sSunum
Joylo uging ;fenba pajeaso aze uow [le,, yeyy uotou oy Jo uoissardxo snowsy
1sows 3y Joy 3[qisuodsal s1 uosIaP[ sewoy], ‘aouapuadapu] Jo UoneIe[d( UEd!
-Jowy 9y} Jo Ioyine aY) sy ‘0s op 0) asooyd Kay §1 sredionred 0) 921y 20w [[e pue
‘ApoqA19A2 apn[oul 0) PIUIPIM St UISOYD JTe SIIPES] YaIym wolj jood 3y :sontjod
0) S9)e[a1 J SE $SB[O AIRIIPAIOY JO 9AISIAQNS KIBIOOUWIIP SPBW )1 PUB ‘UOHIUNSIP
sse[o uo pasndoj Liuniroddo jo (Anfenboe aouay pue) wopaaly siy ‘Aeniu]
‘Kotjod yuswiraaod souanyui pue 10age o) Lijiqe J1ay) ur enbs
Aa10wss axe A3y 15983ns 0) pansqe 9q pinom 1t Inq ‘1sod uo1Suysoy Sy 1oj
Istuwn|od e 10 uofjezodiod 8iq € Jo peay 3y sk UONOI[I Uk ul )YTram sures oy sey
H1912 21018 ¥ 's19y10 ueyy [enba dtow ‘joe) ui *ase ojdoad swos :siadsosd £oan
-090 Airjunboui [eonijod a10§219t) pue ‘sourswINOID SIY) Aq paUIWINIP K[iued
-ydis 104 jou st fenpratpur ur jo oaumisodwy rantjod Yy ‘uonoas snotaasd
QY1 U] PIOU SB “IOAIMOY o°X0q 10][eq 3Y) Je p3uans Sunoa swes oY) §$3] J0 aJow
SEY SOIOBIO0WIP WISPOW U} JIRI0ID? 9Y) JO JIQUISW YJEBD jey) anx S1 ]
‘I{am se [enba Ajfeontjod ‘pauraduods sy Loeldowap
se xeJ se ‘a1e Ko ‘0913 are ardoad ji ‘st ey, (KiLaqy ‘wolf aqoysinSutisipur pup
‘uodn juapuadap ‘Kq pawnsqns sy 131—aaif a.1v aydoad uaym opp sayranf yonw yno
~Y11m $24]0A2 Joy1 Buryiauos sy Kiponba toynod ‘snyy, *(zze ‘0L61) Aduapasaid
isnf,; e swos aa13 33w yusw pue ‘amia ‘o8¢ se saInquNe yons 1ey) 1o yutod 0)
Kem sy Jo 1no $303 pue , usw 1ayjo Kue Jo KyuoYINE 10 [[1M I 0) pAd3fqns Suiaq
NOYIM ‘Wwopasly [eImeu siy 01 ‘Yiey uew £19A9 ey jy3u [enbo ey, se Lirjenbo

4ap1anp uyjor 886

Q

Aruitoxt provided by Eic:

E



291

AvuuLp UsYIAIYLNY J0U-—3)]] JO SMIJA LOYS,, FABY JAITY "YINUS SIYSIUOWIPE ,,'2j1f UBIUNY WO} yonw
0011253 1,00(1,, ‘(€21 *L§61) A90[3ABH 335 *WISI[E12q1] Y3310 U 11E1) SIY) JO UDISSNISIP € 04],,

“(9p-$HT *T861) K10z 1ur
~131A ® uo puadap sjeap; snwssowap,, Juy) (Buissnd uy ymatinos) andan s20p 11y I249M0],,

v 'uondopad sjqrssoduwy oyt ases ay) wioya1 0y £[sno
-[B9Z 3235 03 wrey) 131l suonoapsaduil uewNy IM Y10M O) *‘8uum ss9j Auieirad
Pue ‘IasIm SWads 31 pue ‘younq pomejj e ale suiog urwny ‘Y1 yuwg ay) jo m_m
~13q1] 2eq-ple| 10 ‘08 Op 0} asim A[1ressadu J0U S1 )1 1nq ‘anowiyire pue ‘asuos
uowiwod *ssauysypaes ‘Ayyede aaoqe asu o) djqissod ST )1 :Ased 11q e 31 9ye) om
J1 ‘kense 03 oy K[y $59] ‘31n293s 2I0W ‘JJo 131139 2q [[am JyFiu om 1eY) puB 9AlS
~S20X3 3W003q Ued SaNLIIA 353y 1ey) 1s333ns o) swLas PIwS Ing *93U3Ipaqo pald
-Yutiqun pue ‘2dyLIoes-y[as ‘wsinile ‘mapueid ‘Kijiqou ‘aouanboya ‘uorsseduwos
se sanienb ajqexnurpe yans jo sjqedesur jou aze ajdoad ‘aAnoadsiad suy ug
. A y-gte
9S61) ,OUSWYILIE ‘dSUdS UOWILLIOD ‘ssauysyres ‘Ayiede nq ‘aduanboje ou
—i&a1D) Ape] reap ‘em ooy * - *J1ssAus jo s e Yury Isnw [ ‘punjuew Sunaa)
-01d pue ‘adoing Surpuajop pue Suipesnis Is )10 UIOM PUB UMOD UIOM W |
"iTem Jayjour oul ows Se1p J0u op ‘axes §,pon) 1oy, :2Injeu ‘duBpuNU UAAD ‘diseq
210w e jo sanifenb 1noy o5 Juturead v possardxe 9y ssa201d oy uf , "9ouanbopa,,
pue ‘Aipinsqe ‘108t sy qpe ul tem Jsurede Ajpaysneyxa uifies 1ans| e pauuad
3y ‘srep\ owoajodeN ay) jo pus sy; Jaye sieak 14315 ‘gz81 E. ‘g Louphg
;m_?.mmo PUB JOJUM YSHILIG 91 WOy SIALIOP SIY) uo aAndadsiad [nyasn suQ
e “wi3y) ssa1dxa 0] ‘paaow 05 Ji ‘pue *SIS2IANUI 1S3Q UMO 111 Jje[NOjeD
01 [auaw Inq ‘s|gou 10 poo$ 9q 0} paau j0u op adoad ‘Kerdowsp e uf -Guroq
usiiny [ewniuiw Yy Yiim [[am 2Amb uonouny ues Kseloowap jey paensuowap
- u2dq sey ‘sT894 QT 1SB[ ) JO ISINGD Y} J9AO paytpow pue padojaaap se ‘jeys
SI papaadons sey £ovIo0WIP [ewiuiw ‘d[qeure))e 18t uoseal juenodw aug

Butag uounyy ownngy ayr uz_z.c.a,«\

"PaqInaun 10 pogiisun 5003 ssaipai Joj uonnad o) pue
urejdwos o0y Aiarpposd Jexmied ayy 1oaduaym uonesado ut Apeaspe s1 Luuelk) Sur
-u3aaid 105 pue aasuodsas sjerygo Suispuas 1oy [enuatod ay) :y3noud ewiunw

10U SrJpLy a1jrea paisadans se Kjjemoy o, (9p- b ‘7861) 2lqeutene Ajjenioe

Kougpquuap Jo pury A[uo ayy si,, i 1eY) Spuauod 3y Inq ,,AoBIS0WIP JO 110S [ew
-lud e, si Sy 1B $3paouod Jayry «antsuodsas speistgo Supapuas pue Kuueid)
8unuaaaid Jo [enuarod oy iseay e sey,, eyl 0134 1ejndod ‘asiaazad uaas ‘wop
~Uel S3WNAWOS “yuanNIUIUL Ue,, 10§ saptaold ey 931A0p 8 'Aq Inq , 2[N1 Igjndod,,
Aq 70U pazLIRIOBIEYD S| IBISOWIP :pUNOS SWIIS siy) uo aapoadsiad s, soyiy
301831 119Y) £qQ pamopud K|yau os uaaq aary a1y
YoM [p1Mm 90URIOUT! PUB SSIUYSY[IS IY) IA0YR ISU “J3A3 Ji ‘Aa183 agdoad J1 uaad
lom ued 31 teyy st 2onde1d ul snwuad s,Aovid0wa(g AN[IB) [BNIUIAD 0) pawoop
ST *1083 Ut ‘aoyues-jias femadiod wo iing wayss e ST jBI10udd oYy 10

166 ONIZE NVHNH TYWINIW GHL ANV AJYH¥IOWIQ

991

*$IIBIDOWIP UL UIAQ IABY SINZ1IS K18I4IGQIR Yons el K[9anesedwod moy sy datssudun

SLIBYAN "I JBA\ PLIOM Suunp saieig paiun ) vy sioumo Auadosd ueouswiy-assueder o) pausddey

198§ Uy se—paunwIalep pus a3y Lpustdijns sem eyl Auofews 8 £q wiym 18 uIPPLIAAC 3G Kjised

pinoa Aoys Kaesd0wap 8 u) 23uls *suoistaaid sodud yans ssiusip A|p2iqnopun pinom mayg ng ‘Ksdosd
Jo sainzias sjqeuoseasun 1surede-vuerend syidads B sRY ‘25103 JO ‘UONMINSUDD ‘S°M) L,

. *s985(1aud 1131 jo Auew

o1 uo Juey 01 91qe 3q pinoys L3y} sis383ns ssuduadxa *SlRI2OWIP sl wINsAS oY J] ‘Kiuouiw

Y1 Ojuf yonw £39A WASAS ) Ues 29u0 oym 3soy) Ind o) uoos Ajax1| 8} wopazy [eanijod jo uojsuedxs
QAISSBUW B 213YMm ‘BOLJY YINOS Ul UOZUIOY 9} UO Aq O} SUIIDS SIY) JO 15} JWIANXI 1SOW Y/,

. *$1S319U1 IN) J13Y) INOQE , SSIUSAOLISUOD Is[e),, 8 padojaaap aaey A3y yeys yans
patg[ndiusw £|n){{pjs U93q SABY SPULL 113Y) ISNEIFG Yol 3Y) Uoddns sasse|d Jupposm Iy 1ey andse
819410 puB SISIXIBIAL *(S9E ‘0661) .. 198Q Pajjor 1o ‘paquaswinan ‘pavodisod azam Kuadaud jo suonnq
~HIsIpa1 d1jewRap ‘9583 Juunpud K199 U1, 18y} ‘Kewsip 134 0) *$IAIISqO 0dULIdg Kduep ‘Ko2130W3P 0)
SUOHIISUB) INOQB SIIPIIS JUIDA [813AS Buimatady (17 '1661) uidog osje 99s ‘Insst siy) uQ,

23y uoes *[urenas ‘1o ‘agpajmouy “yuauniwiwod ‘Jurensal ‘aurjdiosip-jjas jo Kem
ayy ut apu| nqiyxa ajdoad usym uaAd {jam K[qesewal uonouny ued 1 pue—Ii
op ues muwip Aue—£sea annb A[jeas s1 Kov1oowap Uaramoy ‘suaddey 11 sy’

. . ‘a|qissoduiy 2q pinom Koeidowrap

.Ewt. a19M »voqcov— N _.wo_:_a:v yons sKedsip A|prey 13104 afesane ay ‘sonijod

JO sansSt moireu ay) Jo puesd oY) Jatii9 01 SAWOI I} UdYM tJudWINTIe J1oY) WIYUod

Kjpanemuenb ejep duifjod wiapotu pue ‘sjeId0WIPHIUE WIOI) SJO0Y JAISHIAP pasiel

AABY SIY) W[ SIUBWIIIEIS ‘[eLIoOWwdUIW] W} WOl ‘(6ES ‘t961) ..28pajmouny
sannbai osje )1 puB *1sa1ajul [e12uaT 2Y) 10] SIIYLIJES PUE SIUIWIUIWLOD INEW O)

-ssaudut[[im & “yutensar ‘sutjdiosip-jios jo sanijenb 3s3ydiy oy saxnbai i jwow

~w19A03 Jo pury 3[nopip e st Loesoowa(y,, ‘pawiejooid aouo Apauudy| ‘J uyof

H " Buyeg wewINgY [BUIIUIA] 9Y) PuB £2BId0MWI(Q

. *110S SIIN[OSQE 210W Y} JO ISOY) UO I5BI] 1B Jo—sawiFo1 ueLrejzoyine
uo dn 39 o_Eocooo ue aaey [[Im Adesdowap ‘Aouardyga pue Yimoid olwouodd
S8 yons s1099 s) pue wsijendes 23vI0oUd 0) ATESSIOA I DUIPYUOD 1BY) SB
Iejosu] ¢"2oe(d 9yl SI0p 2INZI3s Yons JI 95IN0IAI AAeY [[Im Koy Jey) el Aue e Jo
—Kwadoud sioy jo 21nzyas Areniqre woiy saajasuidy) 1901d ued Koy jey) aouap
"-Juod umiad & s1aumo Kuadord 03 saa18 Aoersowap ‘sunnewst s,0ield ul 10u
J1 ‘oonoead uf *J[am SE 103JJ0 [e19uad pue JIGNS JI0W JBYMILWOS © S| AIAY],
E !
01 A1BS5209U 11 1[2 10U 2ARY puR S1asse 13 Jo Auew 03 uo Suey o) I[qE UIQ dARY
patitadoid ayi—uapamg ur se—oneIdSOWDP pautewal daey siaopunid 3q-pinom
3} 219YA “BIPOqUIEY) ‘2dURI] AJBUOHN[OAS] ‘WRWDLA ‘uel] ‘euung ‘enSereoiN
‘eqn) ‘UOIU IIAOS- A ‘BUIY) Ul SB—ADBIOOWIP UOPUBGR O} AIBsSadu
u22q sey i papsadosd ay) sopunid 03 A)pas 19pIO Ul IR USAQ SeY 1nSI Y],
:("9[P1 3y} JoJ U3A2 Jo—Iapsa Jood oy
10§ pood ey [[e 10u s1 ssed pansadosd oy Jo JUAMIAQUIDWSIP JNBUINSAS © 18
1085 ay) 105 uoneroaidde y3no e umoys U)o aaey 19104 Inq ‘[eadde a180Tewrap

d3jjanp uyor 066

Q

Aruitoxt provided by Eic:

E



691

*(0661 *6861 Jojjany 235) yan| jo pury wydu ayy £q pasesd usaq py pue ‘W paisay pue pajowosd
&pyap pey ‘83p1 3 uanod pey atuyp W8u oy yu ojdoad 18 oy _._ 29182 3._..:::8 SNBISOWIAP Jwodeq
SABY pInoa-—)t jo suojiod [enueisqns JO—pIIoM dyi *dniessourap awodaq 03 1junos v 10j pannbat
34 0) W13 10U Op SUONEINUNWIWOD wopow pue £seslf souis *puey 1310 oY) uQ ‘e 18 1 padope
SABY 19A3u 1y3nw puom o pajowosd Aipeq uasq pey u J1 pue *3qeENA90; susow ou Aq udaq sey
Kamssowap jo ydwnin Y1 4349moY ‘uax0) s ay) Ag “wiod ul asud Jnjnamaads u swaos Kenfnsng
Kep-wosarg “(gz~p71 ‘1461 ‘29-09Z ‘6861 1yeq 0s[e 935) usurdojasop o_.Eoco.,.o Jo [e}d0s st jo
NS 7 Ay pue uoperedard {eapoisty je1aads Aue noyym ONBJI0WIP Sul003q Aisea snnb uea
Knunos o ‘s3nip uspmiLoying £q 333y ug pjay 1o parepruinus £jjeaskyd 1ou are Latp Jt pue Juop 3q
¥ ydrio sBugys Kem 3y 5§ £owioowop 1941 9A9112q 01 9w0d K(tesousd sanjs i *sto1oe) 13110 jo 9du3nb
-o5ucd Teouidwa 10 ear30] © jou ‘puity jo aess e Ajfenuasss §1 £92130W13( "0S Op 0) 1S [wISUAT
$SI73D asow oy 51 £r100W3p B 3U1059q 0) AnUnva & 40§ paunbai st 1ey) [fe Inoqe 1ey; 198} Uy ‘swaas
1 '(9861) vewssein PUv (Z€T ‘6861) 1yrq 295 ‘s1sayied-1auny jo $3qin 8uows juounusaog Jo
uLloj prepuTIs pus , [eInIBy,, 34) U9aq Ay Aew Aov100W13p BYULI([IWI S0) 18Y) waumdre oys Joyq,,

(122 *v0z61) . d21s-95003 o s111e8 [enjeu oy y,
"wiay ssoq 0) wiyy o1 A3y, *wrew e yons jo suondexs 3y u1 1y31[ap [0} uowwiod
Y], ‘uew dnodsap jsow oy Inq ‘uews NBIJOWP Jsow ayy jou st Ksesoowap
€ Jopun uew re[ndod jsowr o, ey pandre UNOUIN *(91€ ‘LS6Y) ,,wiy J0uoy 0y
Apeal,, 3q pinom Aay pue «‘3pRIN[nW 9Y) Joj [eaz suy,, 119558 $1 0p pasau ueronijod
B [[e ‘peaisuy , sontjod s1ajus oy 210J9q p3] sey usw e 31} 18yM 0] s W12 1put
Apwaidns,, aq pinom ‘paaput ‘pue sawed ojqou oy uorssed s1y areys jou pjnom
813104 33 £oe100WOP ¥ Uy ey paredidnue oy «Sinsind sjqou 0 Ajjoym,, 1or0
SOA[asWIaY 9A18 mou oym pue , sowes ajqou o) U3AIS 219m 5183L 1501[189,, BSOYM
o501 aram 3[ns 0} 1ySno oym ajdoad Ajuo ay ey PaAdNaq oty ‘Apreqiuig
T . (609 ‘6861 ‘Je 10 molopoyd) , Ley pue ‘poxd
w2 8 'ay0f €, Jo paau uy pue «SN0IeqIeq pue pidms,, se wiy £q passtwsip asom
oym ‘ordoad ayy £q jou ‘(sauo A Kiqesogard) s8uny soydosoqiyd pauaiyius £q
3|0 10§ paureak oy ‘suonosjas d[q1suas uryew jo ojqedes arom ordoad Areurpio
181} 9491199 0} 3|qeun sem ‘Aiiaqy PIAO] Oym ‘aniejjop usAg “Judwow ay) 18 2AY
-onpas 1sow 3 aa01d o) suaddey angoFewap 1oaayoym £q payerotp sy sanuouw
19410 pue Jouadns Ajrenjoofiajur 3y ‘you ays jo uonnoasiad atp uo pasnooj ugyjo
e qow snoroudes o) peay Ajjerousd M pue ajqejsun Anuazayur st ssasoxd
oy ey pondre arey sopuo oy “Teqnonsed uy -arejjom [erausd oy 10§ uI30u0) ;
pawiiogul ue uo uey) Joyjes sisarsjuy Pawdisuoys ‘ysyjas oy uo'paseq aq [jim
90104 X131} -is19pea] 9500Yd> 03 pue sanssy pueid a8paf o) uadwoduy Kreap
-, ore.91doad Areurpio 9snedaq ‘paysisul aaey Aaiy ‘3An29j9p Anualayur st ‘s1apea]
wE.auo_om pus juswutaaod e Suiduesre jo poyiaw e se ‘Aaeroowacy ‘yInous you
SI SIp jey pangre s1aydosoqiyd pue sisuoay ONEIIOWIPHUE BIUUDJ[IW 10

ando8vwuaqy ays puv 3utag uvuny .EE.E.E\ ayr
C : . S s ) ssaxd
~dns o) pajesuqe; ore mv_o_EE_wv::oo;ovmmo_:: .::&ov.%aos_«x:E::E

£66 ' ONIZE NYWNH TYRINIW HL aNV AdJVidOOWIa

891

"(1661) urydog w1, Kipruopes HOLBILIOJUL-MO],, J0 UOISSRASIP 3Y) 208 ‘anssi sy uQ,,
. “(x
'9661) . s10330Y Jo 2uads ¥ INQ JIWYILIE 1n0YIIM 3G )| plnom reym {3ULn 8 5141 5] *ou0 Inq pawuea
a8y 0} “Aan- reap ‘1y8no nok Pug (0p 0} pasuaay| sy qud & $8) OM) P3LIED pey nox ‘ONEISIY B sBM
949t ‘mes 3349 | 5104 Jo wins 151y 41 u ‘mouy nox “apduipue Jnok puiW ‘piiyd smap Kany,, :ggg) vy
PIY2 1 01 33113 w vy 1t ind oy sy "GN 10} WSAISMNLD Jo 11q ¥ ayynh dn H0M PInod (g,

’ . uonou fenjadiad
yim Sunpou oy P.AN0JS 3q 0) UBY) 1SAI B Yitm tEIP 0) UdjEI 3q 01 13119q I |,, “1ufod Juo je s1anw
‘1839q3 (WS 3y Jo anyedires {enuassaiuinb jo pos e se uses aq 143w oym *gersieg uyoy 11§,

S (20107 *9561 yws) .0 FANUINE pUR [njydjem e sey pug
*a0v]d 148w oy} uy syIney ‘asjou noyitm dnos sjes *je0 &pyurey ay 159j0w J0 ‘1001 5,80p 31 vodn peag
10U §30p 130IRq pa1jow 10 suim 190 120U JoAu vossad U v * ¢+ “Buraq vewny £ue o) ujed soa|3
13A3u pue ‘31qe1 18 £poq L1943 jo sweu 3y ‘Giuows 3t jo Ksp ay smouy skeme *Suoim Joaau pus 3uoj
Jaa3u 5§ ‘apmoq ays sdors Jaasu *siyu S,ual (e s13adsas ‘Kauarayap 3418105 ‘An1s10ape suopred Kipw
“hY s1913ys uspe) ui siydyep ‘fuouadns s3dpajmownyoe *suorssed L1adwiny ‘9NN Jo Jedpd 53 uosuad
MUy, :uonoapad 10) 1sanb v £q poxeiAG 10u sEA 94 181 515988ns uostod o e, Jo uopluysp
S1H . ondney inoyim are uado 3 uf usd nof 58 yonus sv oq,, pue « 531y Buizeiq poos doay,, L3 10

191381 IN0qe BWod :au...xosoosov eyl Ajay] swaas ] *jrey e pue 9pBOIp I5P]

- 9Y).ur way 0) passgo sem 3y usym Ase100W3p 01 Y00)—3oUBLSdXD oneIDOWIp

JO yud0uur Apann weay jo Auew—sajdood snowrea Ud1ym s asea sjqeyrewas
3y £q parsaddns st sy -a81owo 01 31 Joy Aress9oau are sayisinbaraid deroqe[d
ou 1Y) puw AImpsut 01 1 naLgIp A1qu11ay Jou st Koe1d0wap yuy) s35233ns siyL
"santenb asay ur sjaaal pue sjjexo 11 s102dsa1 swos ut ‘paapuy *onsWyUe
pue ‘asuas uowwos ‘ssauysyras Ayrede uey) yuids uewny sy woly arow annhai
10U S30D )1 1Ry asuds A ul punos jrewuswepuny aq o) parord Sey )1 asneoaq

‘wed ur puom oy ur soueidesoe Ipim ojur Kem sy payiom sey Kowidowap ‘os 10
.. s1eak 00z 18] 9} 39AQ) ‘aandadsind g oy ur adrows ydrym asoy) uey) paje

' =X9 2J0W ou sanifenb 1qyxs ajdoad uaym uans Apadoxd uonouny jm 1 jey os

P31e3LIqeJ aq Ued )1 J1 9ANDIYS Apreinonsed aaoid o) A1a3f st uonninsur uy
: v 'KeMm 3[qisuas pue [ea1do] Aparey e

sSunp v[aI 0) pue 28._8_.: umo nay) pue £yiess ssasse o) Aijiqe ‘pareonsiydos

A1qui131 10u sdeyzod J1 ‘huued g aaey Loy *5 18U, ¢;"ONOWIYILIE pUe 3SUSS UCLLWOD
A1dde xayur 1nq Ajwopues 15e jou op 9jdoad ‘1aramoy ‘awil swes ayy )y
o . "pood [esouad ay)

-Jo wso:mou.hom £q uey) s)saro)ur umo oy £q A|qeia1 asow papind—uysyjas aq

4 Loy Apareray o, snos 8uraes Jo ‘puom oy 8uiBueyo *amijno ySiy Zuinsand

- UBY Joyer spaaou Aysen Suipwar o ‘3uruans oy Keme 8urzooq ‘s1oul00 190ms

uo Ino 3uiduey: ‘voisias)ar Juigorem ‘sdeu 3unye) oum 13y puads o) juzu0d

‘ounb aq Im ~suaddey 1 su ‘ajdoad dwog "urdYy 0) Jonew pinoys yuyy apdood
= J9yio jeyp s3i10 :@Emoiﬁ.aﬁ.—.oﬂ&.Eoé.Q Jayew jeys Sw2dU0d snsind o) puay -

1w’ Koy ‘spiom:ayjo iy “uono.. Ojus pasnol Anipea1’aqiou [im pue Ayede Jo

*eons Suons-e oy uy aaey s1doad ‘[erouasd up ey spfoy aanoadsiad suyy

31314y uyor . 66

Q

Aruitoxt provided by Eic:

E



TLl

(0Tl ‘€9t
ono: LOUIPLHUOI JO AifLIoM WIS »o_._. woym uew 8 £q way) 0y pawasaxd si 3 uaym Lppeas s o)

P13tk pue ‘qiu o Buneroaidds jo djqeded are 394 “yuelouds y3noyye ‘sjdoad oyj,, 1013317 sajonb
£18uracudds oy *938[d sayious uf /383y A9Y) 1EYM JO YIna 3yl wiadsip 0) Lnjiqe 2o saaoxd Yorym
10M) 31 JO 159q U} JO JOAB] UL IPIIIP 10U O K3Y) ‘sAINSEIW JUIIYIP 3)8I0APE S1u3[a) jenba3 jo siotes0
om1 Jeay Aoy uaym *1ey) asea A{8uipasoxa st 1t *sBuiy uiBpnf jo Aioedea s,31doad 3wy 01 sy, :A1[iqe
ST JO 19PYUOD b Sem *18I20WIP JUIPIE UB S8 UMOUY AJUOWILIOD 10U ‘I{]IABIYIBIAl Q[0IIIN
*sBnquiny pus spnesj Jo jnjure 150w 3y y3nong
298 ({14 Kay) *9335 o] J1 ‘A1[ENIUSAS PUE 00} 134} JNO SIAHINSUOU JO 10] B 218 AN\ —{NJ21ud 2q Ing
15983ns Aot *awm 9y [|8 Pajo0) 9q UED OYMm SIAINS JO 10 € 918 21aY) ;981 K1suonned e dn dew Loy
wapue uy ‘Anfeustu oures 2 woiy Juuds o) usas 9q 1y3iw pue waniduoa nb sw ssWANS oM}
3 9sne29q 3qisne|d paiapisuod 9q pInod *(LE-pEE ‘6861 uoxes 2as—iou pip K|qeqoid pue)  anuiw
K19A3 wioq 19xoNs © 8,094, ‘Pies 9Ary 01 PIBI[[e OS[B S| OYm ‘WnUIEEG YiIM UOHIUUD YL “(PL
'0S61) UBLUPIOA 935 *SIY) PIES JIAD U[ODUIT 1BY) IUIPIAY JAISHOUOD AUB JO I0UISQR Y} UQ,

asoty Aprenonired ‘sydoag “aoerd 1s1y 9y ur udysi| 0) way) 138 03 S € JO IYNJPIp
1sow ST jeym ‘uoneradsexa swos Yim no jutod oy A[ayy st anSoewoap pasusy
-adxs Aue se Inq ‘mara Jo jutod s,9u0 yim 93138 o) ojdoad apensiad 0) yse) Ased
ou st 3] ‘uonoury Asersowap Juryew ug ajo1 juertodwi ue skefd osie Ayiedy

.. "urayy skonsap i1 a1059q Aoeioourap Konsap 0y paaow A[yoinb aaey Loy
onuod eantjod up 9ouo :398uep Y JO JreMe UIDQ JAEBY SISIUOISTY|I [NJSSIIONS.

‘pa1sa33ns se ‘der Lue 1y 4 Sistuolsn])l uijzzep 1sow Yy jo suolwoLIGe] AIS ,

-mbxo jsow oY) pue sousIEY SAISAHS ISOW AY) UIA? YInoay) 995 [[BnUaAd [|im
Koy ey 9ouvyd pood e s| 319y ‘210521l ‘SaA[eswOY) Suowre ongdre pue ssnd
" ~SIp 0} 991) 1J3] o1e £oi) J[ "souo aerpawwi 1Y) ISnf el JOYIeI ‘SISIINUT WII)
-Buojumo =o£ Suuspisuod jo ojqedeour A|1rBssa0ou j0U ITe AY) “ISA0IION
" 3y [[e pajooj aq—KemAue ‘way)
Jo _31.6:50 Koy, Kem ?o_mo_ 8 u s3ury) Sune|al Joj pue ‘uonBIAGI[IP ‘PANM
.Bo_w Jawnawos J1 ‘[npYSno 10j—onoWIYILIE PUB ISUS UOWWIOD 10) Ajioey
‘INHAISBW WeL) sSI] J1 ‘olseq © ureal KoYy Iayey -angoSewop pajjIys € woiy
Teugj53Jop © 18 9500] Yealq 0} Juiureas suoissed oBlId Jo sa|punq s[dwis jou are
Ko yno swum) 3 ‘ysy[as oq Aew ajdoad aiym ing *ssauysy[as :sassewl ) jO suol
-BZUDIORIEYD T Ul 9uo A[UO 9pnjoul a1eadsaxeys pue 018]d—onIwijiLe pue
‘25U UOWIWIOD ‘ssauysy[as ‘Ayjede—sanuia [ewnuiw s, prug KaupAs JO
o ueawn oy e 9jdoad oy [je [00] 3,ued NOX,, :ING 31 21nY A[EMUIAD
1114 oy 1se9] 18 9jdoad Moy B are 2131)) 219ymawos :[enbs sou o._..a ‘3oe] Uy ‘ajdoad
1Y) S1 I0A9m0Y “szom Sunphue soxew yeyp ,own oy e 9jdoad sy jo swos,,
100 ued nok Y3 11 108 4a42u [[1m Aoy 1ey) prdmis os are 9]doad dwios 19A0AON
«wn 9y Jo swos ojdoad 9y [[e [00] UEd NOK,, :INO. PareE] 9 SAWNIWIOS /[ UeD .
55 teu pajppe, os are Te3ouad ur sdoad :1y3u a1om areadsaxeys pue ‘UINOUIN '
‘olelg e )S1§ SOPN[OUCD UONBAISSQO Y, ‘SYIOM §S3] J0 Qiowr . AIBIOOWIP
‘519359p Judted sy ondsap Kym noqe =o=n=£96 ue 03 Koy 2y pue uonNNIsu Y
" JnOqB.pres 1949 gunp punojoxd ysows i sdeyrad sy 3] ‘wnweg ‘L seauiyq ‘Snq

-umy pus coyA|req jo soupd pue uBwIMOYS 1E213 18Y) 0) PUB U[OSUIT WEYRIQY O .

S66 - ~ DNIZE NYWNH TYRINIA GHL ANV AOV¥D0Wad

318YIVAY Ad0J 1538 0LT

(647 '6£61) Liduadsaqoy
Jo sapdomE sy 3q ({14 Auaqy] 18 sidwane umng 3y 0) {DBISGO SNOPUAWIN B TBYM.,. ‘SEL] Ul A0um

9y sy ‘ojdwexa yauasy snonsesip 3y £q pasod 198uep Y1 Jo aseme Kjjnj sem uosiafaf,,

paIngue A[snoLtea uaaq sey 1ey) AILIO0WIP MOQE UOHEAIISGO ‘[ed1ukd anb pue
‘snowrej ¢ Jo b_v:§ {enuassa ay) jo aseme st juekyondoTewap apde ayy,
\suray)
dois 1w w::__o: ‘owo 0) Juem 1,uop o(doad Ji,, ‘pres o>§_ o) padaye st qoinH
[0S ouesaxdwi sy '352q je urgnasun st Anq jim siqnd 2215 B 18y Yonpoid € 1no
8umnd 'areadsoxyeys 10 ‘uayoudy ‘Oje|d 2insse pinod saepipued [eonijod pue
‘sisieioads suonejas oijqnd ‘siesnisape se siojejndiuew 9g-pjnom yons sy
*9A1BU 3q 01 paaoid ajqendiuew Kpuasisuod pue ‘Ajqeiorpaxd Kjipeas are 9jdoad jo
sassew ey} uonou Y ‘si 1ey], ‘(finok siy ur saured ajqou pake[d oym auo udAd
3qAew) J01naduiod e Jouoy 0 awod [[om yJiw ojdoad ayy ‘sfeal Jayi0 0} 991)
PIPY 9y a1 Ao J1 tetp mauy Aoy ‘sqowr Jnoqe 0jelq UL} JISTA\ [ONUOD Ule)
-ufew 0) 19pI0 Ut KIBIDOWIP UOPULQE O} ATesSIIIU I 1[3) ‘IUIJOSSTIAl PUe IIPIH N
‘A[[eoNeIoOWap $SI] 10 2I0W AJLUOYINE OUI SUIBD OYM SIUO JJJE| SE [[9m SE

. .8:8& ug sjueaky sy Kiopne uy 3su0 EE ‘predar siy) ui Kipiomajou st IJ

‘UMBIPISAO A[[BNIUR)S

-qns ‘ajdwexd youaz] snewnen ay) dsop ‘aie ‘raded uo Sunuvisesdp os ‘surd

-u0d 253y ‘2anseld up ‘1BYJ Punoy uLAq SEY )1 PUB ‘9IUDNSIXO OJUI IWED SIIOBI

-oowap adre| ‘10A9moY ‘038 s18aL Q0T SWOS ‘[943] aTe[[1A ) IA0QE SINIIV0S [[B

1sowe ul s1eak jo spuesnoyy 1oy paidafar usaq sey Koeroowsap Aym suosedr Koy
oty Suowre usaq sBY 31 PUB ‘I[qISUAS APUIUIWID UIIQ SBY WIDUOD A ‘SN,

_or'159nbu0d Areii[iw apim-juaunuod

. .oi%&wma s .:oso%z Jopun ‘pue ‘rem yum ‘A3ojoop1 Areuoisuedxd ue

UIM PAIBIOOSSE 9UILd3q A[[BNIUSAD 11 PUE “JOI[IBd BIUUS[JIL OM) PIUOSIAUD PBY
ojejd 18y KoeIooqow snoldpInw ‘[edjuusIA) Jo HOS Ju) Oyl ‘auardsaqoy Iapun

“‘pareIauadap uoos a1oyy AoeI0Wa( ‘68L1 JO UOHNIOARY YOUSL] AU I9)je s1eak
“oyiug pajensuowap sem _é_o:& A[eImu? Jou 1om soLreuads W asay) ey,

"Wy YSIo pue
wiy uo wm mo__womanv Apm £q parejndvew ‘sjdoad oy uoos pue ‘warp 210j

_-9q 194013 0} AjjeonuoodAy jiaswiy Suq 0} 9jqeun st 9y Ing ‘qow A q pao
" -uoy 1S3y 18 SI (Jem SNOUOIOIA PIpN{oul 9ABY SIuWEd J[qou IsoyMm) Iopea] [ein)

-Bu y ‘sso001d v yons soidop A(piala areadsoyeys ‘owoy SNEIXOWIPIWIS
1589] 18 Ul.395 ‘snupjoi0) uf "(§7-9T€ ‘LS61) WYY SIOpInWI pue ‘SUnod ay
210J9q WY} $I[EY——IDIAIP 9)I0ABJ B—WIAY) UO suonesnode isnfun sdesy
9 ‘paipuiy sy jo poo[q oy w0y} spuey sty doay Jou saop pue ‘wiy £aqo 0y

- Kpeas weyy osow qow g spuy djdood oy jo juapisaid sy st oym oy, asnessq
) o__ .ow._oE ‘uoos. E:oB Kuuek) Apoorg ,soAjaswoy) 1oy areys 159331q ap
e auox uoa pug o_mo& o m:oEa rods oy op1AIp. ‘sasse[o pawsadoad o 1opunid,,

o0} 1nojo oYy’ ‘asn E:oB Eovao_ oy 18y pajedionue 018[J “I9F[I82 PAIOU Y

aajany wyor 66

Q

Aruitoxt provided by Eic:

E



@ 1

"WInpuasRjaL Jo 331A9p o $8Y 58 ‘[lom soe1 paiom 'doym ay; uo ‘sey saun{ jein jo s1quidw
Ser—slios Junoa oy wouy uasoyy ‘Aj[8nsn—ajdood Arsuipio Buisn jo 2019p i ‘Arepwg,,

eypandre £qisnejd oq ueo AL g "SINSESIp uaAd sawpowios pue suoterad
~SBX9 pUe SayRISIUI ua3q dAeY a1ay], '$33pea]—pood Ayaid 10—pood y3o(as o)
Papua) sey 11 yred ysow oy 105 inq aalsuodsal pue 191e $9] 10" 210U SjUGILIAACT
1dox* aary 01 £juo Jou swoss ssa001d ONEISOWaP oY) ‘ssajaylIoAaN Isa1ajul-jjas
molreu £q “saq e ‘pareanowt aq 0y K[qerjar ysows pud) Kew Koy pue Aiyede Jo
$1§ 01 qundons usyo Aew Koy ‘a8pajmouy [earydosoqiyd ou 10 aaids jo Lupiqou
Jo Kem oy ur yonw NqIyxa ‘oessae uo ‘jou Aew sijon pue siouonnag

o1 'KlEMIU2A2 1y T1s $59] 10 220w 1198 [iim Koy

- 9dueYd pood e st aray) ‘seapt Sunadwod sje1susg o) 931y are Aay) Ji pue ‘saajas
~way Juoure andre o) pue SSNIsIp 0 Juswow 3y 1e I3)snw 03 9500y Kay) asuas
UOWWIO) 1918 YM 3sn 0) 5315 urewras ajdoad JE3uwn oy jje agdoad ay) Jre [o0f jou
=UBd nOx 9340 uf 3doy are songoFewap 18Y) UOSEII JuIes Ay JOJ YIoM O) SIS
washs oy, *o[qisuodsar pue sarsuodser way dosy 0) spua) pus s19pes] Jouad
~NS_U2A3 ‘3|qE So)eIausg SS3[3Y112A3U 559001d 3Y) Inq “yusjeduiosur Ajenueisqns
24D SIAMIIADL PUR 51002238 o) 18y} st £oeIoouwrap jnoqe 3uip Buizewe ayy,
. _ "luaradwoosur azom
593pn{ a3 31 anpea 9 JO 2q pinom ssaoo1d siy) ing MIADI O} way) s)00(qns pue
Aeannadwos siapesy 9591} 5350040 Os[e ) puy ‘dnoid 1o SSB[O PA)IJ[as & woyy
Ajduns jou ‘vopeyndod ays ur assymAue woiy 981owo ues srapea uotuido pue [eo;

u”..:_oa U3 Ul JusWIgA0S JO suLioy uepreIOYINe Jayio pue Aysreuow Joao agejuea
-pe ue sey Loesoowag *s3ury) uni o) SapusoIpawr mojjoy ajowoid o) pus) pnom
Aayy Je paredionue 9q Ajurenas pinos 31 inq ‘sandodeurap Jnoqe Ajim 2q Aew
Koy, “s1opes) 3w3pnf 1e aandapo 3q [1im 9doad Areurpio ey} moj[oJ 10U saop

RSN INg “sisosauy Iay) ensund o) pue saAaswiay) 129101d 0) 9jqe us9q Ajjesn
=23 sAey ‘swopaayy ONERISOWSP pamolie 31 ‘sanuounw pue ‘Koe1d0Wop Yum Jug)
..mmw.:o.o:._ A1lenuasss paaoid sqowr pue sandoZewap £q ajni ‘swoas M ‘sny,

g $42ppaT Y3947 pup sasooy-) Sutag uouiny Jounuy ayy
. "PaMIRAqNs 9q 0) Aoy
a1ous sy £ov1o0usop ya1gm’ y3noays yied ay; sy 1eyL. Auew ‘pajpogeun K{renuassa
pUe ‘parsalauzun 94 wody 2duvds31nboe puelq-ureiqo oym M9] B Jo Kuuelfy oy sy
Pares} aq 0} 210 *[ensnun paaoxd 3ABY UONNJOASY Yol Y JO suoisioatad ay
:Kofew a jo Auueify SAHQOW 2ANIPUIA € JjedLqR] 0) SasSaUNEIM pue spaney
uo Keyd [im songoZewap ai8e jey yonur os jou sy 1a8uep ayy S3OBI0WIP Jog
1113911531 0) $110]2 J0 Inq yooads va1y Jo Ajuo 1ou—jue1oj0) Kjqeyrewar 19952 uj
are asuas ywepodw we u ojdoad ‘ssauysy|as pue Kyrede jo ynso1 e se-‘sny
, M31A 3o Jurod oy woy Suissaid ‘nb woy)
Jo Aimuri“inoqe Kuiom o) s3utys 19y)0 aaey op Ajjea1 Aoy puy ‘ssaiddns oy wem
Pnom—s101mdlp jo prouered jsow oW UdAd—as[a suokue jey).Junphue Kes

L&A ONIZE NYWNH TVIWINIW GHL ANV ADVHO0WIQ

Ot

1on0u ajdoad jsow Jng .‘=o=oo:=w2 [eontjod [enuajod sroy saell[1o8] Al0jo1aY)
PuE 20LJ0 Jo N0 udYm spurw IRy yeads oy WySu oy aatssaxd sdiay yooads
9313 Jel} papn[au0d aaey Aew oym )19 [eanijod snBISOWAP 3y JO SI9qUISW Op Se
*A1nbur 9215 ut 35350)u1 uons e saey sypund yong ‘way) ynogqe asnw oym s1aydo
-sojiyd o) pue sansst yons Apmis oym sjenjoajiarur o) Surmasun 3q ued styy,

. _ ‘sKaAIns
uoturdo oyqnd uy 3t Inoqe -papanb Sutaq ase Koy usym st ansst 9Yy) JOpIsuod
uaad ajdoad Auew awyp Ajuo ay 1y swass Isourfe i (1T ‘8861 I9]Iany) 18]
J13y) uo wstunWWo) oNsawop 1no Juueald papnjoul g4p Ajuo pue , Knunod oy
Jo poos ay) 10}, op pnoys Juapisaid auyy ,s3ury sy jo swos,, Joj payse Jayjouy
"WSIUNWOD) oNSAWIOP JO 1Y) Y} PAUCLIUAW g5 uey) $s37 , 41souw nok K1om
s8uny jo spuny 1eypy,, ‘pavise swn o jo jjod auQ "e1d AYIeDI 9y 9Z1)IBIBYD

'0) BUASAY,, p1om 3y asn o) paynsnf K[9oress s1 1 ey 1s998ns eiep uotuido

al[qnd ‘spdwrexs o, “woy) Suissaiddns o Burpuedxa s1 anssy 3y Jayglaym “son
~39q1] [1A1D Jo suonisanb £q pasows jey) [je 2q 0) wisss jou op adoad ‘Apso
o : . *}I0OM JO JUNOWeE UMD
e axnbas pinom jey) ‘Je 13)5e— noqe 3utyidue op o) Kjuofew siy 138 01 Asea
Jou string ‘saBessaw [euonusauosun sjenadiad pue sprom juesesidun jnoys o)

" ox1] oym aydoad pue ‘ssawing-3ep ‘sopured 1zeN ‘SIsunWWo)) pasnaoe ‘sisatie

‘spenxasowloy j1ousal A[Laaya pinom oym djdoad jo Kuojd punoy aey Ajrejnsar
SAWS PANUN Y UT S[[OJ *ISBD AY) JOU ST SIY) AIIYM JUO puy 0] JNdIPIP 3q Kew 1
‘poapu—~Ajuouyw B 1oj paney a[qriapisuod v sioqrey Liofewr ayy a1aym soed
‘B puy 0) [noYYIp Jou st 3] ‘Kiofew ay) Jo Auueify ayy jo wajqoid pareas sy Ym
os{e 1nq ‘Koedowap uy wajqoid andoSewap oy yim Kjuo jou sdjay Ayedy

T &uofopy ay fo Auupik ay

: ) noqe Suny
-atitos Op pue sgnp JI3Y} Jo 193 0) snorxue 1ey) [[8 10U 1M K3Y) ‘UOLIBIISNI] ISUD)
-ut siy 01 Ing "Yim 2218e 0y posodsipard Ajjesousd arom 1S90 Y uf S3oudLpNe
SIy QU0 sem—[1Ad Juloeuow 12218 B sem wsiunwiwo)) jey—oesssw (1861)
m..iﬂ_:oﬁ_om 1018 pue 8uos sy pasy o) piej o) “Isprwr Joy Ul douereadde
wdnuqe sty jo Kijoaou ayp 190 Sumas 1oype ‘paredard Aqinj asom apdoad jo s1aq
-winu 33ny ‘aduvIeAt|ap pue Surwem jo 28essow sy pajedjnword Apuanboya ay
uaym jet) J9A02s1p 0) pajjedde uoos sem oy Ing ‘puius sy yeads A[9215 pjnod ay
a1oym £19120s e ut 9q 03 Aj[euy paynesd u99q dAey Kww Y ‘)Sap O J0J uOIUp)
191A0G U} 9AEI] 0) PISIOY Sem uAsHUYZ[OS Ipuesya[y AWIOIS oyl USYA ‘UASI|
0) J0U Wwop3aly Y S1 yoads 3a1) Jo s1oadse paiaojdau “yeasd oy jo w:O
TIPS 0) S8 o] 0) Yonur Se $5300NS JI3Y) OMO ‘I3[iIH JIopY m::::o:._ padoons
Op OYM 950Y) UIAD PUe—[nJssaoons are moJ AIoA ‘spiom s,ole|d ut “ ouz.ﬁ_s_m
31 105 1832, IAY) 1AsSE pUe AISNEY SN ‘WY JO J1p ‘WAY) JO [[8 PUY "SIANBI[[E
pue-seageued jo siokoaind £q ‘salpawas pajod[3au pue ssj3us mou Emk aldoad
Aq -*s1awoyos pue s19sAys Aq pageireq Apenas are Kya100s uado ‘oayy v wi

da)1anpy uyor 966

Q

Aruitoxt provided by Eic:

E



SLT

*(0661) J1[an]\ 335 ‘53nSs] 3s3Y JO UIOS JO UOISSNISIP JAYLINY © JO,,
(€92 ‘0561) ,.2oud B usy) yuawdpnf aneq 9A8Y pue *3(quis pus Judprud aow e sjdoad
A wy Les | Aupqeis pue ousprud spredas sy, Jo1peq S,11[9ABYIBIAL AJUIBLIRY SBM 18Y L

) *(S€T ‘0661) 2ouaned .__.:B sasuanbasuod
19y Jeme 10 £00100s [im saInseaw s)l QUIQWOD JOUURD )] °S9JOBISqO SNOLIAS
Jo ands ul uonnaoxa Sif IO Ylom pue ‘udisop paxy e ui aroAasiad ‘Gunyerrop
-un yrepodwi e jo sireiop aip apejndar Aynougip reassd yna Ajuo ues,, i ‘sgegl
Yy ur paAIasqo 9[[1aenboo], ap sixay sy ‘[euonein pue ‘payydisisoys ‘ysijoo;
SoWNAWOS JIe SHNSI A} PUE JUIAIIYOOU] puR PIIPPAW U0 SI SAIGRIOOWIP U]
Sunfew uoISIOAp ‘pospur ‘pur ‘ouo uowwod B SI SuoIsIdap Ino .mc_b.ao pue Su
-Xew 32 3uajadwod sxowr ARuaalul are sAUISI UBLIE)LOYING 181 UOHOU Yy,

Bupyopy uors1oaq w1 auaaduio)

: , KoBI00WAP Yim a|qeaaryoe
~~un powdds Jey sanjea djqeinp urenad Aiddns o) pesiwod ospe Koy sawmowos
- pue ‘3uppews uolsIoap ul 9oud)edwod Jouadns 19A1Ap 0) pastword sionadwod
9.y WISTUBLIEILOYING JO SWIOJ ‘Olwreukp UD)O ‘MIU (iim Ioje] pue Ayore
. “Uout: ATe}Ipaloy Jo UONMINSUL JUIOUR 9L} (IIM PUIUOD 0) IS1Y Pey It ‘poSiowo
‘Kovazosuap usym ‘uonp>dwios oY) 0} Jowradns Sem Jf JeY) OS[E I0G PUNOS SEM 19N
--poad a1 e ANeRSUOWSP 0) £JUO Jou papasu siajowold s, Aoe100Wap Ing
AT . 'SaW Je J{qRIMPE UIAD ‘9|qEIBdq
-K[aIua st 181 3J1] jo 9IKIS & $01ea1> )1 pue ‘aaisuodsal pue jiofe woy uidoay 10}
- PUe SI3pe3] SuImalaal pue Suisooyo 10§ poyjaw JAOSHI Ioyel B 9q uBd ) ‘Sul
 ~[oA9] Teroos 1sea & ajeildioaid jou s30p 31 {sanUOUTW J9YI0 PUE YouU Ay JO UOHND
"-9815d 0} Ped] A[[BINSLIBIOBIEYD J0U SI0P 11 ‘SBUISq UBWINY pamey [Ea Yiim uon
© -ouny ues 31 ‘sonfoSewap pue ‘siuggadoduy ‘sqow Jo spuey oY) ojul JuawWIIACT
U J9AT[3p A[Lressaoau jou pip 3t ‘1aded uo pareadde uvyjo 31 se urBuEwW pue
SIMNSUT 0) JNILPIP pue dnsifearun s jou Area}do sem 31 “13j1ed uey ssof £[qe)
-ou ySnoyy *J1om Joyies yiom o) ‘s1afeswoop asim jo saisaydod oy ayndsap
‘paaoid 1 ‘o3e sreak OoZ dwos sonoeid ojut 1nd sem Koedowap uayMm ‘sniy,

uoppadwo) ay) pus Lr8100wag
. . ¢ SaIyoTeUOW
.PuB ‘sdiysi0)eidrp ‘satuueiky ut punoj oq 03 A[ax[ s10w st ‘swaas 31 ‘asude)) “sotd
-BIOOWAP ISOW UL ‘prejs U9A? ‘painseaw sBuiyy daoy s20p ¥ Ing L WALy $SIsSRII
-0)-3um a1y aes 0} Joyioq Aym “Aeuaduos ssof 10 azow peaye Sujod ore s3ury

Ji—Atpede Jo wioq 20UIA[0) PeOIq B O) PAINqUNE 3q UED S Jo awog "powinjas -

Arerngar are syyaquinouy isow saume|si3a] "S ) ul ‘JudAd Jofew e st Juswerjred
_UBIABUTDUEDS © UT S1E3S M3J B JO JJIYS 9y, *sSusnoipa) jo jutod ot o) Jueisuod
Paacid aavy s1930A ‘10B] UL ‘pAYSIIqEISa AJ[nj ISOw usaq Sey Koeioowap aroypm

' 193UBq JO.9UT] SANONPIS JI0UI B [Im IIYIOUR MOJ[0] 0) uotdureyd suo Suiuopueqe -

Andruqe-—snoroudes Jo reunarow 10%nejoa paaocid sassewr aty oary 1o
; qe—~ Bl e [HEJOA p ,5__2

666." ONIFd NYWNH TYWININ 2HL ANV ADYHYIOWAd.

VIRYIIVAY Ad09 1S3

Ll

s1 Apoqou uatp ‘Apoqawos st £poqhsaas ., 5:?3 1sutede gov=¢_.“=m_”“~ Maz._o“ﬂ.o-o“.“.___. .”ov_“ah”“
Alenuvisqas paurewss SUCHIIURSIP $SBD puE [81208 9sneaaq ayes b :.uoa .o>2. ..oo. ‘sqoug,,

(Komi50wap 10§ uonaage wopse siay Swissajord mou) ddoad aurs ay jo mﬁuﬂﬁ”ﬂﬂ”ﬁ“_“nﬁ”ﬂ
usuBILIOYING UayMm pauaddey sey Sunp o;am__mhg_“o..“w_ﬁ“““””ﬁw% ._w%_”___om“““ M”“M._“_%.E o8
2410 2 o *s19pes] asooyd ued pony Ajuo 1By u>o__& o...k Isoy) .MMHH‘_ MM.““”L_H“ML_““_.E“

0 35UIS B )1 Y)IM SILLIED UOISSNISIP

onqnd uy Sunedionred Jo 10 3unioa jo 108 oy awos o4 (0L ‘1561) AdB1d0wap 10} , $19345> om},

* S|4 3 asoyy, ,wspanud siwsad,, iy 3sNB23q pue, L1oUeA Sywps,, 3] osneaaq Aovsaowap sawyy sars10,4

"W *3 “Aiyoepuaw puw uws jo 92U3sqe puw ssauuado us 1o ‘vjdurexa 1o ‘20URII|0) PUE SSIUIAISSIULIH]
+ B {3085 UMO 1134 Joj Je1uauod puy Ausw 1EY) 5an[eA UIBLIDY £Q pajusdwod98 sHu0d :_su_._q_ro_:a
3oy osge £aessowacy 1a3.d L3y uonoanp v vy s8upp 28usyd 01 o8 0y Pue saajaswayy :.u.agu [}
Pamojie a58 £ay ‘uonensniy vy Juimojem Uy} Joyies ang ‘sa3uwAaLI8 31at Jo Jatjor 935 J9ns 1ou Aew
Jo Kew syureidwios yim 80U, WAU0ISIP 10) IATeA A19jHS B S3YsiLLng ».oESEo_.. UONIPPE U,
" (P86 uassaq 99s) suiqed 8o uy pasies sueysdn JO s5929ns Teanijod
[BUOISEDD0 o1 on_mn._an, 0} uasoyd Ajjensn dAey ‘sajels pallupy ay u m_h.:.:u:
”.aa ‘s19pIng-ypAw Sherowap y3noye ‘woqpjam oy Aq uni uooq bmw:_ 2.3.._
Satyoreuow ayy| ‘sajem0WAq |, Aep A jo 13p10 Ayt usaq fus pey Ayoreuow
Pa4ojreun J1 aogo uy ,U99q aAey pinom oym susiowned owes ay jo Auew pod
-dns 0 papua; s19)04 95N8I3Q IOURUILOP JJeId0)SLIE JO dANONIISAP 3q 0) A[LBSs
~9%Uu Jou paaoid Koersourap 2onoexd ut ‘snyj, ‘Jlosuny-uosiagor ox_._lEom:uB

. pue Aipeam pup ‘paiafe) pue snonjiia uayo are Loy, *ao1go ur urewss ‘ajdoad

J0 suos 10 ‘ojdoad aues ayy ‘08re| pue £q :Areuonnjoaas Ajquuay u22q A[[ensn
10u aAey diysiopeaj ur saBueyo asnesaq 1dosse oy £seo Ajatey sem wyshs ayp *s$9]
~YHIAIN ‘suoseal [e10[0apt J0 onotiad 10J palreq usaq A[snotaaid aaey pinom
oym .oa.o& 01 suonisod m_:ﬁovuo_ Joj uonpadwon ayy dn mcoao.auﬁoo:_on
"(8v~LP1 ‘8861) , uonoe SANB[SID] pajoalp Jey seanww0d ay) o) payurod
-de pue saanB)uasaidar Jayio oy £q o PaLIdJap udeq aavy 0) woos a:ao_E.o:
~033 pue £[e120s 153yS1y pooys Oym asoy ‘uaw Areuipro Ajvaneredwos £q vo__c
919M s1e3s 150U A13YM ‘puB|Bug Moy Ul U9AY *SI0QUS1au I3y 9A0QE 10] € UIAD
1079y & woyy paoed yjeom pue g asoym asoy Ajrerousd asom ‘puejdug
MIN Jo ynos 3y 03 satuojos aip ur Ajretoadsa ‘sarjquiasse oy w woy) juss
woaoh 0 payoafa sjdoad WoyMm uaw 3y, ‘soArasqo ueSIop “E:Evmm Sy ‘ooudp
‘uadapu] jo uonerepag Ui 310j3q s1eak Q[ $91U00d UBSLIOWY aY) ut suoNdIYs
sAnnaduwios 1sarfres o ur usos 3Q pInod Siy L, ,/Yynq pue yyeom,, __E.s ..s.co—s
Pue 3mtA,, (swia) s,uossogor ur) Aynuapr o1 ‘sdeyrad A8uisudms uo::r ‘paurppu
I3M SISI0A Jey) JBd[d SUILdq J1 “Ino PaLn sem Ase1o0wap 2du0 ‘uonppe uj o
. - oz’Urejdwod oy pue
on_ﬁwuo 01 350045 oym as0Y) Jo 1ey) o) 81 Aue 18 10—ajdoad ay) o Aue j1 ‘|im
9@ 03 aa1suodsar u2aq 9ABY PaMNSUT 0S SHUAWIWILACS 18Y) pue ‘s1opes| mc_woom_o
18 pue sirege sioy SuiSeuew 18 jjom 19Y3B1 BUOP IABY 9joyM 1) UO uo_osh.uoEoc

43)19npy uyor 8

Q

Aruitoxt provided by Eic:

E



Lt

-A03 Jo. 1510 9 5] A58100WP 18Y) PIBS U23q Sey 11, 1BY) [p6] S9QUIDAON Ut Y29ads suowwo))
30 9SNOH ® Ul PaALIsqo 1130 o sdeyrad Buraas qpIqdinyD) uoisuig, (69 ‘IS61) INsI0d,,
o ‘;e|ndod asow oq pnom £1oae(s pus suosud ‘iydu a19m
Jonsabuj pueiny AP J11BY) “I9AIMOY ‘WIS PInOM 1] *(90-S0E ‘SH61) . .deay-1ue snotuousey pus snow
~JUreun Suo ut |[e Buniun Jo SUBIW IWOS Pue ‘9IU1ISU0I S1Y 199Y 0) JUO AWOS *diys1om 0} Su0 Swios,,
51 *sureidxa oy , ‘e uo $3{998 UBW 18 |[V,, KIIUN [BURWIWIOD JO iwIBMm 3Y) pue ‘Aipoyine ‘Kinshw
‘opaesu 1undes ‘pPraUq J0J 1f JIPURLING O] *sNOJXUE Paapuy ‘Jujitm 28 LU pue ‘Ke150WIP Jo WsEN

$30p A2BIOOWIP JO MIIA ‘ONUBWICIHUE UIAI ‘Ofjueworun SIY) ‘K[paniwipy
12’1591 9y} [1e J0] 1d23%2 usw
-W9A03 JO wioj 15I0M 31 §§ Koe1o0wap :ind Ajjensn s1 31 se 1) UWLIAA0S Jo
suioj Aresodwaiuod Jatjlo we jnjarey ssaf si,, AGLISOWAP JeY) PIAIISO JAISIO]
‘IgaIny) uoisuipy £q paoyo3 19)8[ JUSWINUIS B UL :0) 918jd1 AJIpeal ues K120
-019) s,ydrey 1e sy[0j 3y 18y 2anoadsiad © u  Loe100WIP J0J SI33YO OM),, 3SIEl
M JBY) POPUIWILIOIDT 1ASIO] ‘N d ‘6€61 ul paysiiqnd 1s1y Kesss ue uf
“JOSIM OS[B S 31 ‘oY1) Ajreas o wey) pood Anexd o urene o) Jaisea Aquo jou
$1 31 Je11°"3pN|dU0d 0} SW0d A[Juiseasou; aasy plom padofaaap ay us ojdoad ‘oFe
sreak 007 1noqe SuumBog *spood uteisad unaaiap Jo ojqedesur siIr Ing ‘sHIOM
1T 19ANDQJOP pUB JANIIPS IJUC B SI AOBISOWIP ‘UDY) ‘UOHNMMSUL UR Sy
) *8uuq ued
£12150s [enbs Ajuwais pue £papro ue sSuissalq ayr noyym: Suope 198 0y 1934 I
n *P3PIJAP SABY SJRIDOWAP ‘F[OYM ) UQ ‘YIMOIT [emoo|[aul pue ‘ssaudaisuods
-a1 Anpiqixay sasof sseooxd oy wi K1a100s e s15983ns ssuswredxo inq ‘owaxd
-ns suBja1 JopIo a10yM 10 ‘paurene si Aifenba [e190s 191s 219yM ‘YSiy uo woly
payddns s1 yinn Suniojuios a19ym K13100s € 9)ea1d 03 S|qissod aq Aew 3
. LJnoyiim 3uope 198 £qeqold ues nok,,
“15988ns Laup ; Kovroowap yum 31198 3, ued nok ji,, ‘utioj rerousd ur maia Jo jutod
s,udrey 90e1qUId 0} SUI03 9ARY KIFLIEA YUWS Y} JO sjessowa( (,, 1uem nok Suip
-Aue 198 ued noA,, A1SYM-—UMO) II)O JUIOS UI—JUBINE)SIY S,901[Y SISIOAPR
‘uerdoin pue opsifeaun Kissojadoy ‘uedofs aysoddo ayg) .1 inoynm Suope 128
A19eqoid weo noA ‘s ydrey 1e 3 198 1, ued nok jj,, :wedos Superejyxoun jnq 9jqis
-U3s ¥ J2pun s31e13d0 ‘IO[[193] UOSLIBY ISLIOWNY £q PIIUGAUI UMO) BIOSIUUTA ©
‘uo8aqop\ 9ur ut £190010) pooD Anaig s,ydiey Kydosoqiyd £133015) s,ydey 9y
1dosoe 03 way papensiod A[[eHUSSSS ‘aw 0} SWI3S )1 *OABY §jBISOWIP ‘5193dsal
959} UL Jo)3q op 0 asjwold oym sionadwos 109fa1 0) ojdoad Suined up
*$N0138Uep UdA2 pue snosuoid Ajres)d are jey suotuido 2104
0} Aj3unein pue K1pno| pantuwiad are ajdoad pue ‘snonusjuod pue Assow K[3ul
~ssansIp puv Auatayut st I A[I9pIosip aynb aq wes Lovrdowap ‘IoA0IION
: *}t 19pun saSejueApe 1o 9a13s91d 0) 9|qE U23q A[[eIousd
aaey 91doad pasdoiand asneoaq Ajastoard aoueidasoe u umord wred uy sey 3 “sarg
-1ea pondre se “1oej uf Kupenba J1WOU0JD pue [2100S JO SPUlY uresad Suuaarap

Jo a1qedesut aq 0) uaaoxd sey 31 2a30e1d Ut “‘sIDUAIIRIP sse[o pue [eanijod swos.

J0 9oueAsal reontod onewone oY) skonsap Aoeoowap dIYm ‘uontppe uf

1001 ONIZ€ NYWNH TYWININ dHL ANY ADVYOONWEd

\ 9Ll
@

~PIAIPUL puB WOP3AL} 3y JO paYLLI) 218 djdoad *1y 5335 3y 3V *a0zowinIDY siayiosg 2y ] s Kysaakoisoq
ur Jopsinbuf puetn oy §1 oandadsiad sp Jo voissadwe ‘swanyd 31 taissepd QuQ,,

(971661 Psumpoop) 58] was $5213u0D) uesAWY A IyBW PjROI suone1d
-Q1{3p Ajyurej ooy *soajeswatp Suows Suindre sysam pue shep pusds pinoa,, SIpneg ayj . uoisiaapuy
Jo Jasew,, v aq o1 pres st Supy 511195 “AY2rEUOW WIAPOW B JO (PO KIIA U S1 RIGEIY IPARS,

510113 [BNPIAIPUT JO S9NULeLIadUN 3Ys woly 9jdoad Juroa) ‘uonwjoaas Suniog

_-wod y3nonp yinn Aiddns Ajeaneoyine Lo puy '2In[ie] pue S JO swwner

oy sutede [enpraipul 3y 1991030 19951940 UB JO 9AN23[]0d 3y} daeY 0) SuiSues
-1e £q |2 01 Kyunoas aA18 o pue pood 1918213 3Y) JOJ SOISBIOUASOIP] [enpIAIpUI
adeuew 03 Jago usyo Koy, ‘2ouewsan0S jo sionew UL ISUANUL-J[3S uMo 119y S
~UILISIGP JO SE) 3Y) Jo s[enpialput Buiatjal sny) *asuas isyndod ojuisoo e £q 10
*iuoypne jerodwa) £q ‘pon) Aq parjddns jjim [esauss w Jo 9duxsixd oy wiepoxd
A2anonpas Koy pue ‘Sjunwwos pue ‘fiurensad £1unoss 1oy oxsap oY) 0) 19jEd
awog AovIOOWIP WIM I]GBUIR)E 10U or8 Tey sopirenb—ounqns usas—ajqes

- -JWpe JOgO 0) pawads ey Aoe1oowap 0} s10I>dwod Ay JO WS “ISenuod

u (AemAue ‘o1ay (B 9m are Aym ‘puy oy Jo Bunesws oy sy jeyp poos si
BYM LYInG ST 18YM aY1f sansst [ed1ydosojiyd 18218 aip Jo owos moqe £ss o3 M|
sey ‘g £oupAs Jo 2andadsiad oy Aq parsaddns w0 o ut Ise3] 1B ‘AoeI1d0w
-9P [BI2QYT 213y} 2427 OU ‘SWIAVS USYO 11 *ST A1 ‘(] ‘6861) LUISI[RIqI] Jo
9100 3 3 ssoundwa ayj,, PazINLO IARY ‘SUOISIA JoYS1Y JARY OYM ‘S[e0d Jopuelg
0 andse oym ajdoad “ino pajuted sey sureAnyny SIOUBL Se ‘SIUNIUID 10,

g ’ ‘K1a1o0s

"A139p10 210 € puE Aijenbs [ejoos onn ‘SaneA [eN1d pue [B[00s 1481y uread

J9A119p 0 pastwoid Kjsnotrma osfe aaey s1oyadwos s, seioowap Jo swog

affq b.muEO sydipy ays puv uapi ‘Cyjonby anyf ‘sanpop 42y81y
. ) * "SIEM JANONNSIP
.:owogﬁwu_aoom:o_:wo_.oE_,:o:EQm:_gm:_:owa .3«.&&.»33

-8 ‘wsiose pue wsizeN afiym “yuadwosu; A[Buuspuny) aq 01 paroxd uoye

diysioeronp Areyjyu jo swioj snotrea pue wispunwwoy) ‘sio)edios Ayoreuow

~1s0d. 5 Koesoowop Juowy ¢ 'eLOIA UINY oiduns pue Assnj oy) ‘yoreuour
_SI1 Ut ‘P[0 Jo sAep uy s ‘papisal pey 1amod e J1 siy) pautene aAey pInod urpug
* Jeqy-ouidewy 0) )noLgIp suam 11 “yuiod ay) 0) 10w udAg *9%u Lus 1s0W JO Sprepuw)s

a1 £q [euondooxa paiapisuos aq pinom oym ‘QUOISPR[D WEI[IA puR I[oRIsI(y
uturefuag se yons: ‘sutonijod pajodjas A[reanersowap £q s10A8apud 353 UI Pay
Sem 31 "dudlds pue ‘amiesa ‘Kydosojryd ur souessieuas [emosfiaul [ENURIS
-qns © JO 2U9dS 3Y) sem pue ‘asidwd seasIoN0 dAIssaidiu] pue 1suA B PIYSIqEISS
‘Auwou0d3 Jueuriop 5,PHHOM 9 pado[aAdp ‘seas oy pajn 3] ‘plom ay ur Anunod
tueprodwt jsow puw 3538uons oY) Swwsaq utejug aneidowap ‘swy jey Suung
"9ATI2AP9 9 PIN0d $3o8I00WApP 18y SunsadSns ug fenuangur sour sem 181 ‘ouo
ueoLswy A jou ‘yuswuadxa ysnug oy K1qeqord seam 11 Kinjuao yuasiouru oy
uJ *ANenSUOWp 03 INIPIP 9q pinom suop sSury Sunyos je Jouadns ore soun8as
UsirejLIoqIne 13130 pue solyoreuow jety) uokiestjduwt s,o1{1Aanbdo], ‘1oromoy

aajjanpy 53. 0001

Q

Aruitoxt provided by Eic:

E



6LT

A19V1IVAY Ad0J. 1534

_"1915NYAG PUB UCWILS SHIOX MIN "SIIpuDMIIo)) 4L " 1661 "GO0 "PIBMPOOM
. “pL-0L ‘KB *S.42duDR 1Oy, PIES J3ASN UJOOULT,, *0S61 "V 1OV ‘URwIPIOp
*a3muiA ! x—o> MON o>oo= KIUSY *susLL, *Dapi2ury Uy A30000Wa( "0661 ‘3P SV *d[[iaInbooL,
'm0y pue Jodrel IOK MIN DILIIWY )
Juadw] ojssny moqo ..:e:&u:guax Moy 1428upQ (oo YL 1861 1 IPUBSHIY ‘uksnudyzios
“AyepnD pue -
YORIG TRLIEJ DYOK MIN "HOPIY ‘K M P yapug Koupds fo sBuppip pa123)3g 9561 "Kupés ‘g
*ssald Neme jo
Knssaarun :nqnjouoy *Suoy Suoy uy Kamumn8a7 fo sis142) ays puo umzs.G 109118104 “6861 "Ue[ ‘NOIS
“rssa1d AISISATUN) BIQUINIOD DPOK MOIN DR 3yi pup puada] 3y L :unuiog 'L d 16861 "H "V ‘uoxes
“UBWRU] (09510URL,] UG sy ndog jsup8p wisyoaqyy 1861
“UN{IJWISBIA SHIOA MON A PT ‘S2IDIS pasjuf] 2y uf £an20Mia( *$961 "H WM 4ty
“ss03g ooy jo Kjssanjup :o8eamyD “sulpnd
DY) JOHUIPS2L U} UOISONSI pup vopvIunuLe?) 1 1210A Supospay 4L ' 1661 *1 1smueg ‘uiydod
“uonn( $§I0X MIN ‘Auspur] "Q 'V "SuedL “IHqnd2y YL “LS61 OEld
- rssaud AisI9Atun A
UG MIN *SIN2PJsasd Y1 Jo spunou8yoog Ip120§ A I (I u1qu) $oT YL 4861 “PISMPY ‘UIsSId
*AN ‘s8uudg efojereg *283][0D MOWPIAS "UONEZARIZOWI(] JO SPULL [Eq0[D
U0 20UVJUOD S 18 PAIUIFAUY , UOUWIOUIYJ BuNOMB ¥ S8 UOnEZIIMdOWA,, ‘0661
. . ‘LN 139
“woAON Gl ‘sawinf s2128uy 507, Bng Ay Y918 5] 0 01 PRN Ay, [V :Kowsoouidq,, 6861 °
*ST-1:76 Kps912onD vopydo 3liqnd ,;9IURIAOL [BINLOJ U} SPUML, “B86T “UYO[ ‘I3
TGO § MIIAIY JJUIOUOIF UL2ISDT A0 || :oE $,10W3A00) Y], :8uoy] 8uoy., "1661 AomIg ‘1OYsO
‘UOMON )I0X MIN "pIjLIwty
puo puvjduy vy bzu_u.a.s.n BB%& Jo %»E ayy :adoag syt Supuaau] gg61 'S punwpyg ‘ueBiop
*jdouy] NI0K MON "S21428 puodag: ..Bi._?i ‘qOzT61 -

toot

DNIZE NYWAH TYWINIW GHL ANV AOVYOOWId

OL b

‘s1onew saieat|dwoo Ko piwsasmy

pue \Eewm 10} _mosc B JIym .»ou._uoEov 01 [BLUISSI ST 142q11 *IdNIE SIY) JO MITA A] U,
*(§ '6161) . 3910 Kue uey) puq ss3f Bujaq se 1nq *pood se Jou ‘papuajap Ajjeuones 3q Avw Yorym
Wwawwaaod Jo wiio v 51 £o8100wa(,, :Kem sy 1y ind pay 98uj ydjey weipim 131840 310J9q LA
fuamL, (00Z *0S61) .Qwn 0) 3wy wolj pawn ussq o>.=_ 1BY) SWL10} 19110 Isowfy e 1dIIXI JudunLd

-jdouy] :310% MmaN ..cavnt:m Jo yoog v "8QT61 1 "H "Usxous|y
‘Areiqry

WIPOI MYI0K MIN 1901y 1310 'SURYY, 525100517 Y1 pup 22upd YL *0S61 "QIOMIN ‘NIFASIYIBN
*ssa1g Anssaatun

98puqure) 93puquIB) NSISET 1A PH IWIWUIIACD fo SISUDALL OML "QLG] "UYO[ ‘N00]
. "0 Sunuuy wawwaeg :( ‘uoidurysep

‘€961 ‘Apauuay o wyor .u&u_.n panun ays Jo syuapisaiq avs fo saadog a3qn g 4961 4 uyof ‘Apawudy

~“fmyua)-uoaiddy :yi0x MIN “19A0ped ° Y |NES P KI0UI0WI(T *6C6] "SPWIOYL *uosIaPaf

"URANY ‘suewBuory iwopuoy “sdossg uayodsing 6161 “ydrey weifip ‘a8ug

Nv«aw YT 152421u] [puojIDN ,;INBM, PIIYL, 91 pus uoiB|[ay,, " 1661 d [orwes ‘uorBupuny

'88314 AijsIaajun ofug .=u>u= MIN S0 32010 uj dadwag (nuagrT YL 1661 'Y SRR Nd0[ARE
‘98214 83N|NJY,{ UOLIBISOESY

IAN ‘uojBusysep 1og *$a1121308 ANy U wispodsaq puv Kovssowdq *9g61 ‘N plEUOY ‘unwissv|D

"81~€ ‘unung ‘152421u] jouoyoN 2y L LKI0ISIH JO Pug L., ‘6861 “S|ouRLy ‘surminynyg

‘PHOM puv ooEm ‘MNOOIBY IO MIN €oD130WaQ 40f 5199y7) oML *1$61 "W 'H ‘Io1ss04

98N0

wopuey io» MAN 13D UYISUOY) *sueyL SEEERE saajroag a4 L *Sp61 “30poky .??2“:8&

*850d ANSIFAIUN O[BX (UIABH MIN "SI1i1LD) SIf pup KoDU30WA( * 6861

"sSUJ AUSIAIUN B UdARH MIN Ayandjod *|L6] 'V UGOY ‘e

“UIGIA UOIBNOH OISO "g461 PUD Lp6] $94292dS :a1pup) adomg "0561 *S UOISULA *ITIYAMY)
"YIIAOURAOf IIRIG UMOIVY :3IOK MIN *PA YIS HONDZIIAL) Jo wDASUIDH Y L 6861

"ONZIED ‘M SUBH pue ‘19feng yf ydasor ‘1anexosydS pesuo) ‘xouy 108unep Ajung Mawopoy)

*LL-6SE-TT $2upjod 2anpipdwo) ;23uey) sunday unuigoy,, "066] Kousy ‘oswisg
*$591d AJISIOAIUN UOIIULL 1U0)IdULY SUONDN 2414 U
auEueEuQ PpuD SapHIpIY 03404 ¢ &a::b A1) 24 L €961 "UQIIA AJuplS pue ‘Y |aLqRD ‘puow|y

SHONTIIITY

1661 42quiada@q 7 paa12dad 1daosnupu jpuj,
1661 &nr ¢ pannugns ydysosnuoyy

*swo0wAxo pue ‘snoraSuep A[jenuajod ‘pmsqe oq pnom
10912d 31 oxewr 01 An 01 ing Assow aq Aew Aoeidowop ‘jusunudnod jo usroj
B SY /YIoM 0) SWI3S 3 ‘[[9M,, ANSInb Jonnw pue ‘asusnradxd Jo sreak ooz o1
wiod ‘Ajreorzzimb 8nys wes Loyy ing ,; * * owm Sy [[¢ SN JO [[B [0OJ 1,UBD NOYX,,
‘s1on9] [rews uy pue K[uo wieppoid “senuos Aq ‘uoisensiad [[IyoINyD/1918104
AUNUIBG/UIOSUITAIIWS 3 JO Sjeroowa( ,[1mypd WY ‘§JOA ulg ‘yoroy uig,,
J0 ;jsuteyd oK jnq 3s0f 0) Bulyiou aaBY NOX {3NUN ‘PlIOM O JO SIDHION,, NI
SUE30[S 9ABY SIBISOWIPNUR ONURWIOL PUE 4 ,iPWRY ‘i[edy ‘Fuaql], wrep

-x01d e s19uURq 9ABY S1BIOOWIP dNuewoy ‘suedols Suimo)3 o} Jlosi pusd| Jou

dajjanp uior [(401)]

Q

Aruitoxt provided by Eic:

E



Kaplan, Robert. 1994. The coming anarchy. The Atlantic Monthly (February): 44-76.

THE
COMING
ANARCHY

by ROBERT D. KAPLAN

How scarcity,
crime, overpopulation,
tribalism, and disease
are rapidly destroying the social
fabric of our planet

HE Minister’s eyes were
like egg yolks, an aftereffect of some of the many illnesses,
malaria especially, endemic in his country. There was also

an irrefutable sadness in his eyes. He spoke in a slow and.

creaking voice, the voice of hope about to expire. Flame
trees, coconut palms, and a ballpoint-blue ‘Atlantic composed

the background. None of it seemed beautiful, though. “In .

forty-five years I have never se2a taings $0 Tud. Yye did not
manage ourselves well after the British departed. But what
we have now is something worse—the revenge of the poor,
of the social failures, of the people least able to bring up chil-
dren in a modern society.” Then he referred to the recent
coup in the West African country Sierra Leone. “The boys
who took power in Sierra Leone come from houses like
this.” The Minister jabbed his
finger at a corrugated metal
shack teeming with children.

Righl: oulslde Honrovia,
Liberla, clvillan viclims

‘f civil war, dumped near the
airporl. Far right: govern-
menl lroops in Slerro Leone

\ reoccupy a rebel posilion
O

ERIC «

*“In three months these boys
confiscated all the official
Mercedes, Volvos, and BMWs
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and willtully wrecked them on the road.” The Minister men-
tioned one of the coup's leaders. Solomon Anthony Joseph
Musa. who shot the people who had paid for his schooling,
“in order to erase the humiliation and mitigate the power his
middle-class sponsors held over him.”

‘Tyranny is nothing new in Sierra Leone or in the rest of
West Africa. But it is now part and parcel of an increasing
lawlessness that is far more significant than any coup, rebel
incursion, or episodic experiment in democracy. Crime was
what my friend—a top-ranking African official whose life
would be threatened were I to identify him more precisely—
really wanted to talk about. Crime is what makes West
Africa a natural point of departure for my report on what the
political character of our planet is likely to be in the twenty-
first century. '

The cities of West Africa at night are some of the unsafest
places in the world. Streets are unlit; the police often lack
gasoline for their vehicles; armed burglars, carjackers, and
muggers proliferate. “The govemment in Sierra Leone has

no writ after dark,” says a foreign resident, shrugging. When
I was in the capital, Freetown, last September, eight men
armed with AK-47s broke into the house of an American
man. They tied him up and stole everything of value. Forget
Miami: direct flights between the United States and the Mur-
tala Muhammed Airport. in neighboring Nigeria’s largest
city, Lagos, have been suspended by order of the U.S. Sec-
retary of Transportation because of ineffective security at the
terminal and its environs. A State Department report cited
the airport for “extortion by law-enforcement and immigra-
tion officials.” This is one of the few times that the U.S. gov-
ernment has embargoed a foreign airport for reasons that are
linked purely to crime. In Abidjan, effectively the capital of
the Céte d'Ivoire. or [vory Coast, restaurants have stick- and
gun-Wiclding guards who walk you the fifteen feet or so be-
tween your car and the entrance, giving you an eerie taste of
what American cities might be like in the future. An Ttalian
ambassador was killed by gunfire when robbers invaded an
Abidjan restaurant. The family of the Nigerian ambassador
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LEONE IS A MICROCOSM

DEVELOPED WORLD: THE

was tied up and robbed at
gunpoint in the ambassador's
residence. After university
students in the Ivory Coast
caught bandits who had been
plaguing their dorms, they
executed them by hanging
tires around their necks and
setting the tires on fire. In one
instance Ivorian policemen
stood by and watched the
“necklacings,” afraid to inter-
vene. Each time I went to the
Abidjan bus terminal, groups
of young men with restless,
scanning eyes surrounded my
taxi, putting their hands all
over the windows, demanding
“tips” for carrying my lug-

IERRA
OF WHAT IS OCCURRING
IN WEST AFRICA AND

MUCH OF THE UNDER-

WITHERING AWAY OF

CENTRAL GOVERNMENTS, 828¢cven though Ihadonlya

rucksack. In cities in six West

African countries I saw simi-

THE RISE OF TRIBAL AND lar young men everywhere—.

hordes of them. They were

REGIONAL BUMAINS, like loose molecules in a very

' : unstable social fluid, a fluid

THE UNCHECKED SPBEAB that was c]ear]y on the verge
of igniting.

OF DISEASE, AND “You see,” my friend the

Minister told me, “in the vil-
lages of Africa it is perfectly
natural to feed at any table
and lodge in any hut. But in
the cities this communal exis-
tence no longer holds. You
must pay for lodging and be invited for food. When young

THE GROWING PERVA-
SIVENESS OF WAR.

men find out that their relations cannot put them up, they be-

come lost. They join other migrants and slip gradually into
the criminal process.” o
“In the poor quarters of Arab North Africa,” he contin-
ued, “there is much less crime, because [slam provides a so-
cial anct.oo of cducation and indoctrination. Here in West
Africa we have a lot of superficial Islam and superficial
Christianity. Westem religion is undermined by animist be-
. liefs not suitable to a moral society, because they are based
on irrational spirit power. Here spirits are used to wreak
vengeance by one person against another, or one group
against another,” Many of the atrocities in the Liberian civil
war have been tied to belief in juju spirits, and the BBC has
reported, in its magazine Focus on Africa, that in the civil
fighting in adjacent Sierra Leone, rebels were said to have “a
young woman with them who would go to the front naked,
always walking backwards and looking in a mirror to see
where she was going. This made her invisible, so that she
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could cross to the army's positions and there bury charms
- - . to improve the rebels’ chances of success. "

Finally my friend the Minister mentioned polygamy, De‘
signed for a pastoral way of life. polygamy continues 10
thrive in sub-Saharan Africa even though it is increasingly
uncommon in Arab North Africa. Most youths [ met on the
road in West Africa toid me that they were from “extended”
families, with a mother in one place and a father in another.
Translated to an urban environment, loose family structures
are largely responsible for the world's highest birth rates and
the explosion of the HIV virus on the continent. Like the
communalism and animism, they provide a weak shield
against the corrosive social effects of life in cities. In those
cities African culture is being redefined while desertification
and deforestation—also tied to overpopulation—drive more
and more African peasants out of the countryside.

A PREMONITION OF
THE FUTURE

EST Africa is becoming the symbol of worldwide

demographic, environmental, and societal stress, in

which criminal anarchy emerges as the real “strate-
gic” danger. Disease, overpopulation, unprovoked crime,
scarcity of resources, refugee migrations, the increasing ero-
sion of nation-states and intemational borders, and the em-
powerment of private armies, security firms, and interna-
tional drug cartels are now most tellingly demonstrated
through a West African prism. West Africa provides an ap-
propriate introduction to the issues, often extremely unpleas-
ant to discuss, that will soon confront our civilization. To
remap the political earth the way it will be a few decades
hence—as I intend to do in this article—1I find I must begin
with West Africa.

- There is no other place on the planet where political maps
are so deceptive—where, in fact, they tell such lies—as in
West Africa. Start with Sierra Leone. According to the map, it
is a nation-state of defined borders, with a govemment in con-
trol of its territory. In truth the Sierra Leonian government, run
by a twenty-seven-year-old army captain, Valentine Strasser,
controls Freetown by day and by day also controls part of the
rural interior. In the government’s territory the national army
is an unruly rabble threatening drivers and passengers at most
checkpoints. In the other part of the country units of two sep-
arate armies from the war in Liberia have taken up residence,
as has an army of Sierra Leonian rebels. The govemment
force fighting the rebels is full of renegade commanders who
have aligned themselves with disaffected village chiefs. A pre-
modem formlessness govemns the bartlefield, evoking the wars
in medieval Europe prior to the 1648 Peace of Westphalia,
which ushered in the era of organized nation-states.

As a consequence, roughly 400,000 Sierra Leonians are
internally displaced, 280,000 more have fied to neighboring
Guinea, and another 100,000 have fled to Liberia, even as
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400,000 Liberians have fled to Sierra Leone. The third
largest city in Sierra Leone, Gondama, is a displaced-per-
sons camp. With an additional 600,000 Liberians in Guinea
and 250,000 in the Ivory Coast, the borders dividing these
four countries have become largely meaningless. Even in
quiet zones none of the governments except the Ivory
Coast's maintains the schools, bridges, roads, and police
forces in a manner necessary for functional sovereignty. The
Koranko ethnic group in northeastern Sierra Leone does all
its trading in Guinea. Sierra Leonian diamonds are more
likely to be sold in Liberia than in Freetown. In the eastern
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provinces of Sierra Leone you can buy Liberian beer but not
the local brand. :

In Sierra Leone, as in Guinea, as'in the Ivory Coast, as in
Ghana, most of the primary rain forest and the secondary
bush is being destroyed at an alarming rate. I saw convoys of
trucks bearing majestic hardwood trunks to coastal ports.
When Sierra Leone achieved its independence, in 1961, as
much as 60 percent of the country was primary rain forest.
Now six percent is. In the Ivory Coast the proportion has
fallen from 38 percent to eight percent. The deforestation
has led to soil erosion, which has led to more flooding and
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more mosquitoes. Virtually everyone in the West African in-
terior has some form of malaria.

Sierra Leone is a microcosm of what is occurring, albeit in
a more tempered and gradual manner, throughout West
Africa and much of the underdeveloped world: the withering
away of central governments, the rise of tribal and regional
domains, the unchecked spread of disease, and the growing
pervasiveness of war. West Africa is reverting to the Africa
of the Victorian atlas. It consists now of a series of coastal
trading posts, such as Freetown and Conakry, and an interi-
or tha, owing to violence, volatility, and disease, is again
becoming, as Graham Greene once observed, “‘blank™ and
“unexplored.” However, whereas Greene's vision implies a
certain romance, as in the somnolent and charmingly seedy
Freetown of his celebrated novel The Hearr of the Matter, it

"is Thomas Malthus, the philosopher of demographic dooms-

day, who is now the prophet of West Africa’s future. And
West Africa’s future, eventually, will also be that of most of
the rest of the world.

C ONSIDER “Chicago.” I refer not to Chicago, Illinois,
but to a slum district of Abidjan, which the young
toughs in the area have named after the American city.
(“Washington” is another poor section of Abidjan.) Al-
though Sierra Leone is widely regarded as beyond salvage,
the Ivory Coast has been considered an African success sto-
ty, and Abidjan has been called “the Paris of West Africa.”
Success, however, was built on two artificial factors: the
high price of cocoa, of which the Ivory Coast is the world's

_ leading producer, and the talents of a French expatriate com-

munity, whose members have helped run the govermment
and the private sector. The expanding cocoa economy made
the Ivory Coast a magnet for migrant workers from all over
West Africa: between a third and a half of the country’s pop-
ulation is mow non-Ivorian, and the figure could be as high as
75 percent in Abidjan. During the 1980s cocoa prices fell
and the French began to leave. The skyscrapers of the Paris
of West Africa are a fagade. Perhaps 15 percent of Abidjan’s
population of three million people live in shantytowns like
Chicago and Washington, and the vast majority live in
places that are not much better. Not all of these piaces ap-
pear on any of the readily available maps. This is another in-
dication of how political maps are the products of tired con-
ventional wisdom and, in the Ivory Coast’s case, of an elite
that will ultimately be forced to relinquish power.

Chicago, like more and more of Abidjan, is a slum in the
bush: a checkerwork of corrugated zinc roofs and walls made
of cardboard and black plastic wrap. It is located in a gully
teeming with coconut palms
and oil palms, and is ravaged
by flooding. Few residents
have easy access to electricity,
a sewage system, or a clean
water supply. The crumbly red

The press of population.
Right: doing the wash in a

Coast. Left: the nearly
impassable downtown of

Lagos, Nigeria.
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laterite earth crawls with foot-long lizards both inside and
outside the shacks. Children defecate in a stream filled with
garbage and pigs. droning with malarial mosquitoes. In this
stream women do the washing. Young unemployed men
spend their time drinking beer, palm wine, and gin while
gambling on pinball games constructed out of rotting wood
and rusty nails. These are the same youths who rob houses in
more prosperous Ivorian neighborhoods at night. One man I
met, Damba Tesele, came to Chicago from Burkina Faso in
1963. A cook by profession, he has four wives and thirty-two
children, not one of whom has made it to high school. He has

seen his shanty community destroyed by municipal authori-
ties seven times since coming to the area. Each time he and

-his neighbors rebuild. Chicago is the latest incamnation.

Fifty-five percent of the Ivory Coast’s population is ur-
ban, and the proportion is expected to reach 62 percent by
2000. The yearly net population growth is 3.6 percent. This

- means that the Ivory Coast’s 13.5 million people will be-

come 39 million by 2025, when much of the population will
consist of urbanized peasants like those of Chicago. But
don’t count on the Ivory Coast’s still existing then. Chicago,
which is more indicative of Africa’s and the Third World’s

THE ATLANTIC MONTHLY

demographic present—and even more of the future—than
any idyllic junglescape of women balancing earthen jugs on
their heads, illustrates why the Ivory Coast, once a model of
Third World success, is becoming a case study in Third
World catastrophe.

President Félix Houphouét-Boigny, who died last Decem-
ber at the age of about ninety, left behind a weak cluster of
political parties and a leaden bureaucracy that discourages
foreign investment. Because the military is small and the non-
Ivorian population large, there is neither an obvious force to
mainitain order nor a sense of nationhood that would lessen

the need for such enforcement. The economy has been shrink-
ing since the mid-1980s. Though the French are working as-

‘siduously to preserve stability, the Ivory Coast faces a possi-

bility worse than a coup: an anarchic implosion of criminal
violence-—an urbanized version of what has already happened
in Somalia. Or it may become an African Yugoslavia, but one
without mini-states to replace the whole.

Because the demographic reality of West Africa is a coun-
tryside draining into dense slums by the coast, ultimately the
region’s rulers will come to reflect the values of these shan-
ty-towns. There are signs of this already in Sierra Leone—
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and in Togo. where the dictator Etienne Eyadema, in power
since 1967, was nearly toppled in 1991, not by democrats
but by thousands of youths whom the London-based maga-
zine Westr Africa described as “Soweto-like stone-throwing
adolescents.” Their behavior may herald a regime more bru-
tal than Eyadema’s repressive one.

The fragility of these West African “countries™ impressed
itself on me when [ took a series of bush taxis along the Gulf
of Guinea, from the Togolese capital of Lomé, across Ghana,
to Abidjan. The 400-mile journey required two full days of
driving, because of stops at two border crossings and an ad-
ditional eleven customs stations, at each of which my fellow
passengers had their bags searched. I had to change money
twice and repeatedly fill in currency-declaration forms. I had
to bribe a Togolese immigration official with the equivalent
of eighteen dollars before he would agree to put an exit stamp
on my passport. Nevertheless, smuggling across these bor-
ders is rampant. The London Observer has reported that in
1992 the equivalent of $856 million left West Africa for Eu-
rope in the form of *hot cash” assumed to be laundered drug
money. Intemational cartels have discovered the utility of
weak, financially strapped West African regimes.

The more fictitious the actual sovereignty, the more severe
border authorities seem to be in trying to prove otherwise.
Genting visas for these states can be as hard as crossing their

borders. The Washington embassies of Sierra Leone and -

Guinea—the two poorest nations on earth, according to a
1993 United Nations report on "“human development”—asked
for lerters from my bank (in lieu of prepaid round-trip tickets)

and also personal references, in order to prove that ] had suffi--

cient means to sustain myself during my visits. I was remind-
ed of my.visa and currency hassles while traveling to the com-
munist states of Eastern Europe, particularly East Germany
and Czechoslovakia, before those states collapsed.

Ali A. Mazrui, the director of the Institute of Global Cul-
tural Studies at the State University of New York at Bing-
hamton. predicts that West Africa—indeed. the whole conti-
nent—is on the verge of large-scale border upheaval. Mazrui
writes,

In the 21st century France will be withdrawing from West
Africa as she gets increasingly involved in the affairs [of
Europe]. France’s West African sphere of influence will
be filled by Nigeria—a more natural hegemonic power.
... [t will be under those circumstances that Nigeria's own
boundaries are likely to expand to incorporate the Repub-
lic of Niger (the Hausa link). the Republic of Benin (the
Yoruba link) and conceivably Cameroon.

THE future could be more tumults: s, and bloodier, than
Mazrui dares to say. France will -+i:hdraw from former
colonies like Benin, Togo, Niger, and :~: Ivory Coast, where
it has been propping up local currer. 'zs. It will do so not
only because its attention will be diveried to new challenges
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in Europe and Russia but also because younger French offi-
cials lack the older generation’s emotional ties to the ex-
colonies. However, even as Nigeria attempts to expand, it,
too, is likely to split into several pieces. The State Depart-
ment's Bureau of Intelligence and Research recently made
the following points in an analysis of Nigeria:

Prospects for a transition to civilian rule and democratiza-
tion are slim. . . . The repressive apparatus of the state se-
curity service . . . will be difficult for any future civilian

¢ government to control. . . . The country is becoming in-
creasingly ungovemable. . . . Ethnic and regional splits are
deepening, a situation made worse by an increase in the
number of states from 19 to 30 and a doubling in the num-
ber of local goveming authorities; religious cleavages are
more serious; Muslim fundamentalism and evangelical
Christian militancy are on the rise; and northern Muslim
anxiety over southem [Christian} control of the economy
is intense . . . the will to keep Nigeria together is now very
weak.

Given that oil-rich Nigeria is a bellwether for the region—
its population of roughly 90 million equals the populations
of all the other West African states combined—it is apparent
that Africa faces cataclysms that could make the Ethiopian
and Somalian famines pale in comparison. This is especially
so because Nigeria’'s population, including that of its largest
city, Lagos, whose crime, pollution, and overcrowding make
it the cliché par excellence of Third World urban dysfunc-
tion, is set to double during the next twenty-five years, while
the country continues to deplete its natural resources.

Part of West Africa’s quandary is that although its popu-
lation belts are horizontal, with habitation densities increas-
ing as one travels south away from the Sahara and toward
the tropical abundance of the Atlantic littoral, the borders
erected by European colonialists are vertical, and therefore
at cross-purposes with demography and topography. Satel-
lite photos depict the same reality I experienced in the bush
taxi: the Lomé-Abidjan coastal corridor—indeed, the entire
stretch of coast from Abidjan eastward to Lagos—is one
burgeoning megalopolis that by any rational economic and
geographical standard should constitute a single sovereignty,
rather than the five (the Ivory Coast, Ghana, Togo, Benin,
and Nigeria) into which it is currently divided.

As many intemnal African borders begin to crumble, a
more impenetrable boundary is being erected that threatens
to isolate the continent as a whole: the wall of disease. Mere-
ly to visit West Africa in some degree of safety. I spent
about S500 for a hepatitis B vaccination series and other dis-
ease prophylaxis. Africa may today be more dangerous in
this regard than it was in 1862, before antibiotics. when the
explorer Sir Richard Francis Burton described the health sit-
uation on the continent as “deadly, a Golgotha, a Jehan-
num.” Of the approximately 12 million people worldwide
whose blood is HIV-positive, 8 million are in Africa. [n the
capital of the [vory Coast. whose modemrn road system only
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helps to spread the disease, 10 percent of the population is
HIV-positive. And war and refugee movements help the
virus break through to more-remote areas of Africa. Alan
Greenberg, M.D..a representativé of the Centers for Disease

- Control in Abidjan. explains that in Africa the HIV virus and

tuberculosis are now “fast-forwarding each other.” Of the
approximately 4,000 newly diagnosed tuberculosis patients
in Abidjan, 45 percent were also found to be HIV-positive.
As African birth rates soar and slums proliferate, some ex-
perts worry that viral mutations and hybridizations might,
just conceivably, result in a form of the AIDS virus that is
easier to catch than the present strain.

It is malaria that is most responsible for the disease wall
that threatens to separate Africa and other parts of the Third
World from more-developed regions of the planet in the
twenty-first century. Carried by mosquitoes, malaria, unlike
AIDS, is easy to catch. Most people in sub-Saharan Africa
have recurring bouts of the disease throughout their entire
lives, and it is mutating into increasingly deadly forms. “The

great gift of Malaria is utter
apathy,” wrote Sir Richard
Burton, accurately portraying
the situation in much of the
Third World today. Visitors to
malaria-afflicted parts of the

TIS planet are protected by a new
drug, mefloquine, a side effect
of which is vivid, even violent,

MALARIA THAT I3 dreams. But a strain of cere-

bral malaria resistant to meflo-

MOST RESPONSIBLE FOR quine is now on the offensive.
Consequently, defending one-

THE DISEASE WALL self against malaria in Africa

is becoming more and more

THAT THREATENS TO  jike defending oneself against

’ violent crime. You engage in

SEPARATE AFRICA AND  “behavior modification™ not

going out at dusk, wearing
mosquito repellent all the time.
And the cities keep grow-

OTHER PARTS OF

THI TS WOBLD FAlhl s fese zeneral sense of
) the future while driving from
MORE-DEVELOPED the airport to downtown Con-

akry, the capital of Guinea.

REGIONS OF THE PLANET  The forty-five-minuie Joumey

IN THE TWENTY-FIRST
SENTURY. IT IS MUTATING

in heavy traffic was through
one never-ending shanty-
town: a nightmarish Dicken-
sian spectacle to which Dick-
ens himself would never have
given credence. The corrugat-

'NTO 'NCBEASH“GLY ed metal shacks and scabrous
walls were coated with black
DEADLY FORMS. slime. Stores were built out of
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rusted shipping containers. junked cars, and jumbles of wire
mesh. The streets were one long puddle of floating garbage.
Mosquitoes and flies were everywhere. Children, many of
whom had protruding bellies. seemed as numerous as ants.
When the tide went out. dead rats and the skeletons of cars
were exposed on the mucky beach. In twenty-eight years
Guinea’s population will-double if growth goes on at current
rates. Hardwood logging continues at a madcap speed, and
people flee the Guinean countryside for Conakry. It seemed
to meithat here, as elsewhere in Africa and the Third World,
man is challenging nature far beyond its limits, and nature is
now beginning to take its revenge.

AFRIC.-\ ‘may be as relevant to the future character of
world politics as the Balkans were a hundred years
ago, prior to the two Balkan wars and the First World War.
Then the threat was the collapse of empires and the birth of
nations based solely on tribe. Now the threat is more ele-
mental: nature unchecked. Africa’s immediate future could
be very bad. The coming upheaval, in which foreign em-
bassies are shut down, states collapse, and contact with the
outside world takes place through dangerous. disease-ridden
coastal trading posts, will loom large in the century we are
entering. (Nine of twenty-one U.S. foreign-aid missions to
be closed over the next three years are in Africa—a prologue
to a consolidation of U.S. embassies themselves.) Precisely
because much of Africa is set to go over the edge at a time
when the Cold War has ended, when environmental and
demographic stress in other parts of the globe is becoming
critical, and when the post-First World War system of na-
tion-states—not just in the Balkans but perhaps also in the

- Middle East—is about to be toppled, Africa suggests what

war, borders, and ethnic politics will be like a few decades
hence.

To understand the events of the next fifty years, then, one
must understand environmental scarcity. cultural and racial
clash, geographic destiny, and the transformation of war.
The order in which I have named these is not accidental.
Each concept except the first relies partly on the one or ones

- before it, meaning that the last two—new approaches to

manr:king and to warfare—are the most important. They
are also the least understood. I will now look at 2ach idea,
drawing upon the work of specialists and also my own trav-
el experiences in various parts of the globe besides Africa, in
order to fill in the blanks of a new political atlas.

THE ENVIRONMENT AS A
HOSTILE POWER

OR a while the media will continue to ascribe riots and
other violent upheavals abroad mainly to ethnic and re-
ligious conflict. But as these conflicts multiply, it will
become apparent that something else is afoot, making more
and more places like Nigeria, India, and Brazil ungovernable.
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Mention “the environment” or “diminishing natural re-
sources” in foreign-policy circles and you meet a brick wall
of skepticism or boredom. To conservatives especially, the
very terms seem flaky. Public-policy foundations have con-
tributed to the lack of interest, by funding narrowly focused
environmental studies replete with technical jargon which
foreign-affairs experts just let pile up on their desks.

It is time to understand “the environment” for what it is:
the national-security issue of the early twenty-first century.
The political and strategic impact of surging populations,
spreading disease, deforestation and soil erosion, water de-

tween Hungary and Slovakia over the damming of the Dan-
ube, a classic case of how environmental disputes fuse with
ethnic and historical ones. The political scientist and erst-
while Clinton adviser Michaei Mandelbaum has said, “We
have a foreign policy today in the shape of a doughnut—
lots of peripheral interests but nothing at the center.” The
environment, I will argue, is part of a terrifying array of
problems that will define a new threat to our security, filling
the hole in Mandelbaum’s doughnut and allowing a post—
Cold Whr foreign policy to emerge inexorably by need rath-
er than by design. '
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pletion, air pollution, and, possibly, rising sea levels in crit-

ical, overcrowded regions like the Nile Delta and Bangla-
desh—developments that will prompt mass migrations and,
in turn, incite group conflicts—will be the core foreign-pol-
icy challenge from which most others will ultimately em-
anate, arousing the public and uniting assorted interests left
over from the Cold War. In the twenty-first century water
will be in dangerously short supply in such diverse locales
as Saudi Arabia, Central Asia, and the southwestern United
States. A war could erupt between Egypt and Ethiopia over
Nile River water. Even in Europe tensions have arisen be-
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O UR Cold War foreign policy truly began with George
F. Kennan’s famous article, signed “X,” published in
Foreign Affairs in July of 1947, in which Kennan argued for
a “firm and vigilant containment” of a Soviet Union that was
imperially, rather than ideologically, motivated. It may be
that our post-Cold War foreign policy will one day be seen
to have had its beginnings in an even bolder and more de-
tailed piece of written analysis: one that appeared in the jour-
nal International Security. The article, published in the fall
of 1991 by Thomas Fraser Homer-Dixon, who is the head of
the Peace and Conflict Studies Program at the University of



Toronto. was titled “On the Threshold: Environmental
Changes as Causes of Acute Conflict.” Homer-Dixon has,
more successfully than other analysts, integrated two hither-
to separate fields—military-conflict studies and the study of
the physical environment.

In Homer-Dixon's view, future wars and civil violence
will often arise from scarcities of resources such as water,
cropiand, forests, and fish. Just as there will be environmen-
tally driven wars and refugee flows, there will be environ-
mentally induced praetorian regimes—or, as he puts it, “hard
regimes.” Countries with the highest probability of acquiring
hard regimes, according to Homer-Dixon, are those that are
threatened by a declining resource base yet also have “a his-
tory of state [read ‘military’] strength.” Candidates include
Indonesia, Brazil, and, of course, Nigeria. Though each of
these nations has exhibited democratizing tendencies of late,
Homer-Dixon argues that such tendencies are likely to be
superficial “epiphenomena” having nothing to do with long-
term processes that include soaring populations and shrink-
ing raw materials. Democracy is problematic; scarcity is
more certain.

Indeed, the Saddam Husseins of the future will have
more, not fewer, opportunities. In addition to engendering
tribal strife, scarcer resources will place a great strain on
many peoples who never had much of a democratic or insti-
tutional tradition to begin with. Over the next fifty years the
earth’s population will soar from 5.5 billion to more than
nine billion. Though optimists have hopes for new resource
technologies and free-market development in the global vil-
lage, they fail to note that, as the National Academy of Sci-
ences has pointed out, 95 percent of the population increase
will be in the poorest regions of the world, where govern-
ments now—just look at Africa—show little ability to func-
tion, let alone to implement even marginal improvements.
Homer-Dixon writes, ominously, “Neo-Malthusians may
underestimate human adaptability in roday’s environmental-
social system, but as time passes their analysis may become
ever more compelling.”

" While 2 minority of the human population will be, as Fran-
cis Fukuyama would put it, sufficiently sheltered so as to en-
ter a “post-histcrical” 2aim. living in cities ar. suburbs in
which the environment has been mastered and ethnic ani-
mosities have been queiled by bourgeois prosperity, an in-
creasingly large number of people »ill be stuck in history, liv-
.ing in shantytowns where attempts to rise above poverty,
“cultural dysfunction, and ethnic strife will be doomed by a
lack of water to drink, soil to till, and space to survive in. In
the developing world environmental stress will present people
with a choice that is increas-

Dixon concludes that “as environmental degradation pro-
ceeds, the size of the potential social disruption will increase.”

Tad Homer-Dixon is an unlikely Jeremiah. Today a boy-
ish thirty-seven, he grew up amid the sylvan majesty of Van-
couver Island, attending private day schools. His speech is
calm, perfectly even, and crisply enunciated. There is noth-
ing in his background or manner that would indicate a bent
toward pessimism. A Canadian Anglican who spends his
summers canoeing on the lakes of northern Ontario, and who
talkssdbout the benign mountains, black bears, and Douglas
firs of his youth, he is the opposite of the intellectually

severe neoconservative, the kind at home with conflict sce-
narios. Nor is he an environmentalist who opposes develop-
ment. “My father was a logger who thought about ecologi-
cally safe forestry before others,” he says. “He logged,
planted, logged, and planted. He got out of the business just
as the issue was being polarized by environmentalists. They

Left: E! Playén. El Salvador,

. beings, just by carry-
repository of garbage and hate changed ecosystems. But human gs, J y carry

ing seeds around, change the natural world,” As an only
child whose playground was a virtually untouched wilder-
ness and seacoast, Homer-Dixon has a familiarity with the
natural world that permits him to see a reality that most pol-
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icy analysts—children of suburbia and city streets—are

blind to.
“We need to bring nature back in.” he argues. “We have

to stop separating politics from the physical world—the cli-

mate. public health. and the environment.”™ Quoting Danie!
Deudney, another pioneering expert on the security aspects
of the environment, Homer-Dixon says that *for too long
we've been prisoners of ‘social-social’ theory, which as-
sumes there are only social causes for social and political
changes. rather than natural causes, too. This social-social
mentality emerged with the Industrial Revolution, which
separated us from nature. But nature is coming back with a
vengeance, tied to population growth. It will have incredible
security implications.

“Think of a stretch limo in the potholed streets of New
York City, where homeless beggars live. Inside the limo are
the air-conditioned post-industrial regions of North America,
Europe, the emerging Pacific Rim, and a few other isolated
places, with their trade summitry and computer-information
highways. Outside is the rest of mankind, going in a com-
pletely different direction.”

WE are entering a bifurcated world. Part of the globe
is inhabited by Hegel’s and Fukuyama’s Last Man,
healthy, well fed, and pampered by technology. The other,
larger, part is inhabited by Hobbes’s First Man, con-
demned to a life that is “poor, nasty, brutish. and short.”
Although both parts will be threatened by environmental
stress, the Last Man will be able to master it; the First Man
will not.

The Last Man will adjust to the loss of underground water
tables in the western United States. He will build dikes to
save Cape Hatteras and the Chesapeake beaches from rising
sea levels, even as the Maldive Islands, off the coast of In-
dia, sink into oblivion, and the shorelines of Egypt,
Bangladesh, and Southeast Asia recede, driving tens of mil-
lions of people inland where there is no room for them, and
thus sharpening ethnic divisions.

Homer-Dixon points to a world map of soil degradation in -

his Toronto office. *“The darker the map color, the worse the
degradation.” he explains. The West African coast, the Mid-

le East. the Indian subcontinent, China. and Central Ame:-
ica have the darkest shades, signifying all manner of degra-
dation, related to winds, chemicals, and water problemg.
*The worst degradation is generally where the population is
highest. The population is generally highest where the soil is
the best. So we’re degrading earth’s best soil.”

China. in Homer-Dixon’s view, is the quintessential ex-
ample of environmental degradation. Its current economic
“success’ masks deeper problems. *“China’s fourtesn percent
growth rate does not mean it’s going to be a world power. It
means that coastal China, where the economic growth is tak-
ing place, is joining the rest of the Pacific Rim. The dispari-
ty with inland China is intensifying.” Referring to the envi-
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ronmental research of his colleague, the Czech-bom ecolo-
gist Vaclav Smil. Homer-Dixon explains how the per capita
availability of arable land in interior China has rapidly de-
clined at the same time that the quality of that land has been
destroyed by deforestation, toss of topsoil, and salinization.
He mentions the loss and contamination of water supplies.
the exhaustion of wells. the plugging of irrigation systems
and reservoirs with eroded silt, and a population of 1.54 bi}-
lion by the year 2025: it is a misconception that China has
gotten its population under control. Large-scale population
movements are under way, from inland China to coastal Chi-
na and from villages to cities, leading to a crime surge like
the one in Africa and to growing regional disparities and
conflicts in a land with a strong tradition of warlordism and
a weak tradition of central government—again as in Africa.
“We will probably see the center challenged and fractured.,
and China will not remain the same on the map,” Homer-
Dixon says.

Environmental scarcity will inflame existing hatreds and
affect power relationships, at which we now look.

SKINHEAD COSSACKS,
JUJU WARRIORS

N the summer, 1993, issue of Foreign Affairs, Samuel

P. Huntington, of Harvard’s Olin Institute for Strategic

Studies, published a thought-provoking article called
“The Clash of Civilizations?” The world, he argues, has
been moving during the course of this century from nation-
state conflict to ideological conflict to, finally, cultural con-
flict. | ‘vould add that as refugee flows increase and as peas-
ants continue migrating to cities around the world—turning
them into sprawling villages—national borders will mean
less, even as more power will fall into the hands of less ed-
ucated, less sophisticated groups. In the eyes of these uned-
ucated but newly empowered millions, the real borders are
the most tangible and intractable ones: those of culture and
tribe. Huntington writes, “First, differences among civiliza-
tions are not only real; they are basic,” involving, among
other things, history, language, and religion. “Second . . . in-
teractions between peoples of different civilizations are in-
creasing: these increasing interactions intensify civilization
consciousness.” Economic modemization is not necessarily
a panacea, since it fuels individual and group ambitions
while weakening traditional loyalties to the state. It is worth
noting, for example, that it is precisely the wealthiest and
fastest-developing city in India, Bombay, that has seen the
worst intercommunal violence between Hindus and Mus-
lims. Consider that Indian cities, like African and Chinese
ones, are ecological time bombs—Delhi and Calcutta. and
also Beijing, suffer the worst air quality of any cities in the
world—and it is apparent how surging populations. en-
vironmental degradation. and ethnic conflict are deeply
related.
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In Bosnia. the former Yugo-

Huntington points to interlocking conflicts among Hindu
Muslim. Slavic Orthodox, Western. Japanese, Confucian.
Latin American, and possibly African civilizations: for in-
stance. Hindus clashing with Muslims in India, Turkic Mus-
lims clashing with Slavic Orthodox Russians in Central
Asian cities. the West clashing with Asia. (Even in the Unit-
ed States, African-Americans find themselves besieged by
an influx of competing Latinos.) Whatever the laws, refu-
gees find 2 way to crash official borders, bringing their pas-
sions with them, meaning that Europe and the United States
will be weakened by cultural disputes. '

Because Huntington’s brush is broad, his specifics are
vulnerable to attack. In a rebuttal of Huntington’s argument
the Johns Hopkins professor Fouad Ajami, a Lebanese-bom
Shi’ite who certainly knows the world beyond suburbia,
writes in the September-October, 1993, issue of Foreign

Affairs,
The world of Islam divides and subdivides. The battle
lines in the Caucasus . . . are not coextensive with civi-

lizational fault lines. The lines follow the interests of
states. Where Huntington sees a civilizational duel be-
tween Armenia and Azerbaijan, the Iranian state has cast
religious zeal . .. to the wind . . . in that batte the Iranians
have tilted toward Christian Armenia.

True, Huntington’s hypothesized- war between Islam and i

Orthodox Christianity is not borne out by the alliance network
in the Caucasus. But that is only because he has misidentified
which cultural war is occurring there. A recent visit to Azer-
baijan made clear to me that Azeri Turks, the world’s most
secular Shi'ite Muslims, see their cultural identity in terms not
of religion but of their Turkic race. The Armenians, likewise,
fight the Azeris not because the larter are Muslims but because
they are Turks, related to the same Turks who massacred Ar-
menians in 1915. Turkic culture (secular and based on lan-
guages employing a Latin script) is battling Iranian culture
(religiously militant as defined by Tehran, and wedded to an
Arabic script) across the whole swath of Central Asia and the
Caucasus. The Armenians are, therefore, natural allies of their
fellow Indo-Europeans the Iranians.

Huntingter is correct that the Caucasus is a flashpoint of
cultural and racial war. But, as Ajami observes, Hunting-
ton’s plate tectonics are too simple. Two months of recent
travel throughout Turkey revealed to me that although the
Turks are developing a deep distrust, bordering on hatred,
of fellow-Muslim Iran, they are also, especially in the shan-
tytowns that are coming to dominate Turkish public opin-
ion, revising their group identity, increasingly seeing them-
selves as Muslims being deserted by a West that does little
to help besieged Muslims in Bosnia and that attacks Turkish
Muslims in the streets of Germany.

In other words. the Balka-

slavia, compalriols add 15+ 2 powder keg for nation-

ane mare victim of civil war State war at the beginning of

o a mass grave the twentieth century, could
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be a powder keg for cultural war at the turn of the twenty-
first: between Orthodox Christianity (represented by the
Serbs and a classic Byzantine configuration of Greeks, Rus-
sians, and Romanians) and the House of Islam. Yet in the
Caucasus that House of Islam is falling into a clash between
Turkic and Iranian civilizations. Ajami asserts that this very
subdivision, not to mention all the divisions within the Arab
world, indicates that the West, including the United States, is
not threatened by Huntington’s scenario, As the Gulf War
demonstrated, the West has proved capable of playing one
part of the House of Islam against another.

True. However, whether he is aware of it or not, Ajami is
describing a world even more dangerous than the one Hunt-
ington envisions, especially when one takes into account
Homer-Dixon’s research on environmental scarcity. Outside
the stretch limo would be a rundown, crowded planet of
skinhead Cossacks and juju warriors, influenced by the
worst refuse of Westemn pop culture and ancient tribal ha-
treds, and bantling over scraps of overused earth in guerrilla
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conflicts that ripple across continents and intersect in no dis-
cemible pattem—meaning there’s no easy-to-define threat.
Kennan's world of one adversary seems as distant as the
world of Herodotus.

Most people believe that the political earth since 1989 has
undergone immense change. But it is minor compared with
what is yet to come. The breaking apart and remaking of the
atlas is onjy ncw beginning. The crack-up of thz Soviet em-
pire and the coming end of Arab-Israeli military confronta-
tion are merely prologues to the really big changes that lie
ahead. Michael Viahos, a long-range thinker for the U.S.
Navy, wamns, “We are not in charge of the environment and
the world is not following us. It is going in many directions.
Do not assume that democratic capitalism is the last word in
human social evolution.”

Before addressing the questions of maps and of warfare, I
want 1o take a closer look at the interaction of religion, cul-
ture, demographic shifts, and the distribution of natural re-
sources in a specific area of the world: the Middle East.

Q
EMC THE ATLANTIC MONTILY

THE PAST IS DEAD

UILT on steep, muddy hills. the shantytowns of

Ankara, the Turkish capital, exude visual drama. Al-

tindag, or "Golden Mountain,” is a pyramid of
dreams, fashioned from cinder blocks and corrugated iron,
rising as though each shack were built on top of another, all
reaching awkwardly and painfully toward heaven—the
heaven of wealthier Turks who live elsewhere in the city.
Nowhere else on the planet have I found such a poignant ar-
chitectural symbol of man’s striving. with gaps in house
walls plugged with rusted cans, and leeks and onions grow-
ing on verandas assembled from planks of rotting wood. For
reasons that I will explain, the Turkish shacktown is a psy-
chological universe away from the African one.

To see the twenty-first century truly, one’s eyes must learn
a different set of aesthetics. One must reject the overly styl-
ized images of travel magazines, with their inviting pho-
tographs of exotic villages and glamorous downtowns. There
are far too many millions whose dreams are more vulgar,
more real—whose raw energies and desires will overwhelm
the visions of the elites, remaking the future into something
frighteningly new. But in Turkey I learned that shantytowns
are not all bad.

Slum quarters in Abidjan terrify and repel the outsider. In
Turkey it is the_opposite. The closer I got to Golden Moun-
win the better it looked, and the safer I felt. I had $1,500
worth of Turkish lira in one pocket and $1,000 in traveler’s
checks in the other, yet I felt no fear. Golden Mountain was a
real neighborhood. The inside of one house told the story:
The architectural bedlam of cinder block and sheet metal and
cardboard walls was deceiving. Inside was a home—order,
that is, bespeaking dignity. I saw a working refrigerator, a
television, a wall cabinet with a few books and lots of family
pictures, a few plants by a window, and a stove. Though the
streets become rivers of mud when it rains, the floors inside
this house were spotless.

Other houses were like this too. Schoolchildren ran along
with briefcases strapped to their backs. trucks delivered cook-
ing gas, a few men sat inside a café sipping tea. One man
sipped beer. Alcohol is easy to obtain in Turkey, a secular
state where 99 percent of the population is Muslim. Yet there
is little problem of alcoholism. Crime against persons is infin-
itesimal. Poverty and illiteracy are watered-down versions of
what obtains in Algeria and Egypt (to say nothing of West
Africa), making it that much harder for religious extremists to
gain a foothold.

My point in bringing up a rather wholesome, crime-free
slum is this: its existence demonstrates how formidable is the
fabric of which Turkish Muslim cultre is made. A cuiture
this strong has the potential to dominate the Middle East once
again. Slums are litmus tests for innate cultural strengths and
weaknesses. Those peoples whose cultures can harbor exten-
sive slum life without decomposing will be, relatively speak-
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ing. the future's winners.
Those whose cultures cannot
will be the future's victims.
Slums—in the sociological
sense—do not exist in Turkish

ADDAM cities. The mortar between
' people and family groups is
HUSSEINS OF THE FUTURE stronger here than in Africa.
Resurgent Islam and Turkic
WILL HAVE MORE, cultural identity have pro-
duced a civilization with nat-
NOT FEWEB, 0PP0RTUN|' ural muscle tone. Turks, histo-
ry’s perennial nomads, take

TIES. IN ADDITION TO  disruption in stride.
The future of the Middle
ENGENDERING TRIBAL  East is quietly being written
inside the heads of Golden
STRIFE, SCARCER Mountain’s inhabitants. Think
_ of an Ottoman military en-
RESUUBCES WILL PLACE campment on the eve of the
destruction of Greek Constan-
STR tinople in 1453. That is Gold-
A GREAT AIN ON en Mountain, **We brought the
village here. But in the village
MANY PEOPLES WHO we worked harder—in the
field, all day. So we couldn’t
NEVER HAD MUCH OF A fast during [the holy month of}
Ramadan. Here we fast. Here
DEMOCRATIC OR we are more religious.” Aishe
‘Tanrikulu, along with half a
INSTITUTIONAL TRADI-  dozen other women, was stuff-
ing rice into vine leaves from a
TION TO BEGIN WITH.  crude plastic bowl. She asked

me to join her under the shade
of a piece of sheet metal. Each
of these women had her hair covered by a kerchief. In the city
they were encountering television for the first time. “We are
traditional, religious people. The programs cffend us.” Aishe
said. Another woman complained about the schools. Though
her children had educational options unavailable in the vil-
lage. they had to compete with wealthier, secular Turks. “The
kids trom rich famiijes with connections—they get all the
places.” More opportunities, more tensions, in other words.
My guidebook to Golden Mountain was an untypical one:

" Tales From the Garbage Hills, a brutally realistic novel by a

Turkish writer, Latife Tekin, about life in the shantytowns,
which in Turkey are called gecekondus (“built in a night™).
“He listened to the earth and wept unceasingly for water, for
work and for the cure of the illnesses spread by the garbage
and the factory waste,” Tekin writes. In the most revealing
passage of Tales From the Garbage Hills the squatters are
told “about a certain ‘Ottoman Empire’ . . . that where they
now lived there had once been an empire of this name.” This
history “confounded” the squatters. It was the first they had

heard of it. Though one of them knew “that his grandfather
and his dog died fighting the Greeks.” nationalism and an
encompassing sense of Turkish history are the province of
the Turkish middle and upper classes. and of foreigners like
me who feel required to have a notion of *“Turkey.”

But what did the Golden Mountain squatters know about
the armies of Turkish migrants that had come before their
own—namely, Seljuks and Ottomans? For these recently ur-
banized plasants, and their counterparts in Africa, the Arab
world, India, and so many other places, the world is new, to
adapt V. S. Naipaul's phrase. As Naipaul wrote of urban
refugees in /ndia: A Wounded Civilization, “They saw them-
selves at the beginning of things: unaccommodated men
making a claim on their land for the first time, and out of
chaos evolving their own philosophy of community and self-
help. For them the past was dead; they had left it behind in
the villages.” :

Everywhere in the developing world at the turn of the
twenty-first century these new men and women, rushing into
the cities, are remaking civilizations and redefining their
identities in terms of religion and tribal ethnicity which do
not coincide with the borders of existing states.

N Turkey several things are happening at once. In 1980,
44 percent of Turks lived in cities; in 1990 it was 61 per-

" cent. By the year 2000 the figure is expected to be 67 percent.

Villages are emptying out as concentric rings of gecekondu
developments grow around Turkish cities. This is the real po-
litical and demographic revolution in Turkey and elsewhere,
and foreign correspondents usually don’t write about it.

Whereas rural poverty is age-old and almost a “normal”
part of the social fabric, urban poverty is socially destabi-
lizing. As Iran has shown, Islamic extremism is the psycho-
logical defense mechanism of many urbanized peasants
threatened with the loss of traditions in pseudo-modern
cities where their values are under attack, where basic ser-
vices like water and electricity are unavailable, and where
they are assaulted by a physically unhealthy environment.
The American ethnologist and orientalist Carleton Stevens
Coon wrote in 1951 that Islam *“has made possible the opti-
mum survival and happiness of millions of human beings in
an increasingly impoverished environment over a founteen-
hundred-year period.” Beyond its stark, clearly articulated
message, Islam’s very militancy makes it attractive to the
downtrodden. It is the one religion that is prepared to fight.
A political era driven by environmental stress, increased
cultural sensitivity, unregulated urbanization, and refugee
migrations is an era divinely created for the spread and in-
tensification of Islam, already the world’s fastest-growing
religion. (Though Islam is spreading in West Africa, it is
being hobbled by syncretization with animism: this makes
new converts less apt to become anti-Western extremists,
but it also makes for a weakened version of the faith, which
is less effective as an antidote to crime.)
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In Turkey, however, Islam is painfully and awkwardly
forging a consensus with modemization, 2 wrend that is less
apparent in the Arab and Persian worlds (and virtually invisi-
ble in Africa). In Iran the oil boom—because it put develop-
ment and urbanization on a fast track, making the culture
shock more intense—fueled the 1978 Islamic Revolution. But
Turkey, unlike Iran and the Arab world, has little oil. There-

fore its development and urbanization have been more grad- -

ual.Islamistshavebeenintegraledimotheparliamemarysys-
tein for decades. The tensions I noticed in Golden Mountain
are natural, creative ones: the kind immigrants face the world

over. While the world has focused on religious perversity in
.Algeﬁa,anationrichinnannlgas,andhl:'.gyp(.pansof
whose capital city, Cairo, evince worse crowding than I have
seen even in Calcutta, Turkey has been living through the
Muslim equivalent of the Protestant Reformation.

Resource distribution is strengthening Turks in another
way vis-2-vis Arabs and Persians. Turks may have little oil,
but their Anatolian heartland has lots of water—the most im-
portant fluid of the twenty-first century. Turkey’s Southeast
Anatolia Project, involving twenty-two major dams and im-
gation systems, is impounding the waters of the Tigris and
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Euphrates rivers. Much of the water that Arabs and perhaps
Israelis will need to drink in the future is controlied by
Turks. The project’s centerpiece is the mile-wide, sixteen-
story Atatiirk Dam, upon which are emblazoned the words
of modern Turkey's founder: “Ne Mutlu Turkum Diyene”
(“Lucky is the one who is a Turk™).

Unlike Egypt’s Aswan High Dam. on the Nile, and Syr-
ia’s Revolution Dam, on the Euphrates, both of which were
built laggely by Russians, the Atatiirk Dam is a predomi-
nantly Turkish affair, with Turkish engineers and compa-
nies in charge. On a recent visit my eyes took in the immac-
ulate offices and their gardens, the high-voltage electric
grids and phone switching stations, the dizzying sweep of
giant humming transformers, the poured-concrete spill-
ways, and the prim unfolding suburbia, complete with
schools, for dam employees. The emerging power of the
Turks was palpable.

Erduhan Bayindir, the site manager at the dam, told me
that “while oil can be shipped abroad to enrich only elites,
water has to be spread more evenly within the society....It
is true, we can stop the flow of water into Syria and Iraq for
up to eight months without the same water overflowing our
dams, in order to regulate their political behavior.”

Power is certainly moving north in the Middle East. from
the-oil fields of Dhahran, on the Persian Gulf, to the water
plain of Harran, in southern Anatolia—near the site of the
Atatiirk Dam. But will the nation-state of Turkey, as present-
ly constituted, be the inheritor of this wealth?

I very much doubt it.

THE LIES OF MAPMAKERS

HEREAS West Africa represents the least stable

part of political reality outside Homer-Dixon's

stretch limo, Turkey, an organic outgrowth of two
Turkish empires that ruled Anatolia for 850 years, has been
among the most stable. Turkey’s borders were established
not by colonial powers but in a war of independence. in the
early.1920s. Kemal Atatiirk provided Turkey with a secular
nation-building myth that most Arab and African states. bur-
dened by artificially drawn borders, lack. That lack will
leave many Arab states defenseless against a wave of Islam
that will eat away at their legitimac; and frontiers in coming
years. Yet even as regards Turkey, maps deceive.

It is not only African shantytowns that don’t appear on ur-
ban maps. Many shantytowns in Turkey and elsewhere are
also missing—as are the considerable territories controlled
by guerrilla armies and urban mafias. Traveling with Eritre-
an guerriilas in what. accord-
ing to the map, was northern
Ethiopia, traveling in “north-
ern Iraq” with Kurdish
guerrillas, and staying in a ho-
tel in the Caucasus controlled

Opposite page: Kurds in
by kindling ritual fires.

Jighier: Kurdish children
with spent sheils.
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by a local mafia—to say nothing of my experiences in West
Africa—Iled me to develop a healthy skepticism toward
maps. Which, [ began to realize, create a conceptual barrier
that prevents us from comprehending the political crack-up
just beginning to occur worldwide.

Consider the map of the world, with its 190 or so countries,
euch signified by a bold and uniform color: this map, with
which all of us have grown up, is generally an invention of
modernism, specifically of European colonialism. Modernism,
in the sense of which I speak, began with the rise of nation-
states in Europe and was confirmed by the death of feudalism

of creating facts by ordering the way we look at the world.

In his book Imagined Communities: Reflections on the
Origin and Spread of Nationalism, Benedict Anderson, of
Cormell University, demonstrates that the map enabled colo-
nialists to think about their holdings in terms of a “totalizing
classificatory grid. . . . It was bounded, determinate, and
therefore—in principle—countable.” To the colonialist,
country maps were the equivalent of an accountant’s ledger
books. Maps, Anderson explains, “shaped the grammar” that
would mlake possible such questionable concepts as Iraq, In-
donesia, Sierra Leone, and Nigeria. The state, recall, is a
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at the end of the Thirty Years’ War—an event that was inter-
posed between the Renaissance and the Enlightenment, which
together gave birth to modem science. People were suddenly
flush with an enthusiasm to categorize, to define. The map,
based on scientific techniques of measurement, offered a way
to classify new national organisms, making a jigsaw puzzle of
neat pieces without transition zones between them. “Frontier”
is itself a modem concept that didn’t exist in the feudal mind.
And as European nations carved out far-flung domains at the
same time that print technology was making the reproduction
of maps cheaper, cartography came into its own as a way

Elillc THE \TLANTIC MONTHLY

IToxt Provided by ERI

purely Westemn notion, one that until the twentieth century
applied to countries covering only three percent of the earth’s
land area. Nor is the evidence compelling that the state, as a
goveming ideal, can be successfully transported to areas out-
side the industrialized world. Even the United States of
America, in the words of one of our best living poets, Gary
Snyder, consists of “arbitrary and inaccurate impositions on
what is really here.”

Yet this inflexible, artificial reality staggers on, not only in
the United Nations but in various geographic and travel pub-
lications (themselves by-products of an age of elite touring
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WE LACK THE STOMACH

PEOPLE ON THIS PLANET,
70 WHOR! THE COMFORT

which coloniatism made possible) that still report on and pho-
tograph the world according to “country.” Newspapers, this
magazine, and this writer are not innocent of the tendency.,

According to the map, the great hydropower complex em-
blemized by the Atatiirk Dam is situated in Turkey. Forget
the map. This southeastern region of Turkey is populated al-
most completely by Kurds. About half of the world’s 20 mil-
lion Kurds live in “Turkey.” The Kurds are predominant in
an ellipse of territory that overlaps not only with Turkey but
also with Iraq, Iran, Syria, and the former Soviet Union. The
Westem-enforced Kurdish enclave in northem Iraq, a-conse-
‘quence of the 1991 Gulf War, has already exposed the ficti-
tious nature of that supposed nation-state.

On a recent visit to the Turkish-Iranian border, it occurred
to me what a risky idea the nation-state is. Here I was on the
legal fault line between two clashing civilizations, Turkic and
Iranian. Yet the reality was more subtle: as in West Africa,
the border was porous and smuggling abounded, but here the
people doing the smuggling, on both sides of the border, were
Kurds. In such a moonscape,
over which peoples have mi-
grated and settled in patterns
that obliterate borders, the end
of the Cold War will bring on
a cruel process of natural se-
lection among existing states.
No longer will these states be
so firmly propped up by the

HE SAVAGERY

OF THE FIGHTING POINTS West or the Soviet Union. Be-

cause the Kurds overlap with
nearly everybody in the Mid-
dle East, on account of their
being cheated out of a state in
: the post—First World War
TO CONTEMPLATE: A peace wreaties, they are emerg-
ing, in effect, as the natural se-
LARGE NUMBER OF lector—the ultimate reality
check. They have destabilized
Iraq and may continue to
disrupt states that do not of-
fer them adaquate breathing
space, while strengthening
states that do.
Because the Turks, owing
to their water resources, their

TO A TRUTH THAT

AND STABILITY OF

A MIDDLE-CLASS LIFE I8 .
growing economy, and the so-
cial cohesion evinced by the
UTTERLY UNKNOWN' most crime-free slums I have
encountered, are on the verge
FIND WAR AND A of big-power status, and be-
cause the 10 million Kurds
BARRACKS EXISTENCE  vithin Turkey threaten that
~ status, the outcome of the
A STEP UP.  Turkish-Kurdish dispute will
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be more critical to the future of the Middle East than the
eventual outcome of the recent israeli-Palestinian agreement.

AMERIC.—\'S fascination with the Israeli-Palestinian is-
sue, coupled with its lack of interest in the Turkish-Kur-
dish one, is a function of its own domestic and ethnic obses-
sions, not of the cartographic reality that is about to transform
the Middle East. The diplomatic process involving Israelis
and_Palestinians will, I believe, have little effect on the early-
and mid-twenty-first-century map of the region. Israel, with a
6.6 percent economic growth rate based increasingly on high-
tech exports, is about to enter Homer-Dixon’s stretch limo,
fortified by a well-defined political community that is an or-
ganic outgrowth of history and ethnicity. Like prosperous and
peaceful Japan on the one hand, and war-tom and poverty-
wracked Armenia on the other, Israel is a classic national-eth-
nic organism. Much of the Arab world, however, will under-
go alteration, as Islam spreads across artificial frontiers,
fueled by mass migrations into the cities and a soaring birth
rate of more than 3.2 percent. Seventy pércent of the Arab
population has been born since 1970—youths with little his-
torical memory of anticolonial independence struggles, post-
colonial attempts at nation-building, or any of the Arab-Is-
raeli wars. The most distant recollection of these youths will
be the West's humiliation of colonially invented Iraq in 1991.
Today seventeen out of twenty-two Arab states have a declin-
ing gross national product; in the next twenty years, at current
growth rates, the population of many Arab countries will dou-
ble. These states, like most African ones, will be ungovemn-
able through conventional secular ideologies. The Middle
East analyst Christine M. Helms explains,

Declaring Arab nationalism “bankrupt,” the political *'dis-

inherited” are not ratonalizing the failure of Arabism. ..

or reformulating it. Alternative solutions are not contem-

plated. They have simply opted for the political paradigm

at the other end of the political spectrum with which they

are familiar—Islam.

Like the borders of West Africa, the colonial borders of
Syria, Iraq, Jordan, Algeria, and other Arab states are often
contrary to cultural and political reality. As state control
mechanisms wither in the face of environmental and demo-
graphic stress, “hard” Islamic city-states or shantytown-
states are likely to emerge. The fiction that the impoverished
city of Algiers, on the Mediterranean, controls Tamanrasset,
deep in the Algerian Sahara, cannot obtain forever. Whatev-
er the outcome of the peace process, Israel is destined to be 2
Jewish ethnic fortress amid a vast and volatile realm of Is-
lam. In that realm, the violent youth culture of the Gaza
shantytowns may be indicative of the coming era.

The destiny of Turks and Kurds is far less certain, but far
more relevant to the kind of map that will explain our future
world. The Kurds suggest a geographic reality that cannot be
shown in two-dimensional space. The issue in Turkey is not
simply a matter of giving autonomy or even independence to
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Kurds in the southeast. This isn’t the Balkans or the Cauca-

sus, where regions are merely subdividing into smaller units,.

Abkhazia breaking off from Georgia, and so on. Federalism
is not the answer. Kurds are found everywhere in Turkey, in-
cluding the shanty districts of Istanbul and Ankara. Turkey’s
problem is that its Anatolian land mass is the home of two
cultures and languages, Turkish and Kurdish. Identity in
Turkey, as in India, Africa, and elsewhere, is more complex
and subtle than conventional cartography can display.

A NEW KIND OF WAR

O appreciate fully the political and cartographic im-

plications of postmodernism-—an epoch of themeless

juxtapositions, in which the classificatory grid of na-
tion-states is going to be replaced by a jagged-glass pattern
of city-states, shanty-states, nebulous and anarchic region-
alisms—it is necessary to consider, finally, the whole ques-
tion of war.
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“Oh. what a relief to fight. to tight enemies who defend
themselves, enemies who are awake!"” André Malraux wrote
in Man's Fate. | cannot think of a more suitable battle cry
for many combatants in the early decades of the twenty-first
century. The intense savagery of the fighting in such diverse
cultural settings as Liberia, Bosnia, the Caucasus. and Sr
Lanka—to say nothing of what obtains in American inner
cities—indicates something very troubling that those of us

" inside the stretch limo, concened with issues like middle-

class entitlements and the future of interactive cable televi-
sion, fack the stomach to contemplate. It is this: a large num-
ber of people on this planet, to whom the comfort and
stability of a middle-class life is utterly unknown, find war
and a barracks existence a step up rather than a step down.

“Just as it makes no sense to ask ‘why people eat’ or
‘what they sleep for,”” writes Martin van Creveld. a military
historian at the Hebrew University in Jerusalem, in The
Transformation of War, “so fighting in many ways is not a
means but an end. Throughout history, for every person who
has expressed his horror of war there is another who found in
it the most marvelous of all the experiences that are vouch-
safed to man, even to the point that he later spent a lifetime
boring his descendants by recounting his exploits.” When I
asked Pentagon officials about the nature of war in the twen-
ty-first century, the answer I frequently got was “Read Van
Creveld.” The top brass are enamored of this historian not
because his writings justify their existence but, rather, the
opposite: Van Creveld wams them that huge state military
machines like the Pentagon’s are dinosaurs about to go ex-
tinct, and that something far more terrible awaits us.

The degree to which Van Creveld’s Transformation of
War complements Homer-Dixon's work on the environ-
ment, Huntington’s thoughts on cultural clash, my own real-
izations in traveling by foot, bus. and bush taxi in more than
sixty countries, and America’s sobering comeuppances in
intractable-culture zones like Haiti and Somalia is startling.
The book begins by demolishing the notion that men don’t
like to fight. “By compelling the senses to focus themselves
on the here and now,” Van Creveld writes, war ‘‘can cause a
man to take his leave of them.” As anybody who has had ex-
perience with. Chetniks in Serbia, “technicals” in Somalia,
Tontons Macoutes in Haiti, or soidiers in Sierra Leone can
tell you, in places where the Western Enlightenment has not
penetrated and where there has always been mass poverty,
people find liberation in violence. In Afghanistan and else-
where, I vicariously experienced this phenomenon: worrying
about mines and ambushes=frees you from worrying about
mundane details of daily existence. If my own experience is
too subjective, there is a
wealth of data showing the
sheer frequency of war, espe-
cially in the developing world
since the Second World War.
Physical aggression is a part
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of being human. Only when peopie attain a certain econom-
ic. educational. and cultural standard is this trait tranquilized.
In light of the fact that 95 percent of the earth’s population
gr()\;[h will be in the poorest areas of the globe. the question
;s not whether there will be war (there will be a lot of it) but
what kind of war. And who will fight whom?

-~unking the great military strategist Carl von Clausewitz,
Va: reveld, who may be the most original thinker on war
since that early-nineteenth-century Prussian, writes, *“Clause-
witz's ideas . . . were wholly rooted in the fact that, ever since
1648. war had been waged overwhelmingly by states.” But, as
Van Creveld explains, the period of nation-states and, there-
fore, of state conflict is now ending, and with it the clear
“threefold division into government, army, and people” which
state-directed wars enforce. Thus, to see the future, the first
step is to look back to the past immediately prior to the birth of
modemnism—the wars in medieval Europe which began dur-
ing the Reformation and reached their culmination in the Thir-
ty Years’ War.

Van Creveld writes,
In all these struggles political, social, economic, and re-
ligious motives were hopelessly entangled. Since this was
an age when armies consisted of mercenaries, all were also
attended by swarms of military entrepreneurs. . . . Many of
them paid little but lip service to the organizations for
whom they had contracted to fight. Instead, they robbed
the countryside on their own behalf. . ..

Given such conditions, any fine distinctions . . . between
armies on the one hand and peoples on the other were
bound to break down. Enguifed by war, civilians suffered
terrible atrocities.

B ACK then, in other words, there was no “politics™” as we
have come to understand the term, just as there is less
and less “politics™ today in Liberia, Sierra Leone, Somalia, Sti
Lanka, the Balkans, and the Caucasus, among other places.
Because, as Van Creveld notes, the radius of trust within
tribal societies is narrowed to one's immediate family and
guerrilla comrades, truces arranged with one Bosnian com-
~uandzar, say, may be broken immediately By another Bos-
-« vommander. The plethora of short-lived ceasefires in
tic Balkans and the Caucasus constitute proof that we are
no longer in a world where the old rules of state warfare ap-
ply. More evidence is provided by the destruction of medie-
vii monuments in the Croatian port of Dubrovnik: when cul-
tures, rather than states, fight, then cultural and religious
monuments are weapons of war, making them fair game.
Also. war-making entities will no longer be restricted to a
:* "fic territory. Loose and shadowy organisms such as Is-
wuitit (errorist organizations suggest why borders will mean
increasingly little and sedimentary layers of tribalistic iden-
tity and control will mean more. “From the vantage point of
the present, there appears every prospect that religious . . .
fanaticisms will play a larger role in the motivation of armed
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conflict” in the West than at any time “for the last 300
years,” Van Creveld writes. This is why analysts like Mi-
chael Vlahos are closely monitoring religious cults. Viahos
says, “An ideology that challenges us may not take familiar
form, like the old Nazis or Commies. It may not even engage
us initially in ways that fit old threat markings.” Van Creveid
concludes, “Armed conflict will be waged by men on earth,
not robots in space. It will have more in common with the
struggles of primitive tribes than with large-scale conven-
tional war.” While another military historian, John Keegan,
in his new book A History of Warfare, draws a more benign
portrait of primitive man, it is important to point out that
what Van Creveld really means is re-primitivizéd man: war-
rior societies operating at a time of unprecedented resource
scarcity and planetary overcrowding.

Van Creveld’s pre-Westphalian vision of worldwide low-
intensity conflict is not a superficial “back to the future” sce-
nario. First of all, technology will be used toward primitive
ends. In Liberia the guerrilla leader Prince Johnson didn’t

BEST COPY AVAILABLE

196



just cut off the ears of President Samuel Doe before Doe was
tortured to death in 1990—Johnson made a video of it,
which has circulated throughout West Africa. In December
of 1992, when plotters of a failed coup against the Strasser
regime in Sierra Leone had their ears cut off at Freetown’s

. Hamilton Beach prior to being killed, it was seen by many to

be a copycat execution. Considering, as I've explained earli-
er, that the Strasser regime is not really a government and
that Sierra Leone is not really a nation-state, listen closely to
Van Creveld: “Once the legal monopoly of armed force,
long claimed by the state, is wrested out of its hands, exist-

tinue to shrink, being gradually replaced by a booming pri-
vate security business, as in West Africa, and by urban mafias,

- especially in the former communist world, who may be better

equipped than municipal police forces to grant physical pro-
tection to local inhabitants.

Future wars will be those of communal survival, aggravat-
ed or, in many cases, caused by environmental scarcity.
These wars will be subnational, meaning that it will be hard
for states and local governments to protect their own citizens
physially. This is how many states will ultimately die. As
state power fades—and with it the state’s ability to help
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ing distinctions between war and crime will break down
much as is already the case today in . . . Lebanon, Sri Lanka,
El Salvador, Peru, or Colombia.” =

If crime and war become indistinguishable, then “national
defense” may in the future be viewed as a local concept. As
crime continues to grow in our cities and the ability of state
governments and criminal-justice systems to protect their cit-
izens diminishes, urban crime may, according to Van Creveld,
“develop into low-intensity conflict by coalescing along
racial, religious, social, and political lines.” As small-scale vi-
olence multiplies at home and abroad, state armies will con-

weaker groups within society, not to mention other states—
peoples and cultures around the world will be thrown back
upon their own strengths and weaknesses, with fewer equal-
izing mechanisms to protect them. Whereas the distant future
will probably see the emergence of a racially hybrid, global-
ized man, the coming decades will see us more aware of our
differences than of our similarities. To the average person,
political values will mean less, personal security more. The
belief that we are all equal is liable to be replaced by the over-
riding obsession of the ancient Greek travelers: Why the dif-
ferences between peoples?
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THE LAST MAP

N Geography and the Human Spirit. Anne Buttimer. a

- professor at University College, Dublin, recails the work

of an early-nineteenth-century German geogragher, Carl
‘ Ritter. whose work implied “'a divine pian for humanity”
based on regionalism and a constant. living flow of forms. The
map of the future. to the extent that a map is even possible,
will represent a perverse twisting of Ritter’s vision. Imagine
cartography in three dimensions, as if in 2 hologram. In this
hologram would be the overlapping sediments of group and
other identities atop the merely two-dimensional color mark-
ings of city-states and the remaining nations, themselves con-
fused in places by shadowy tentacles, hovering overhead, in-
dicating the power of drug cartels, mafias, and private security
agencies. Instead of borders, there would be moving *centers”
of power. as in the Middle Ages. Many of these layers would
be in motion. Replacing fixed and abrupt lines on a flat space
would be a shifting pattern of buffer entities, like the Kurdish
and Azeri buffer entities between Turkey and Iran, the Turkic
Uighur buffer entity between Central Asia and Inner China
(itself distinct from coastal China), and the Latino buffer enti-
ty replacing a precise U.S.-Mexican border. To this protean
cartographic hologram one must add other factors, such as mi-
grations of populations, explosions of birth rates, vectors of
disease. Henceforward the map of the world will never be sta-
tic. This future map—in a sense, the “Last Map"—will be an
ever-mutating representation of chaos.

The Indian subcontinent offers examples of what is hap-
pening. For different reasons, both India and Pakistan are in-
creasingly dysfunctional. The argument over democracy in
these places is less and less relevant to the larger issue of
govemability. In India’s case the question arises, Is one un-
wieldy bureaucracy in New Delhi the best available mecha-
nism for promoting the lives of 866 million people of diverse
languages, religions, and ethnic groups? In 1950, when the
Indian population was much less than half as large and na-
tion-building idealism was stiil strong, the argument for
democracy was more impressive than it is now. Given that in
2025 India’s popuiation conld be close to 1.5 billion, that
much of its economy rests on a shrinking natural-resource

base, including dramatically declining water levels, and that -

communal vioience and urbanization are spiraling upward, it
is difficult to imagine that the Indian state will survive the
next century. India’s oft-trumpeted Green Revolution has
been achieved by overworking its croplands and depleting
its watershed. Norman Myers, a British development con-
sultant, worries that Indians have “been feeding themselves
today by borrowing against their children’s foed sources.”
Pakistan’s problem is more basic still: like much of Africa,
the country makes no geo-
graphic or demographic sense.
It was founded as a homeland
for the Muslims of the subcon-

Arson and looling in Los
geles after the acquillal
of police officers in the

Rodney King case

JE ATLANTIC MONTIELDY

tinefit. Yet Liere are more subcontinental Muslims outside
Pakistan than within it. Like Yugoslavia. Pakistan is a patch-
work of ethnic groups. increasingly in violent conflict with
one another. While the Western media gushes over the fact
that the country has a woman Prime Minister, Benazir Bhurto,
Karachi is becoming a subcontinental version of Lagos. In
eight visits to Pakistan. [ have never gotten a sense of a cohe-
sive national identity. With as much as 65 percent of its land
dependent on intensive irrigation, with wide-scale deforesta-
tion, and with a yearly population growth of 2.7 percent
(which ensures that the amount of cultivated land per rural in-
habitant will plummet), Pakistan is becoming a more and
more desperate place. As imigation in the Indus River basin
intensifies to serve t(wo growin-g populations, Muslim-Hindu
strife over falling water tables may be unavoidable.

“India and Pakistan will probably fall apart,” Homer-Dixon
predicts. “Their secular governments have less and less legit-
imacy as well as less management ability over people and re-
sources.” Rather than one bold line dividing the subcontinent
into two parts, the future will likely see a lot of thinner lines
and smaller parts, with the ethnic entities of Pakhtunistan and
Punjab gradually replacing Pakistan in the space between the
Central Asian plateau and the heart of the subcontinent.

None of this even takes into account climatic change,
which, if it occurs in the next century, will further erode the
capacity of existing states to cope. India, for instance, re-
ceives 70 percent of its precipitation from the monsoon cy-
cle, which planetary warming could disrupt.

Not only will the three-dimensional aspects of the Last Map
be in constant motion, but its two-dimensional base may
change too. The National Academy of Sciences reports that

as many as one billion people, or 20 per cent of the
world’s population. live on lands likely to be inundated or
dramatically changed by rising waters. . . . Low-lying
countries in the developing world such as Egypt and
Bangladesh, where rivers are large and the deltas exten-
sive and densely populated, will be hardest hit. . . . Where
the rivers are dammed. as in the case of the Nile, the ef-
fects . . . will be especially severe.

Egypt could be where climatic upheaval—to say nothing
of the more immediate threat of increasing population—will
incite religious upheaval in truly biblical fast.lon. Natural cat-
astrophes, such as the October, 1992, Cairo earthquake, in
which the government failed to deliver relief aid and slum res-
idents were in many instances helped by their local mosques,
can only strengthen the position of Islamic factions. In a state-
ment about greenhouse warming which could refertoany of a
variety of natural catastrophes, the environmental expert Jes-
sica Tuchman Matthews warns that many of us underestimate
the extent to which political systems. in affluent societies as
well as in places like Egypt. “depend on the underpinning of
natural systems.” She adds, “The fact that one can move with
ease from Vermont to Miami has nothing to say about the
consequences of Vermont acquiring Miami’s climate.”
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Indeed. it is not clear that the United States will survive
the next century in exactly its present form. Because Ameri-
ca is a multi-ethnic society, the nation-state has always been
more fragile here than it is in more homogeneous societies
like Germany and Japan. James Kurth. in an article pub-
lished in The National Interest in 1992, explains that where-
as nation-state societies tend to be built around a mass-con-
scription army and a standardized public school system,
“multicultural regimes” feature a high-tech, all-volunteer
army (and, I would add, private schools that teach compet-
ing values), operating in a culture in which the intemational
media and entertainment industry has more influence than
the “national political class.” In other words, a nation-state is
a place where everyone has been educated along similar
lines, where people take their cue from national leaders, and
where everyone (every male, at least) has gone through the
crucible of military service, making patriotism a simpler is-
sue. Writing about his immigrant family in tumn-of-the-cen-
tury Chicago, Saul Bellow states, “The country took us over.
It was a country then, not a collection of ‘cultures.™

During the Second World War and the decade following it,
the United States reached its apogee as a classic nation-state.
During the 1960s, as is now clear, America began a slow but
unmistakable process of transformation. The signs hardly
need belaboring: racial polarity, educational dysfunction, so-
cial fragmentation of many and various kinds. William Irwin
Thompson, in Passages Abour Earth: An Exploration of the
New Planetary Culture, writes, “The educational system that
had worked on the Jews or the Irish could no longer work on
the blacks; and when Jewish teachers in New York tried to
take black children away from their parents exactly in the
way they had been taken from theirs, they were shocked to
encounter a violent affirmation of negritude.”

Issues like West Africa could yet emerge as a new kind of
foreign-policy issue, further eroding America’s domestic
peace. The spectacle of several West African nations collaps-
ing at once could reinforce the worst racial stereotypes here at
home. That is another reason why Africa matters. We must
not kid ourselves: the sensitivity factor is higher than ever.
The Washington, D.C., public school system is already exper-
imenting with an Afrocentric curriculum. Summits between
African leaders and prominent African-Americans are becom-
ing frequent, as are Pollyanna-ish prognostications about mul-
tiparty elections in Africa that do not factor in crime, surging
birth rates, and resource depletion. The Congressional Black
Caucus.was among those urging U.S. involvement in Somalia
and in Haiti. At the Los Angeles Times minority staffers have
protested against, among other things, what they allege to be
the racist tone of the newspaper’s Africa coverage, allegations
that the editor of the “World Report” section, Dan Fisher, de-
nies, saying essentially that Africa should be viewed through
the same rigorous analytical lens as other parts of the world.

Africa may be marginal in terms of conventional late-
twentieth-century conceptions of strategy, but in an age of

~
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cultural and racial clash. when national defense is increas-
ingly local, Africa’s distress will exert a destabilizing influ-
ence on the United States.

This and many other factors will make the United States
less of a nation than it is today, even as it gains territory fol-
lowing the peaceful dissolution of Canada. Quebec. based
on the bedrock of Roman Catholicism and Francophone eth-
nicity, could yet turn out to be North America’s most cohe-
sive and crime-free nation-state. (It may be a smaller Que-
bec, thﬁugh, since aboriginal peoples may lop off northemn
parts of the province.) “Patriotism™ will become increasing-
ly-regional as people in Alberta and Montana discover that
they have far more in common with each other than they do
with Ottawa or Washington, and Spanish-speakers in the
Southwest discover a greater commonality with Mexico
City. (The Nine Nations of North America, by Joel Garreau,
a book about the continent’s regionalization, is more rele-
vant now than when it was published, in 1981.) As Wash-
ington’s influence wanes, and with it the traditional symbols
of American patriotism, North Americans will take psycho-
logical refuge in their insulated communities and cultures.

RETURNING from West Africa last fall was an illumi-
nating ordeal. After leaving Abidjan, my Air Afrique
flight landed in Dakar, Senegal, where all passengers had to
disembark in order to go through another security check, this
one demanded by U.S. authorities before they would permit
the flight to set out for New York. Once we were in New
York, despite the midnight hour, immigration officials at
Kennedy Airport held up disembarkation by conducting
quick interrogations of the aircraft’s passengers—this was in
addition to all the normal immigration and customs proce-
dures. It was apparent that drug smuggling, disease, and oth-
er factors had contributed to the toughest security procedures
I have ever encountered when returning from overseas.

Then, for the first time in over a month, I spotted busi-
nesspeople with attaché cases and laptop computers. When I
had left New York for Abidjan, all the businesspeople were
boarding planes for Seoul and Tokyo, which departed from
gates near Air Afrique’s. The only non-Africans off to West
Africa had been relief workers in T-shirts and khakis. Al-
though the borders within West Africa are increasingly un-
real, those separating West Africa from the outside world are
in various ways becoming more impenetrable.

But Afrocentrists are right in one respect: we ignore this
dying region at our own risk. When the Berlin Wall was
falling, in November of 1989, I happened to be in Kosovo,
covering a riot between Serbs and Albanians. The future was
in Kosovo. I told myself that night, not in Berlin. The same
day that Yitzhak Rabin and Yasser Arafat clasped hands on
the White House lawn, my Air Afrique plane was approach-
ing Bamako, Mali. revealing corrugated-zinc shacks at the
edge of an expanding desert. The real news wasn't at the
White House, I realized. It was right below. &
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